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TRAUMA-INFORMED SYLLABUS DESIGN FOR PRE-SERVICE TEACHERS

There is a growing body of literature that recognises the influence of trauma on the learning process. The
article analyses foreign approaches to the development of curricula based on a trauma-informed approach.
The relevance of the study is driven by the need to institutionalise the training of future teachers based on a
trauma-informed approach in response to the challenges faced by education in the process of recovery from
the COVID-19 pandemic and in connection with the full-scale war in Ukraine. The article aims to outline
foreign practices of implementing a trauma-informed approach at the level of curricula and present practical
ways to implement such practices in curricula and syllabi design in Ukraine. The study is based on the
qualitative methodology of comparative pedagogical research with the use of grounded theory. The empirical
data of the study were obtained from the analysis of scientific databases and websites of higher education
institutions where programmes are developed on the basis of a trauma-informed approach. The results of the
study outline ways to implement the principles of the trauma-informed approach in the programme and
present the first experience of implementing certain elements of the approach in the training programme for
future teachers. Some of the ways of implementing trauma-informed principles to syllabi design are to employ
a friendly tone in the welcome message to students; articulate detailed expectations regarding assignments
and grading policy; survey students to learn about their preferred accommodations and triggering topics;
outline expectations regarding course support, attendance, participation, camera policy, and
accommodations in cases of force majeure; provide links to university policies concerning students; provide
students with flexible deadlines, task completion options, and formative assessment. The prospect of the
research is to analyse the experience of students who studied under the proposed programme, as well as
within the trauma-informed educational environment created by it.

Keywords: Missouri model, principles of teacher training, syllabi design, teacher training, trauma-informed
approach, Universal design.

INTRODUCTION

Due to the full-scale Russian Federation’s war against Ukraine, there is a need to re-evaluate the

approaches towards teaching at all levels and teacher training throughout the country. Major changes in
teaching approaches were prompted by a swift change to online education in response to COVID-19.
Practices of online education allowed the educational process to resume less than a month after the full-
scale invasion in 2022 (In most oblasts of Ukraine the educational process resumed — Minister Shkarlet,
2022). A significant challenge that emerges from teaching students under continuous threat to their
safety is their inability to achieve optimal learning outcomes. Furthermore, the results of the mixed-
method study that took place in Kyiv revealed that ongoing stress and trauma resulting from living
under the constant threat of conflict can significantly impact students’ mental health, requiring
additional support and resources to address their emotional well-being and ensure that they can

effectively engage in the learning process (Khoruzha, et al., 2023).
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Teaching students in war conditions demands the exploration of new approaches to teaching and
nurturing students’ resilience. It is noteworthy that the Draft Ukraine Recovery Plan covers the domain
of Education and Science which outlines general perspectives on the implementation of social-
emotional and ethical learning, career guidance, and cultivation of soft skills, among other initiatives.
These key actions are aimed at mitigating the impact of war on individual students and the broader
educational landscape (The National Council for the Recovery of Ukraine from the Consequences of
the War, 2022). However, coordinated efforts to implement a single vision of the approach tailored to
the needs of a diverse cohort of students who may have experienced traumatic events are lacking. To
date, it is not well-established which approach would benefit students more. However, the influence of
teachers on students’ mental states and regulation abilities should not be underestimated. Hence, an
important factor in successful efforts to mitigate the influence of war on students and teachers is
ensuring sufficient staffing and teacher training in crisis response.

In this paper, the author argues that changing the approach to teacher training based on the
trauma-informed approach would equip pre-service teachers with the necessary competencies to
address the issues arising in classrooms from trauma. As evidenced by the analysis of the Scopus
database, the trauma-informed approach to education has received considerable critical attention since
the introduction of the Covid-19 lockdown (Figure 1). Increasing interest in the trauma-informed
approach has been driven by its instrumental role in enhancing our understanding of student behaviour
and effectively responding to it (Forbes & Maki, 2020).
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Figure 1. Trends in Indexing Articles on Trauma-Informed Education in Scopus (2005-2024)
Source: Analysis of Scopus search results «trauma-informed AND education AND PUBYEAR >
2004 AND PUBYEAR < 2025» (Scopus, 2024).

One of the main gateways to implementing the trauma-informed approach within the education
system is its institutionalisation. As outlined in the Missouri model, implementing the trauma-informed
approach involves distinct levels at an institutional level. Table 1 summarizes the characteristics of
each level.

