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UNIVERSITY STUDENTS” MOTIVATION TO LEARN FOREIGN LANGUAGES:
PSYCHOLOGICAL, SOCIAL AND EDUCATIONAL ASPECTS

The article examines the theoretical foundations of motivation for learning foreign languages
within the framework of modern psychological and pedagogical research. Motivation is defined
as a complex system of internal and external factors that determine the activity, focus and
effectiveness of students in the learning process. Various scientific approaches to the
interpretation of motivation are analyzed, emphasizing its key role in the successful learning of
a foreign language. The study outlines two main types of motivation: intrinsic (internal) and
extrinsic (external). Internal motivation is defined as the most stable and effective, since it is
based on personal interest, satisfaction and self-development. External motivation, although
less stable, also plays an important role, in particular in achieving academic or professional
goals. The influence of students’personal characteristics, their self-esteem, emotional state and
learning environment on the development of motivation is highlighted. Special attention is paid
to reducing language anxiety and the importance of creating a positive and favorable
atmosphere in the classroom. Modern pedagogical approaches are also considered, including
communicative and interactive teaching methods, individualized learning, and student
autonomy. These approaches contribute to the development of communicative competence,
critical thinking, and increased engagement in the learning process. The article further explores
the role of digital technologies and social networks as significant motivational tools. Online
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platforms, mobile applications, video games, and social networks provide access to authentic
materials and real communication opportunities, increasing student interest and learning
effectiveness. At the same time, the need for a balanced use of digital resources is emphasized
due to potential problems such as information overload and reduced attention span. It is
concluded that the formation of effective motivation in learning a foreign language requires a
comprehensive approach that integrates psychological, pedagogical and digital factors aimed
at promoting internal motivation.

Keywords: digital technologies, extrinsic motivation, foreign language learning, interactive
teaching methods, intrinsic motivation, learner autonomy, motivation.

INTRODUCTION

In the modern world of globalization and international communication, knowledge of
foreign languages has become an essential component of higher education and professional
development because foreign languages enhance cognitive skills and contribute to the formation of
both national and global values. They foster intercultural communication, support social integration,
active citizenship and improve career opportunities (Zablotska et al, 2023, p. 395). Globalization
and digital technologies are rapidly changing society. Because of this, people need to keep learning
new skills and knowledge to stay competitive in the modern job market. Therefore, lifelong learning
has become very important. This concept includes both personal growth and the development of
society as a whole. Lifelong learning involves not only actions but also a person’s attitude toward
learning (Shevchenko et al., 2025, p. 19). The ability to communicate effectively in a foreign
language serves as clear evidence of professional competence. University students increasingly
recognize the importance of foreign language competence for academic mobility, career
opportunities, intercultural communication and their personal growth. However, the effectiveness of
language learning largely depends on students’ motivation, which determines their interest,
persistence and willingness to overcome learning difficulties. The relevance of this topic is
conditioned by the growing need to understand the factors that influence university students’
motivation to learn foreign languages. In contemporary educational environments, motivation is
considered one of the key psychological conditions for successful language acquisition. Different
psychological, social, and educational factors may either enhance or reduce students’ desire to study
foreign languages. Therefore, investigating these factors is important for improving teaching
methods and increasing students’ academic performance. Motivation plays a significant role in the
process of learning foreign languages because it directly affects students’ engagement, learning
strategies and achievement. The highly motivated students usually demonstrate greater
responsibility, confidence and interest in communication activities. At the same time, the low
motivation may lead to poor academic results and reduced participation in educational processes.

The purpose of this article is to identify and analyze the psychological, social and
educational factors influencing university the students’ motivation to learn foreign languages; to
examine the concept of motivation in foreign language learning; to determine the main factors that
affect students’ motivation; to analyze the relationship between educational conditions and learning
outcomes, as well as psychological, social and educational factors that influence the students’
motivation to learn foreign languages.

