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OVERCOMING SPEECH BARRIERS
AT UNIVERSITY FOREIGN LANGUAGE CLASSES

This article focuses on the importance of developing speaking skills at foreign language classes at
university, as the ability to communicate in English is one of the essential requirements for success in
various careers both nationally and internationally. However, while speaking a foreign language
university students face challenges like hesitation, limited vocabulary, anxiety and lack of real-world
practice. Traditional methods often struggle to address these issues due to large classes, limited
interaction and time constraints. Teaching speaking is particularly demanding, requiring focus on
pronunciation, grammar and fluency, along with overcoming shyness, low confidence and fear of
judgment. To overcome these barriers, teachers should use innovative methods and technologies.
Techniques like communicative language teaching, task-based learning, immersion, and digital tools help
students build confidence and fluency. Activities like role-playing and digital storytelling make language
use more natural and reduce anxiety. The article highlights the importance of adapting teaching methods
to students’ needs, focusing on real-world application of a foreign language like professional
communication. Practical strategies include regular practice, engaging with native content, cultural
exploration and learning from mistakes. By creating supportive and interactive environments, teachers
can help students to become confident speakers, preparing them for successful work and realization in a
globalized world.

Key words: communication barriers, communicative teaching methods, digital tools in education, fluency,
foreign language, immersive language experiences, speaking, university classes.
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INTRODUCTION

In today’s world, university students need a range of essential skills, including critical
thinking, creativity, teamwork, communication, media literacy, technical proficiency, adaptability
and leadership. Effective speaking abilities play a crucial role in demonstrating and applying these
skills. With English serving as a global lingua franca, strong English-speaking skills are particularly
valuable for mastering and utilizing these competencies (Harahap et al., 2024). However, many
students encounter barriers when learning to speak a foreign language, such as hesitation, a limited
vocabulary and insufficient real-world practice. Traditional classroom settings often do not provide
enough opportunities for encouraging fluency due to limitations like minimal interaction, a limited
number of lessons and large number of students at a class. Additionally, anxiety and unwillingness
to speak can further be obstacles on the way to progress. At the same time, learning to speak is one
of the most challenging aspects of acquiring a new language. Teaching this skill is equally
demanding, as it requires extensive practice and perseverance to achieve proficiency. Effective
communication involves planning, refining, and simplifying messages to convey them clearly. It
also necessitates mastering pronunciation, intonation, and stress — elements that can be particularly
difficult for non-native English speakers (Masuram & Sripada, 2020, p. 61).

The purpose of the article is to study the approaches and techniques for developing
speaking skills at foreign language classes at university and overcoming existing barriers on the
way of developing fluency in a foreign language.

RESEARCH RESULTS

Fluency in a foreign language and common barriers in acquiring it. Fluency is the skill
of speaking a language smoothly and naturally, without too many pauses or corrections. It is
measured by how often a speaker pauses, corrects mistakes, restarts sentences or repeats words.
Fluency can also be judged by how quickly a person speaks and how long he or she can talk without
stopping (Hasnain & Halder, 2024). Fluency is a key sign of language ability. It includes using good
sentence structure, a variety of words and clear communication. More specifically, fluency means
expressing ideas naturally and smoothly, with minimal pauses or interruptions (Tavakoli, Campbell
& McCormack, 2016).

Fluency includes key language skills: understanding, speaking, reading, and writing. A
fluent person can easily understand spoken or written language, speak clearly, and take part in
conversations or presentations without difficulty. Fluency also means using correct words, grammar,
and expressions naturally. It shows confidence and strong ability to use a language in various
settings, from casual chats to professional discussions (Durdas et al., 2024, p. 103).

In this regard, it is necessary to admit that when students encounter a language system and
structure different from their own, their performance is often affected by interference from their
native language, as it influences strongly their learning process (Suyanti et al., 2022, p. 336).

There are several common barriers which students encounter while learning a foreign
language. They include: fear of making mistakes; lack of consistency; limited vocabulary;
pronunciation challenges; lack of exposure to native speakers; cultural differences; time
constraints; motivation loss. These challenges may also arise from a lack of confidence in using the
target language, struggles with comprehending complex sentences, difficulty in articulating ideas
clearly in English, slow progress in learning due to language barriers, a weak understanding of
sentence structure and limited familiarity with English pronunciation (Saragih, 2024, p. 103).