Table 1
The Missouri Model for Trauma-Informed Schools
Level Characteristic
Trauma School staff have been informed about trauma and are able to comfortably speak to its
Aware impact and have begun to consider how to translate that information into changes within
the school.

Trauma Schools have begun to explore the principles of trauma-informed care and how they have
Sensitive been applied to existing practices. The school designates core leaders to guide the change
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process. Leadership shows a high level of buy-in. Schools have shared with their
communities and stakeholders that they have begun this journey and have worked with
them to develop a shared vision of accountability.

Trauma Schools have begun to change existing practices and policies and implement new ones to
Responsive | better support staff and students. Schools are starting to integrate a trauma-informed
approach throughout all existing programmes in a school. Individual staff members are
beginning to clearly demonstrate changes in their actions and behaviours. Communities
and stakeholders become increasingly involved and integrated into the process.

Trauma Schools begin to see results from the changes they have implemented. The core team
Informed continues to seek new opportunities to improve. All staff members within the building are
brought in and demonstrating practices that reflect the needs of students. Data about the
school are used to drive decision-making.

Source: adapted from The Missouri Model for Trauma-Informed Schools, 2019.

Among the main tools used by individual instructors to outline the introduction of trauma-
informed practices across all levels of the Missouri model is a syllabus aligned with a broader spectrum
of policies introduced by the organization. The author aims to learn about common practices of
implementing the trauma-informed approach at the level of the course syllabus.

Previous scholarship has demonstrated the importance of a syllabus in creating a good rapport
with students and creating trauma-informed environments (Schendel, 2020; Carello & Thompson, 2022;
Hitchcock, et al., 2021; Hunter, 2022). However, Ukrainian scholarly discourse scarcely references
designing trauma-informed syllabi. Hence, this paper aims to outline foreign practices of incorporating
the trauma-informed approach into higher education institution syllabi and discuss possible ways of
their dissemination in the creation of syllabi in Ukraine.

METHODOLOGY

This paper is grounded in the qualitative methodology of comparative education, with an
emphasis on grounded theory.

Data collection. The data were collected by analysing scientific databases, institutional
repositories, educational journals, and relevant websites of organisations. The collection process
involved a comprehensive analysis of previous research papers, curriculums, and syllabi that
implemented the trauma-informed approach in pre-service teacher preparation. The criteria for
inclusion were as follows: (1) the educational component designed for higher education institutions and
(2) the component incorporates the trauma-informed approach or its elements, even if not explicitly
stated in the syllabi.

Data analysis. The collected data was analyzed to identify themes related to integrating trauma-
informed practices in pre-service teacher syllabi design. Thematic analysis based on the principles of a
trauma-informed approach for higher education institutions was employed to examine the content of
the selected materials and gain insights into what practices can be implemented in pre-service teacher
training in Ukraine.

RESULTS AND DISCUSSION

This section presents the findings of the paper based on the principles of the trauma-informed
approach. Grounding principles of the trauma-informed approach were formulated by Fallot and Harris
(2006) and further aligned with current practices of higher educational institutions, resulting in the
following principles: physical, emotional, social, and academic safety; trustworthiness and
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transparency; support and connection; collaboration and mutuality; empowerment, voice, and choice;
cultural, historical, and gender issues; and resilience, growth, and change (Carello & Butler, 2015).

Physical, emotional, social, and academic safety. According to scholars, ensuring safety is
imperative for facilitating students’ learning (Forbes & Maki, 2020). Practitioners have envisaged
several ways to ensure the predictability of the classroom and promote a feeling of safety for students
at the level of syllabi policies.

One of the first things students notice about the syllabus is its language and style. Establishing an
assertive and nonviolent communication style (e.g. using ‘I’ instead of “You’ where possible, ‘You
need’ instead of “You must’) in the syllabus (Carello & Thompson, 2022, p. 206). Among the examples
the scholars give is “To give timely feedback and assign full credit, | need the assignment submitted by
the due date” (Carello & Thompson, 2022, p. 206). A similar suggestion is found in Schendel, who
suggests using a friendly tone in the syllabi with a certain level of informality and highlighting joint
ownership over the learning process by incorporating the ‘we’ language in the syllabus (Schendel, 2020,
p. 3).