RESEARCH RESULTS

Theoretical principles of motivation for learning foreign languages. Motivation is one of
the key concepts in psychology and pedagogy, since it determines the direction of human activity,
its activity and the desire to achieve set goals. In the general sense, motivation is considered as a set
of internal and external factors that encourage a person to learn a foreign language. At the same
time, motivation in pedagogical and psychological sciences is considered differently, as a set of
factors that support and direct human behavior, as a set of motives, as a certain intention that causes
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a person’s activity and determines its orientation, and as a process of mental regulation of certain
activities (Oryshchyn, 2020, p. 171). The success of learning foreign languages has always been
viewed as reliant on students’ motivation and ability, as well as on the professional and personal
characteristics of teachers. Educational psychologists and researchers highlight the significance of
learners’ personal traits and attitudes toward language learning, their self-perceptions regarding
educational pursuits, as well as their resilience and motivation, which affect their achievements
(Hromova, 2019, p. 76). Moreover, motivation is widely recognized as a key factor influencing
success in language learning, emphasizing that a learner’s motivation can encourage continuous
effort and commitment. Highly motivated learners tend to be more resilient and attain higher levels
of language proficiency (Fathi, & Aghamirzaei, 2026, p. 1).

Learning a new language can be challenging and scary for numerous learners, especially for
individuals with minimal motivation. Motivation is essential in foreign language learning,
significantly influencing students’ engagement, perseverance and overall achievement in acquiring
the language. Motivation is a complex concept influenced by various elements, such as personality
characteristics, cultural heritage, social environment and personal experiences. For a second
language to be effectively taught in an educational setting, students must possess both the desire and
motivation to learn the language (Lapadat, Laviniu Costinel & Lapadat, Maria-Magdalena, 2023, p.
142). However, in psychology, motivation is viewed as a system of motives, needs, interests and
values that shape human actions. It influences the degree of engagement, persistence and emotional
disposition toward the task. Motivation serves as the catalyst for the educational process, as
effective knowledge acquisition cannot occur without an intrinsic desire to learn. In pedagogy,
motivation is viewed as a crucial element of educational activity that fosters students’ interest in
learning and encourages them to engage actively in the learning process. Educational motivation
plays a role in developing responsibility, independence and a constructive attitude toward learning.
Motivation plays a crucial role in learning foreign languages, as this endeavor demands
considerable time, consistent practice and a significant degree of communicative engagement
(Hromova, 2019; Oryshchyn, 2020; Lapadat, Laviniu Costinel & Lapadat, Maria-Magdalena,
2023).

Thus, motivation is a necessary condition for successful learning and professional
development of students. Motivation to learn foreign languages can be of different nature,
depending on the goals, needs and personal characteristics of students. Traditionally, motivation has
been divided into two major types: intrinsic and extrinsic.

Intrinsic motivation relates to the learner’s personal interest in the educational process. A
student learns a foreign language due to the pleasure of the learning experience, the joy of
communication, or the appreciation for the culture of a different nation. This type of motivation is
considered the most efficient, as it fosters a consistent interest in education and leads to excellent
outcomes (Vysotska et al., 2025). Intrinsic motivation “is fueled by personal interest, enjoyment,
and satisfaction gained from the learning process itself” (Harmer, 2008). On the other hand, external
incentives, such as passing examinations, receiving rewards, or improving career opportunities,
influence extrinsic motivation. While intrinsic motivation usually proves to be more enduring and
advantageous for learning from a long-term perspective (Brown, 2007), both forms of motivation
are closely related and play an important role in mastering a foreign language (\Mysotska et al., 2025,
p. 48). Overall, students with intrinsic motivation usually show initiative, actively participate in
classes, independently search for additional materials and strive to improve their language skills
outside the classroom. It should be noted that extrinsic motivation arises under the influence of
external factors, such as grades, university requirements, the desire to get a prestigious job or
approval from the environment. In this case, learning acts as a means to achieve a certain goal.
Although extrinsic motivation can also be effective, its impact is often less lasting compared to
intrinsic motivation. If external stimuli disappear, interest in learning can decrease significantly.
That is, intrinsic motivation refers to an individual’s internal desire to engage in an activity for
personal satisfaction, enjoyment, or the sense of achievement derived from completing or
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participating in a task. In contrast, extrinsic motivation is driven by external factors that influence a
person’s behaviour (Zablotska et al, 2023, p. 400).

According to N. Hromova (2019), there exist the following factors of motivation in learning
a foreign language: “self-development, opportunities, necessity” (p. 79). The researcher admits that
learners associate self-development with acquiring a bigger amount of knowledge and skills
(Hromova, 2019, p. 79). Moreover, university students may consider their personal development as
the way to join a larger community, get integrated into the international society, join the culture of
the country of the origin. Learners also stress on better opportunities that language learning can
provide, such as a career and professional growth. Learning a foreign language is also associated
with fostering a learner’s chance of being competitive in a job market. At the same time, students
may regard learning languages as an unavoidable and, consequently, forced way to achieve success,
when their goal is, for instance, passing a foreign language exam to moving abroad to continue
studying there (Hromova, 2019, p. 79).