Learning a new language can be challenging for many reasons. Students often feel anxious
about speaking or writing, they may be afraid of making mistakes. Inconsistent practice makes it
harder to retain the learnt material. Expressing ideas can be hard if the vocabulary is limited.
Pronouncing words correctly can be difficult and may affect the speaker’s confidence. Without
communication with native speakers, it’s hard to acquire a natural accent and slang. Students’ busy
schedules often leave little time for regular studying and practicing, and they may lose motivation
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and feel discouraged over time. Thus, overcoming these barriers requires patience, persistence,
adaptability and teachers’ support. Employing these strategies can help students achieve fluency
faster, at the same tine gaining confidence and enjoy the process of mastering a new language.

Let us consider some of these challenges and their reasons. One major challenge for students
learning a foreign language is the lack of opportunities to practice speaking. In classrooms,
emotions like speaking anxiety and language enjoyment also affect their performance. Foreign
language anxiety hinders learning progress. At the same time, advances in Artificial Intelligence
(Al) may offer a solution to this problem. Al chatbots can be effective tools for language practice.
Chatbots can be used as virtual speaking partners or tutors to support language learning and
improve students’ speaking skills (Hapsari & Wu, 2022). Students who lack confidence, feel shy, do
not have sufficient preparation or fear making mistakes, often face challenges with speaking anxiety
in their classroom or in public. Shyness, in particular, intensifies this issue as it fosters negative self-
perceptions even before speaking. Shy students often doubt their abilities and feel uneasy in social
settings, which can affect their performance at work, in friendship, relationships and leisure
activities (Marchand et al, 2022, p. 2-8).

Students often worry about how others see them (metaperceptions), but they are usually
wrong about it. This is part of a so-called «liking gap» — people speaking in their first or second
language often think they are liked less than they actually are. These feelings can influence whether
they want to talk or work with others again (Zheng et al., 2024).

Another barrier, hesitation in speaking a foreign language, is mainly caused by
psychological factors: anxiety, low confidence, shyness and an introverted personality. According
to A. Mugaddam (2024), sociocultural factors, such as not using a foreign language frequently in
daily life and gender differences, also play a major role. The researcher admits that female learners
tend to be more hesitant in speaking English than male learners.

It is crucial to note that speaking involves performing multiple complex mental tasks,
making nervousness a common hurdle for speakers. Two essential factors in learning a foreign
language are access to abundant comprehensible input and maintaining high levels of motivation
and confidence. These factors enable students to effectively process input and improve their
language skills (Malik et al., 2024, p. 675-676).

Foreign Language Speaking Anxiety is one more barrier on the way to fluency in a foreign
language. Psychologists define «speaking anxicty» as a feeling of discomfort, nervousness,
insecurity or worry that students have while speaking with others. It affects how well they perform
in speaking, and anxiety is often triggered by self-doubt and fear of judgment. Speaking is one of
the most «anxious» aspects of language mastering. Various factors contribute to this anxiety:
psychological (low confidence), cognitive (overthinking), physiological (nervousness),
interpersonal (difficulty interacting with others) and socio-cultural factors (peer pressure, parental
influence). Personality traits like shyness, introversion, or negative attitudes can also play a role.
Anxiety during speaking situations, such as on stage or in public, often leads second language
learners to poor performance. (Malik et al., 2024, p. 675-676).

In this regard, qualitative methods like observing classrooms and interviewing teachers and
students help uncover the main challenges in speaking English and reveal the reasons behind them
(Suliman, 2024).

Suggested solutions for overcoming speaking barriers. To teach speaking sKills
effectively, teachers must use innovative methods to ensure that students achieve strong learning
results. Students are considered proficient in speaking a foreign language when they can effectively
convey their message with proper accent, pronunciation, and fluency, allowing their listener to
understand them clearly. In the process of learning a foreign language, elements from other
languages may come into use, leading to language transfer or borrowed language elements. This
often occurs due to the influence of bilingualism or the interplay between languages (Suyanti et al.,
2022, p. 331).

Advances in learning technology have pushed universities to change how they prepare and
realize programs. Universities need to help students build skills for career growth by creating a
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supportive environment for technology-based learning. Today, technology plays a central role in
education, offering tools that improve teaching and learning. Modern students, raised in tech-filled
environments, are more familiar with technology than past generations. However, research shows
that being tech-savvy doesn’t always mean students feel confident using technology in educational
backgrounds (Ali et al., 2023, p. 146). Moreover, virtual environments can immerse students into
the academic culture of their target destination, providing opportunities for teamwork, collaboration
and creative activities. These settings emphasize the importance of social interaction, making
communication and language learning essential. Technology that builds key skills and competencies
in these immersive environments should be a focus (Ciupe et al., 2023).

Thus, students’ ability to speak a foreign language depends on their learning environment
and personal characteristics. Teachers can help by creating a supportive and engaging atmosphere.
This involves using communicative teaching methods and modern technology to keep students
active and involved in learning (Vlasenko & Mirochnyk, 2016).