Scholars and practitioners further advocate for integrating this principle by outlining ways for
students to receive feedback from the instructor in the syllabus. Additionally, transparency is achieved
through clearly articulating detailed expectations regarding assignment sheets and grading rubrics
(Carello, 2020).

Apart from the organisational issues outlined in the syllabus, an important source of ensuring
safety is the course content. However, some of the content might potentially trigger students who
experienced trauma. Scholars and practitioners suggest giving a content warning when teaching such
material and letting students know in advance about potentially triggering content in the syllabi
(Carello & Thompson, 2022).

Analysis of these suggestions and assessing their application in Ukrainian higher education
institutions and syllabus design, in particular, shows various ways of their implementation. For instance,
currently, the syllabi language generally addresses the students in general aligned with norms of the
Ukrainian language for professional purposes. It is characterised by a large number of Passive Voice
structures and non-personal forms of verbs. Even though course instructors cannot change the language
register of the syllabi, the author suggests writing a short welcome message to students and guiding
them through the syllabus, highlighting its structure and drawing their attention to important
information.
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Dear students,

Welcome to Borys Grinchenko Kyiv Metropolitan University and Foreign Language (English) course! I'm
Tetiana Holovatenko, your instructor for this academic year, and I'm thrilled to have you in this course. I'm
excited to guide you through what promises to be a rewarding and engaging experience.

About the Course

This course is designed to develop the ability to use a foreign language effectively and flexibly in various
situations of social, academic, and professional communication at the B2 level. You can expect to explore a
range of topics, from becoming a student, landing your first job, attending a conference to building strong
communication skills. By the end of the semester, you should be able to demonstrate basic skills of
communication at B2 level.

Syllabus Overview
The syllabus is your roadmap for the course. Here’s a quick guide on what to expect:
- Course Schedule: Find the course schedule and exam dates in the Course Scheduler.

- Course Topics: Find topics, assignment due dates, and key deadlines in e-course. Keep this handy to stay on
track.

- Grading Policy: Understand how your assignments will be evaluated in Annex 9.1 and in part 6.2 to this
syllabus.

- Required Materials: Ensure you upload handouts from the e-course before all the classes. Reach out if you
have difficulty accessing any materials.

- Class Policies: You need to either attend all classes or submit all assignments online in the e-course. Make
sure your submissions stick to University academic integrity rules otherwise they will not be graded.
Figure 2. Example of the Welcome Message to Students
Source: Foreign Language syllabus for pre-service teachers majoring in Music. Borys
Grinchenko Kyiv Metropolitan University, 2024.

Teaching English as a Foreign Language (EFL) means students add a personal dimension to each
topic, and any topic can trigger and provoke intrusive memories. As a result, providing content
warnings may not yield the expected outcomes. In turn, course instructors in their welcoming messages
to students might ask them to fill in the survey, indicating what accommodations they need and what
topics they anticipate as potentially triggering for them.

How to Get the Most Out of This Course

- Do the survey: Please indicate topics which might potentially be triggering for you in this course and
indicate necessary accommodations if any.

lead to stress, so stay on top of your work.

- Manage Your Time: With the course schedule in hand, plan your study time effectively. Procrastination can

Figure 3. Extract from the Welcome Message to Students
Source: Foreign Language syllabus for pre-service teachers majoring in Music. Borys
Grinchenko Kyiv Metropolitan University, 2024.

Trustworthiness and transparency. Many recent studies (e.g. Schendel, 2020; Carello and
Thompson, 2022) have demonstrated that the course syllabus is the main document that ensures
trustworthiness and transparency between course instructors and students. Students see the syllabus
before the instructors’ teaching strategies and course content; as a result, it is important to ensure the
implementation of this principle in a way tailored to the needs of students.
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One of the ways of ensuring such transparency in the syllabus is by providing essential course
information (e.g. name of the college, the title of the course, the semester and the year) and reminding
students to save a copy of it for further academic reasons (Carello & Thompson, 2022). Additionally,
scholars encourage providing students with a short course catalogue description and course objectives,
identifying if the course is offered offline, online, synchronously, or asynchronously (Carello &
Thompson, 2022). Shendel’s comprehensive study (2020) found that mentioning the amount of in-class
and out-of-class time students are expected to dedicate to the coursework is beneficial for ensuring a
safe space for students.