In contrast, researches of the motivational aspects of learning a foreign language distinguish
the diversity of a person’s motivational sphere and stress on its complex structure. Firstly,
motivation can be influenced by social factors resulting from the needs of society. These factors
“form external motivation, which exists in two varieties: as broad social motivation and as narrowly
personal one” (Oryshchyn, 2020, p. 171).

It is necessary to note that the motivating and encouraging aspect of an individual can be
affected by the nature and progress of the educational experience. This type of motivation is
referred to as intrinsic motivation, and “its subspecies is the motivation for success” (Oryshchyn,
2020, p. 171). The external and internal motivations can be both beneficial and detrimental; hence,
it’s common to refer to them as positive and negative motivation. There are different kinds of
motivation, such as remote (delayed) and close (relevant). External motivation is often distant and
aimed at accomplishing the final outcome of education. It strives for the achievement of a type of
super-task. External motivation shapes views on learning a foreign language as a means of self-
assertion, and at times as a route to personal fulfillment. These two types of motivation may have a
lot of stimulating incentives (Oryshchyn, 2020, p. 171).

Psychological factors of students’ motivation. Personal characteristics of students strongly
influence motivation to learn foreign languages. These characteristics include interests, needs,
responsibility, sociability and willingness to improve themselves. Students who are curious and
open to new experiences are usually more interested in learning languages. Self-discipline and
persistence are also important because language learning requires regular practice. The students
who are organized are more likely to succeed. In addition, a positive attitude toward foreign
cultures helps develop strong motivation and interest in improving language skills. Self-esteem is
another important factor that affects students’ motivation. Confidence in one’s abilities encourages
active participation in learning, increases willingness to communicate in a foreign language and
helps students overcome difficulties. Students with high self-esteem are less afraid of making
mistakes and see them as a normal part of learning. In contrast, low self-esteem can cause
insecurity, fear of speaking and avoidance of communication activities. As a result, motivation and
learning effectiveness may decrease. Positive self-esteem is often developed through teacher’s
support, successful learning experiences and a friendly classroom atmosphere.

At the same time, I. Oryshchyn (2020) distinguishes the following components of
motivation for students to learn a foreign language: “awareness of the need to master a foreign
language for a future professional activity; desire to communicate with native speakers on everyday
topics; desire to broaden a mental outlook, watch movies in a foreign language, use the Internet as
many sites are in English” (Oryshchyn, 2020, p. 173).

The researcher suggests the ways to create the necessary motivation: to give examples of
specific life situations; to consider problematic situations; to select training materials skillfully; to
offer interesting tasks aimed at pair or group communication; — to apply innovative types of tasks;
to be positive about students; to infuse faith into students in the end result of study. The purpose of
these ways of creating motivation is to help foreign language teachers bring to their students the full
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breadth of possible use of foreign language knowledge in the professional activities of future
specialists (Oryshchyn, 2020, p. 173).

Thus, in practice, teachers can create classroom activities that reflect students’ interests and
needs, thereby increasing engagement and strengthening intrinsic motivation. For example, the use
of interactive and varied teaching approaches, including project-based learning, music and
educational games, can make lessons more attractive and enjoyable. It is also important for teachers
to foster a supportive learning environment in which students feel comfortable taking risks and
learning from mistakes without fear of criticism. Furthermore, constructive feedback and
acknowledgment of students’ accomplishments can significantly improve both their motivation and
self-confidence (Vysotska, 2025, p. 55).

However, it is necessary to note that students’ emotional state strongly affects foreign
language learning. Positive emotions and interest increase motivation and learning activity. A lot of
students’ experience language anxiety and fear making mistakes, especially during speaking
activities. High anxiety reduces confidence and negatively affects learning. Therefore, teachers
should create a comfortable and supportive learning environment where students feel safe and
confident. A positive atmosphere increases students’ confidence and reduces anxiety during
speaking practice. Competition between students can also stimulate motivation, but excessive
competitive pressure can sometimes cause stress and emotional exhaustion.