To become fluent in a foreign language, it’s important to use methods that match students’
needs and learning styles. For professional purposes, students should work at general language
skills and industry-specific vocabulary. Setting clear goals — like running business meetings,
learning technical terms, writing formal documents or attending specialized events — is essential.
Effective methods to improve fluency include: communicative language teaching; immersion in the
target language; language exchanges; using real-life materials; role-playing activities; fluency-
focused tasks; repeated reading (with or without audio); digital storytelling; creating video blogs
(vlogging). These techniques help learners practice practical language use and build confidence
(Durdas et al., 2024).

Communicative language teaching focuses on practicing real conversations through
activities like role-plays, group discussions and communication tasks. These help students use the
language in real-life situations and improve fluency. Immersion programs are also effective,
surrounding students with the target language in settings like study abroad programs, language
camps, or virtual experiences. Using real materials, such as articles, videos, or podcasts, helps
students practice fluency while also learning about culture and developing critical thinking skills.
Role-playing lets students practice real-life scenarios, like job interviews or meetings, encouraging
spontaneous speaking and building confidence. Multimedia tools, apps, and online platforms
provide additional opportunities to practice. These technologies engage learners, offer personalized
feedback and help to overcome classroom challenges like limited time or large groups. Online
platforms also boost confidence and encourage more speaking practice through interactive exercises
and communication outside the classroom (Fathi et al., 2024).

Including vlogging and social media activities into language teaching reduces anxiety,
encourages university students to speak more confidently and boosts their speaking skills (Jin,
2024). Similarly, digital storytelling offers a modern approach to storytelling by using technology. It
blends various media, including websites, audio, video, animation and graphics, turning traditional
storytelling into engaging and dynamic presentations (Zhussupova & Shadiev, 2023). The research
supports the idea that such creative methods work well. By creating a fun, interactive and low-stress
environment, students can practice speaking a foreign language without fear. This approach also
helps them break emotional barriers and enhance their language abilities (Jin, 2023).

Task-Based Language Teaching is crucial in developing students’ speaking skills and
overcoming barriers. Such teaching focuses on creating activities and tasks that help students learn
a language through real-life experiences, rather than just following a traditional grammar-based
syllabus. Supporters of such method in teaching believe that students can improve their grammar
and communication skills naturally by participating in conversations and sharing personal
experiences. This method encourages «learning by doing», where students actively work at tasks,
which helps them think critically and apply new knowledge. Hands-on activities boost their
understanding and allow them to build on what they already know. Through reflection and
transformation, students move from their current skills to mastering new ones (Masuram, Jyothi &
Sripada, Pushpa, 2020, p. 63).
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Tasks are valuable tools for encouraging students to actively participate in a communicative
classroom. They help students become more creative, spontaneous and interactive as they work
together to achieve specific goals by thinking and planning. When students use their current
language skills to complete tasks, they not only practice the language but also start acquiring it
naturally. Tasks focus on meaning and help learners improve their communication strategies and
interaction skills. Tasks are activities where the target language is used to achieve real
communicative goals (Masuram & Sripada, 2020, p. 63). Here spoken, written and visual materials
are used by learners for completing activities. Such materials provide real-life or creative content
for engaging with the foreign language. The materials used may include «newspapers, magazines
and journal articles; scripts from radio, TV and documentaries; comic books for entertainment;
brochures and posters for publicity; short stories, poems and plays; shopping lists; business cards;
postcards; picture stories; street maps» (Masuram & Sripada, 2020, p. 63). The above-mentioned
materials help students practice and develop their language skills in diverse, interesting and
meaningful ways (Masuram & Sripada, 2020, p. 63). For overcoming speaking barriers teachers can
also use strategies such as «code-mixing and code-switching, repeating key words multiple times,
translating material into the students’ first language, speaking slowly, changing communication
methods, using gestures and paraphrasing» (Saragih, 2024, p. 104).

Consequently, the solutions to overcoming common barriers in learning a foreign language
can be summed up to the following ones: embracing mistakes as learning opportunities and
practicing speaking with supportive groupmates and teachers; establishing a daily routine for
practice; using language apps and integrating learning into daily life; using flashcards and
learning new words in context; improving by listening to native speakers and using pronunciation
tools; repeating native speech; engaging with native content like movies or music; learning about
the culture, traditions, and idioms of the language; staying open-minded and adapting to new
cultural perspectives; using spare moments for quick learning sessions; focus on essential skills and
studying in small chunks; setting clear goals and tracking progress; keeping learning enjoyable by
using a variety of resources. The application of these practical strategies can help students
overcome obstacles, build confidence and enjoy the journey to proficiency in a new language.