Another way to ensure transparency in the classroom, according to Schendel, Carello and
Thompson, is outlining clear expectations regarding course support, attendance, participation, camera
policy, and accommodations in force majeure cases on the syllabus (Carello & Thompson, 2022;
Schendel, 2020). According to Roy and Cofield (2021), and Holovatenko (2024), it is important to
provide students with individual choices for assignment topics and reasonable accommodations.

Additionally, Schendel suggests colour-coding tasks to be done before the class, as in-person
synchronous tasks, as well as readings to be completed (Schendel, 2020, p. 6). Furthermore, the scholar
suggests providing a backup plan for alternative class participation in case of force majeure and class
online etiquette (Schendel, 2020, p. 6).

In conclusion, the recent research has underscored the pivotal role of a course syllabus in
fostering trustworthiness and transparency between instructors and students. Scholars advocate for
providing concise course descriptions, clarifying course modalities, and delineating expected time
commitments. Moreover, transparency extends to articulating clear expectations regarding support,
attendance, participation, camera policies, and accommodations for unforeseen circumstances.

Critical analysis of the current research shows that Ukrainian standards of syllabi creation are, to
some extent, aligned with foreign practices. For instance, all syllabi are required to have a front page
indicating the name of the university, its structural division (e.g. faculty or institute, department, etc.),
course name, curriculum and major, academic year effective, and course essential credit information
(number of teaching hours, number of self-study hours, the aim and the scope of the course). However,
the introduction to the syllabus usually does not indicate whether the course is taught offline, online or
in blended mode. Hence, it is suggested to outline this information in the introduction to the course.

Usually, course syllabi in Ukraine do not or insufficiently incorporate expectations regarding
course support, attendance, participation, camera policy, and accommodations in cases of force majeure.
Hence, the author suggests incorporating it either in e-learning courses, syllabi, or in the syllabus
statement or welcome message to students. Examples are provided in Figures 4 and 5.

- Ask Questions: Don't hesitate to ask questions or seek help via email or in our group chat if you're struggling
with a concept or assignment. We're here to leamn together.

- Collaborate with Peers: Form study groups and collaborate on projects where appropriate. Learning is a
social process, and your peers can be a great resource.

- Attendance policy in force majeure cases: You are encouraged to let your instructor know about your
absence in advance and ask for an alternative online assignment.

Figure 4. Extract from the Welcome Message to Students
Source: Foreign Language syllabus for pre-service teachers majoring in Music. Borys
Grinchenko Kyiv Metropolitan University, 2024.
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K-1p
TONHH

K-,

3apmaHHA AN caMOCTIHHOI poboTH
Gaip

Cemectp 1

CAMOCTIMHA POBOTA 10 3MICTOBOI'O MOJAYJIA 1.
Personal Identification. CamoigenTudikanin

1 IIpotiTi TecT Ha BH3HAYCHHS PiBHJ BOJOIHHA AHIVIIHCHKOI0 MOBOKO Ta CKIIACTH 5 2 5
nopan (y ¢opmi aynmiozamucy abo TEKCTY) fK CTYAEHT CaMOCTIHHO MOXKe
TiIBUAIIATH BIACHUHA PiBEHs BOMOAIHHA aHTTIHCEKOIO MOBOIO.

Take an English language proficiency test and write 5 tips (in the form of an audio
recording or text) on how a student can improve their English language skills on
their own.

2 OsHnaliomuTHca 3 TrpamaTHkol0 Narrative tenses Ta HamucaTH abo 3amucaTH 3 5
ayZIio3aIIHcoM iCTOpIO 3a TEMOIO Ha BHOIp.
Learn about Narrative tenses grammar and write or record a story on a topic of your
choice.

The first time my parents met.

The first time I met my friend.

A time when I forgot something important.

A time you had a good or funny experience using a foreign language.

A time a stranger helped you or you helped a stranger.

3-4 |V mapi/rpymi mo 4 oci6 po3pobuTH BimeompeseHTamio| ocobHCTOro GpeHTy 3 10
CTyJeHTa-My3HWKaHTa Ta 3alpe3eHTyBaTH ii ocobucto (y ¢opmari BUcTymy abo
BiJIEO3aIMCYy BHCTYILY).
In a pair/group of up to 4 people, develop a video presentation of the student
musician's personal brand and present it in person (giving a speech or video
recording of a speech).