In this context, the notion of the learning environment becomes particularly important.
According to the Polish researcher A. Szplit (2021), the learning environment refers to the
conditions in which learning takes place, as it organizes the condition in which humans learn.
Academic life provides a variety of learning experiences, from structured, formal courses and
scholarships to less structured, peer-to-peer, informal or self-directed learning (Szplit, 2021, p. 110).
The author further highlights that learning environments can take multiple forms, ranging from
formal settings such as academic conferences and university lectures to more informal contexts,
including collegial discussions about recent research findings and academic developments (Szplit,
2021, p. 110).

Digital environment and tools as a motivational factor in learning a foreign language.
Digital technologies and social networks have become an important part of modern education.
Online platforms, video lessons, language apps, and communication services provide more
opportunities to learn foreign languages. Today, technology is more accessible and affordable for
students because of competition among technology companies. Students can easily access
information through phones, tablets, and computers. Wireless technologies and mobile devices also
allow them to learn and improve their skills anytime and anywhere (Sidig, 2020, p.460).

At the same time, the issue of improving foreign language learning through video games
remains controversial. Video games have been applied in different approaches to language
education. While playing games, students tend to become more enthusiastic and motivated to
participate in the learning process. Nowadays, many engaging games, such as PUBG, provide
opportunities for communication, encouraging players to interact and speak with one another in real
time. As a result, this game has gained significant popularity among students worldwide (Sidig,
2020, p. 465). Nevertheless, the use of games enhances students’ motivation to learn a foreign
language in a practical way. The application of video games in different language-learning
approaches has demonstrated positive effects on language acquisition. While playing video games,
students tend to become more enthusiastic and actively involved in the learning process. Overall,
gamification makes language learning more motivating and enjoyable for learners. Language apps
use funny characters, scores and levels to create engagement and interaction. Language apps
quickly attract learners who enjoy game-like activities. They also use visual methods, such as
matching pictures with words, to teach vocabulary. Learners stay active because they must
complete tasks on their own. In traditional classrooms, some students may participate less and only
copy answers from others (Drobot, 2022).

As for movies and film-based techniques, they can significantly improve students’ ability to
learn a foreign language. Furthermore, communication technologies such as WhatsApp have also
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shown positive results in motivating students and supporting language learning. Mobile
technologies, in particular, have become essential tools for improving students’ foreign language
skills and encouraging them to exchange knowledge through various educational applications
(Sidig, 2020, p. 472).

As for social media, they allow students to connect with native speakers, view authentic
content, and participate in international online communities. This increases interest in learning and
helps make the language learning process more practical and modern. Teachers can use social
media as effective teaching tools to enhance learners” communication competence and increase
their participation in in-class activities (Shamsi, & Bozorgian, 2022).

Social networks are considered particularly effective in supporting incidental vocabulary
learning. Incidental learning refers to the unconscious acquisition of new words while learners are
engaged in activities that are not directly related to language study (Hwang et al., 2017; Al Arif,
2019; Nuri, 2024). Through social media, learners are exposed to idiomatic expressions, informal
language, and context-specific vocabulary that are rarely encountered in textbooks. In addition, the
interactive nature of social networking platforms provides opportunities for practicing grammatical
structures in meaningful and authentic contexts. However, this trend has also raised concerns, as
learners may quickly adopt non-standard language forms that could conflict with formal language
instruction (Nuri, 2024, p. 67).

Social networks provide unique opportunities that support language learning in ways that
differ from traditional classroom environments. Platforms such as Facebook, Instagram and Twitter
allow users to consume and create content in various formats, including text, images, audio and
video (Lomicka & Lord, 2016). This multimodal interaction is particularly beneficial for developing
both receptive and productive language skills. In addition, language-focused social networking
applications such as HelloTalk and Tandem enable real-time communication between native and
non-native speakers, giving learners the chance to practice conversational skills in authentic
situations (Godwin-Jones, 2018). These platforms also include features for language correction and
feedback, which help learners improve self-regulation and develop greater metalinguistic
awareness.

Overall, nowadays mobile and internet technologies have become important tools for
enhancing students’ foreign language learning abilities and motivating them to exchange knowledge
through various educational applications. These technologies allow students to study anytime and
anywhere. As a result, learners have both the flexibility and the opportunity to study a foreign
language, whenever they feel motivated and ready to learn (Sidig, 2020, p. 469).