CONCLUSIONS

Developing speaking skills at foreign language classes at the university level is essential for
preparing students to succeed in the modern world. Effective communication is a cornerstone of
critical thinking, creativity, teamwork and professional growth. However, barriers such as
hesitation, limited vocabulary, lack of practice opportunities, and anxiety often hinder students’
progress in achieving fluency. Overcoming these obstacles requires a combination of innovative
teaching methods, supportive learning environments and the use of modern technologies.
Approaches like communicative language teaching, role-playing, task-based learning, digital
storytelling and the use of Al chatbots can be used to reduce anxiety, boost confidence and improve
fluency in a foreign language. Immersive experiences, such as virtual environments and language
exchanges, help students build real-world speaking skills. By applying the suggested strategies and
technological tools, students can overcome common barriers, build confidence, and develop strong
speaking abilities. Further research should focus on exploring and developing innovative methods
and technologies to address existing barriers in speaking a foreign language. In particular,
researching the potential of use of virtual reality and gamified applications for creating more
engaging and effective immersive language learning practices.
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i3 HAUCKNAOHIWUX ACHEeKMI6 BUBYEHHSA iHO3eMHOI MO8U. Bono nompebye 3Haunoi npakmuxy, NiaHy6amHs,
KOpU2YBaHHs ma aoanmayii 8UCio8108ansb 0 00CASHeHHS 4imKoi KoMyHikayii. J{o yvoeco dodaromucs
8UMO2U 00 NPABUILHOI GUMOBY, THMOHAYI] MA AKYEeHMYBAHHSA, WO 0COOIUBO CKAAOHO OISl MUX, XMO He €
HOCIEM [HO3eMHOI Mo8U. Y cmammi aHani3yiomsvCs Cy4acHi OOCHIONCEHHS YKPAIHCOKUX [ 3apyOidCHUX
VUeHUX w000 Memoodie ma mexHik 00CASHeHHs 30aMHOCI BiIbHO20 MOGIeHHA. Bcmanoeneno, wjo invhe
MO8lenHsl — ye 30amHiCb 2080pUMU NPUPOOHO, 6e3 mpusanux nay3 4u eunpaeiehvb. Bono exniouae
GMIHHA BUCTIOGTIOBAMU OYMKU YIMKO, GUKOPUCIOBYBAMYU PDISHOMAHIMHUL CIOGHUKOGUU 3anac ma
00OMPUMYBAMUCS 2PAMAMUYHUX NPABUL. Y cmammi aKkyeHmoeano Ha Momy, Wo nowupeHi oap’epu 6
HABYAHMI [HO3EMHUX MO8 BKIIOUAIOMb CIMPAX NOMULOK, 00MedCeHUll CIO8HUKO8U 3anac, mpyoHOWi 3
BUMOBOI0, HEOOCAMHIO 83AEMOOII0 3 HOCIAMU MOBU, KYIbMYPHI GIOMIHHOCMI Ma HU3LKY Momugayir. [l
NOOONIAHHA YUX NepeuiKo0 asmopu peKoOMeHOVIOMb GUKOPUCTIO8Y8amU MaKi iHmepaKmueHi Memoou, siK
KOMYHIKGmMu@He HABYAHHS, pONbOSI icpU, 3A60aHHA HA PO3GUMOK GLIbHO20 MOGIEHHS, A MAKOJIC
MexHoNo2il, 30Kpema 61ocine, yugposi icmopii, wam-6omu ma iHwi iHHOGayitiHi iHcmpymenmu. L[i
Memoou CRPUAIOMb 3MEHULEHHIO MPUBOICHOCTIE, PO3BUMKY 6NEGHEHOCTNE MA IHMEPAKMUBHO20 3AC60CHHS
moeu. ITiocymosyrouu, cmamms OeMOHCMPYE BANCIUBICMb [THOUBIOYATbHO2O NIOX00Y, BPAXYBAHHS
ocobausocmeti Cmy0enmie6 i CmeopeHHs CHPUAMAUBO20 HABUANLHO20 CepedosUuya O NOOONANHI MOBHUX
bap ’epie ma 00CsA2HEeHHA YCNIXY Y GUBYEHHI IHO3eMHOL MOBU.

Knrwouosi cnosa: sinvhe 60100inHs, iMepPCUSHUTI OOCBIO Y HABUAHHI MOBU, [HO3EMHA MOBA, KOMYHIKAMUGHT

bap’epu, KOMYHIKAMUGHi Memoou HABYAHHS, VHIBEPCUMEMCbKI 3aHAMMA, YCHE MOGLEeHHS, YUPDPOGi
IHCMpYMeHmu 6 0C8imi.
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