Figure 5. Extract from the FoFeign Language syllabus for pre-service teachers majoring in
Music
Source: Foreign Language syllabus for pre-service teachers majoring in Music. Borys
Grinchenko Kyiv Metropolitan University, 2024.

Support and connection. The literature on trauma-informed syllabi design has highlighted
several ways of implementing the principle of support and connection, such as integrating Universal
Design, outlining the provision of accommodations, informing students about sources of help, and
outlining the policy for office hours.

Recent evidence suggests the importance of tailoring a syllabus to the needs of students by
making it “liquid”. Schendel coined the expression “liquid syllabus” for items that are 1) created to be
opened on various devices, and 2) incorporate Universal Design with various modes of information
presentation (Schendel, 2020, p. 4). Carello and Thompson (2022) argued that Universal Design
supports and empowers students with not documented or documentable disabilities and acknowledges
the diversity of students.

This idea is closely tied to accommodating students to achieve their best learning outcomes.
Schendel (2020) suggests that conducting a critical examination of the syllabus to recognise those who
may be excluded and customising accommodations to meet their needs is a crucial measure in
supporting students with diverse requirements (p. 11). Holovatenko (2024) analysed the experience of
U.S. universities in providing student accommodations and outlines ways to introduce successful cases
into the Ukrainian education system.

Additionally, scholars claim the importance of informing students about the campus resources for
students. Curriculum statements, such as the Basic Needs Statement, the Mental Health Statement, and
the Diversity Statement, acknowledge the importance of meeting basic needs to learn effectively and
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encourage students to refer to the course instructor or the leadership to work out solutions for meeting
these needs (Schendel, 2020, p. 13).

The idea of supporting students is also manifested in the concept of office hours. According to
Schendel, it is important to find the best way to hold office hours: either face-to-face or online,
individually, or in small groups (Schendel, 2020, p. 6). However, the scholar claims the importance of
outlining the policy regarding office hours in the syllabus.

A critical analysis of recommendations for the development of Borys Grinchenko Kyiv
Metropolitan University curricula / syllabi shows that the provision of accommodations and various
statements for students is outside of its scope (Borys Grinchenko Kyiv Metropolitan University, 2024).
However, there is an opportunity to include these statements in the annexes to the curricula / syllabi. To
avoid extending the curriculum too much, instructors can provide statements in the form of links to the
university website (Figure 6). Additionally, it is important to clearly state the instructor office hours in
the syllabus.

9.4. IoniTuka Ge3nexu YHiBepcuTeTy

Jokyment/ - Document Mocunanna/Link

[TonosxeHHs o opraHizaiito ocBiTHROrO npouecy /- | https://shorturl.at/GnvOo
Provisions' on- the- organisation- of* the- educational
process

Anroput™- miii- mpu- curHani- [loeitpsHa  TpuBora /- | https://shorturl.at/V1BYn
Procedure for-acting on the Air-Alert signal

KoHnTakTi - mcuxonorigHoi- ciyx0u- YHiBepcuteTy /- | https://shorturl.at/jg7rN
University psychological service contacts

ITonoxeHHs Tpo -akaneMidyHy ‘goopodecHicTs/‘Code- | https://shorturl.at/7mWDV
of Academic Integrity

Konekc KopropaTHBHOI KYJIbTYpPH YHIBEPCHTETY / https://shorturl.at/Ov2a¥Y
Code of University Internal Culture

KonTtaktu BianosigansHoi-ocobu ans norimomnenns - | https:/t.ly/D2bZ1
po ‘(haKkTH JUCKPUMIHAIII1, CEeKCYyallbHi JIoOMaraHHs;,
OymiHT Ta iHII TIPOSIBA HEETHYIHOI TIOBEIIHKH /
Reporting discrimination, ‘sexual harassment, bullying
and other unethical behaviour
Figure 6. Syllabi annex on University policies
Source: Borys Grinchenko Kyiv Metropolitan University, 2024.