Thus, using digital tools and learning online helps make lessons more interesting and up to
date; innovative and digital teaching methods determine language learning motivation, making the
process of learning foreign languages more interesting (Kurinnyi et al., 2024, p. 174). Teachers are
also encouraged to try blended learning and check the efficiency of the available tools. It is
important to include real cultural materials, meet the needs of different students and teach about
other cultures (Durdas et al, 2025, p. 127). Modern platforms also create opportunities for
independent learning, which contributes to the development of student autonomy and the formation
of internal motivation. Nevertheless, the digital environment can create certain difficulties
associated with information overload or reduced attention span. Therefore, it is important to use
digital resources rationally in the learning process. In conclusion, balancing informal and formal
learning is essential when using social networks for language education. Although social media
platforms provide valuable opportunities for informal learning, they should be complemented with
formal instruction that focuses on explicit grammar rules, academic vocabulary, and other aspects
of language that are less likely to appear in casual online communication. In addition, social
networks can encourage the intercultural dialogue by connecting learners with people from different
cultural backgrounds. Teachers can support this process by introducing students to language
partners from various countries and promoting discussions that compare cultural norms and values.
Such interactions may take place through collaborative classroom projects or partnerships with
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educational institutions, helping learners develop both linguistic and intercultural competence (Nuri,
2024, p. 70).

Educational aspects of motivation formation. Teaching methods have a significant impact
on students’ motivation to learn foreign languages. Traditional methods, based mainly on
memorizing grammar rules, often do not provide a sufficient level of student interest. To address
this challenge, foreign language teachers are searching for untapped resources and experimenting
with different methods and techniques to make teaching — and consequently learning — more
effective. One important approach is strengthening students’ motivation to learn languages, since
neither teaching nor learning can be successful without learners’ motivation (\Vysotska et al., 2025,
p. 47).

Modern teaching focuses on communication and active language use in real situations.
Interactive methods such as discussions, role plays, projects, and group work help develop language
skills and increase motivation. An individual approach and attention to students’ interests also
improve learning effectiveness. The teacher plays a key role in motivating students. Professional
skills, support and a friendly atmosphere help students feel confident and overcome fear of
mistakes. Teachers also show the practical value of foreign languages. Motivated and creative
teachers can greatly increase students’ interest in learning.

There can be distinguished several ways to increase students’ motivation to learn foreign
languages; creating a positive learning environment; use of communicative and interactive
methods; individualization of learning; support for autonomous learning of students.

A positive learning environment greatly increases students’ motivation to learn foreign
languages. A friendly classroom atmosphere helps students feel confident and reduces fear of
making mistakes. When students feel supported by teachers and classmates, they participate more
actively and show greater interest in learning. Psychological comfort is also important. Respect for
students’ opinions, support, and a positive attitude toward their achievements create better
conditions for learning. Teachers should encourage open communication and create situations that
help students feel successful and motivated. Thus, in today’s digital age, foreign language teachers
should strive to create a classroom environment that is relaxed, respectful, and open, in order to
make teaching more effective and enable students to learn more successfully as a result (Liu, & Ni,
2021). In addition, a modern learning environment should allow students to communicate freely,
work in groups, and take part in joint projects. This approach helps develop communication skills
and creates a positive attitude toward learning foreign languages.

Modern foreign language teaching focuses on communication. Interactive methods such as
role plays, discussions, group work, and projects help students practice language, improve
communication skills, and increase motivation. They also make learning more interesting and
practical. Individual learning is important because students have different levels, interests, and
needs. In particular, Ukrainian researchers O. Beresten, K. Yurchenko and P. Saveliev (2022),
regard the introduction of game elements in the lesson as the first method of increasing motivation
(p. 162). By this we mean the game not for the sake of entertainment, but for the purpose of
diversifying the educational process and activating the skills of independent performance of certain
tasks. Teachers should use different tasks and materials and allow students to choose topics and
learning methods. This makes learning more effective and increases confidence. Autonomous
learning means students manage their own learning process. It develops independence,
responsibility, and motivation. When students have more control, they learn more actively. Digital
technologies support learning through online platforms, apps, videos, and tests. They allow students
to study anytime and use real materials like films and articles, which improves language skills and
motivation.

CONCLUSIONS

Motivation to learn foreign languages is a key factor in successful learning, and it is a
complex system of internal and external factors that influence students’ activity and results. The
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most effective is internal motivation, which is based on interest and self-development, but external
motivation also plays an important role. The level of motivation is significantly influenced by the
psychological characteristics of students, self-esteem, emotional state and learning environment.
The importance of modern communicative and interactive teaching methods, individualization and
development of student autonomy is emphasized. Digital technologies increase motivation by
providing access to authentic materials and opportunities for independent learning. Therefore,
effective formation of motivation is possible if modern pedagogical approaches, psychological
support and rational use of digital resources are combined.

Further research could be aimed at studying the influence of different types of motivation
on the success of learning foreign languages. It is also advisable to analyze the effectiveness of
interactive teaching methods and the role of digital technologies in the formation of motivation.
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Y cmammi posensidaiomvca meopemuyni 3acadu momugayii 00 6UBYEHHS [HOZEMHUX MO8 Y
KOHMEKCMI CY4aACHOT NCUX01020-nedazociynoi nayky. Momusayis eusHauacmvcs K CKAAOHA
cucmema HYMpIWHIX 1 306HIWHIX YUHHUKIG, WO 3YMOGNIOI0Mb AKIMUGHICMb, CNPAMOBAHICING Ma
pe3yIbmamueHicms — HaguaibHol  disibhocmi  cmyodenmis.  [Ipoananizosano nioxoou 0o
MPAaKmy8anus. MOMueayii y ncuxonozii ma neoazoziyi, a maxovic it 3HauenHs Ons YCHiuHO20
080N100IHHSL  THO3eMHOW MO0801. OKPECieHO OCHO8HI 8UOU MOMUBAYI] — GHYMPIWHIO Mda
B06HIWHIO, NPU YbOMY O008€0CHO Nepesazy GHYMpPIUHbOL Momueayii sk OLtbul cmitkoi ma
epexmusnoi. Po3xpumo ponb 0coOUCMICHUX XAPaAKmMepucmux CmyOeHmie, ixHboi camooyinKu,
eMOYiliHO20 Cmany ma 0CeimHbLo20 cepedosuwa y Gopmyeanni momusayii. Iliokpecieno
SHAYEHHS 3HUDICEHHS MOBHOI MPUBOICHOCMI MA CMEOPEHHA NOSUMUBHO20 NCUXONOIUHO20
Kaimamy 8 npoyeci naguanHs. Ocobaugy yeacy NpuoileHo CYHACHUM Nedazo2iuHumM nioxooam,
30KpemMa KOMYHIKAMUBHUM MAa [HMEPAKMUBHUM Memoodam Hae4awnHs, Inoueidyanizayii ma
asmoHomii cmyoenmis. BusHaueno, wjo mMaKi Memoou CHpUsIOmMb PO3GUMK)Y MOBIEHHEBUX
HABUYOK, KPUMUYHO20 MUCIEHHA Ma Ni08UUeHHI0 inmepecy 00 HA8UaHHA. Y cmammi makoic
NpOaHANI308aHO  POTb  YUPPOBUX  MEXHONOZIL 1 COYIATbHUX Mepexdc 5K  BAdCIUBO2O
Momueayiinozo pecypcy. 3a3naieno, wo OHAAUH-NIampopmu, MOOINbHI 3aCMOCYHKU, 8i0eoicpu
ma coyianvui mepedci 3abe3neuyiomv 00CHMyn 00 AGMEHMUYHUX MAMePIaNie | MOdCIUsocmell
peanvHoi KomyHiKayii, wo niosuwye egexmuenicme Hagyauus. Boonouac niokpecneno
HeoOXiOHicmb  IX  30a1AHCOBAHO20  BUKOPUCMAHHS — Yepe3  pusuku  iH@opmayiinozo
nepesanmagicenis. 3podaieno BUCHOBOK, W0 edhexmusHe Hopmysants Momusayii 00 8UBYEHHS
iHO3eMHUX MO8 MOJMCIUBE 3A YMOBU KOMNIEKCHO20 NOEOHAHHA Ne0a202idHUX, NCUXONO02IYHUX |
yu@posux axmopie, CAPIMOSAHUX HA PO3GUMOK GHYMPIWHLOL MOMUSayii ma aKmueHoi
HasuanbHOI no3uyii cnmyoenmis.

Knrouoei cnosa: asmonomiss 3000ysaua o0cgimu, 6UGUEHHS IHO3EMHUX MO8, GHYMPIUIHA
MOMUBAYIs, 308HIUHA MOMUBAYIS, [HMEPAKMUBHI MemooU HABYAHHI, MOMUBAYIS, YUPPOsi
mexHonoeli.
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