Collaboration and mutuality. A basic need of students with previous traumatic experiences is a
sense of belonging. It is noteworthy that a sense of belonging is enforced through various pedagogical
means, including classroom management. Hence, integrating it into the syllabus presents significant
challenges. Scholars and practitioners concur on the importance of cultivating a shared culture of
collaboration in the classroom environment as one way of developing students’ sense of belonging
(Carello & Butler, 2015; Forbes & Maki, 2020; Hunter, 2022). Practical ways of ensuring the
collaboration outlined in the syllabi are by encouraging student-led discussions and involving students
in creating or revising assignments and grading (Carello, 2020).

A critical analysis of the guidelines for developing course syllabi shows that it is possible to share
a shared sense of collaboration by giving students opportunities to peer review and assess some
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assignments. Transparent grading criteria and rubric usage empower students and make them agents of
the educational process. Figure 7 presents an example of a grading rubric for a collaborative
assignment in an English course.

Kpurepii oniHiOBaHHS IrPynoBoi NPOEKTHOI po6oTH
Presentation/ Team-working/ Content /
= IIpesenTanis PoboTa ygacHHKIB 3micT
2

5 Po3moBiib CTYAEHTIB V Bifleo KOKEH yY9aCHHK 3aisSHU 3MicT BijI€O BiAOBigae
JIOTiYHO aprYMEHTOBaHa, | HaJ MiATOTOBKOIO IIPOEKTY Ta 3agBieHil Temi. Temy
MIPUCYTHi 3B’ A3KH BHCTYTIAE 31 CBOEIO PETEINHEHO PO3KPHUTO MOBHICTIO. 3MiCT
(because, so, MpOaYMaHOK poItr. Baaemonito MOBJIEHHS KOXHOTO CTY/IEHTa
although...). PeueHHs KOMAaH/IH HaJ IPOCKTOM MOKHa B Mexax 10-15 pedeHs.
rpaMaTHYHO BipHi. no6auuTH Yepe3 3Iaro/KeHiCTh
IlepeBaxar0Th CKJIaIHI BiJICO Ta pelieH3yYBaHHs pooiT
pedenHs. BumoBa 4iTka, | iHIIMX YYaCHHKIB.

BHKOPHCTAHO HIAPOKHIA
CIIEKTP MOBHHX 3ac00iB.

4 Po3noBinp 3B’13Ha. OO00B’A3KH y MiIrOTOBII Bileo 3MicT BiJIeo BiAIIOBigae
IlepeBaxarTh posnoainexi nopisHy. Ha Bigeo 3asBicHI TeMi. Temy
OTHOTHITHI peUeHHS. KOXKEH YYaCHHK Ma€e MpHOIH3HO PO3KPHTO MOBHICTIO. 3MiCT

OJTHAKOBHI{ 4aC MOBJICHHSI. MOBJIEHHS KOYHOTO CTY/I€HTa
B Mexax 7 -10 peueHs.

3 Po3moBine cTyaeHTiB VY niaroroBui npoekTy He NOpiBHY | 3MicT Bifieo BiamoBinae
JIOTIYHO MAJIO MMOB’S3aHa. | pO3MOAiieHO 0008’ A3KH. YUacTh 3asBiieHii Temi. Temy
INepeBaxxaroTh MPOCTi KOXKHOTO Y BiZIe0 T€X CYTTEBO PO3KPHTO He MOBHICTIO abo
rpaMaTHYHO MPaBUIbHI BiJIPi3HAETHCS. 3MiCT MOBJICHHST KOXHOTO
pEeYeHHs. CTYJIEHTa B Mekax 5-7 peueHs.

2 MosnenHs ctyaeHTiB He | Ha Bineo 3uHATO MoHOMIOT 1 3MicT Biieo MPaKTHYHO HE
3B’ s3He. [lepeBakaroTh JIIO[IMHH, PEIITA BHKOHABI[IB JIAIIE | MOB’sA3aHHH 3 TEMOIO. 3MicT
[POCTi OJIHOCKIIA/HI OepyTs HOMIHAJIBHY YYacTh Y MOBJICHHS CTYACHTIB Y MexXax
pEYeHHsl. IiIFOTOBIIi MTPOEKTY. <5 peyeHs.

1 V Bijieo BiicyTHE V miaroToBIli mpoekTy B3sIa 3MICT BijI€O JIOTIYHO HE
MOBJICHHS CTY/ICHTIB, yuacTh GakTHIHO | II0gHHA, KA OB’ A3aHHI 3 TEMOIO.
numie rpadidHuH psaa. BHCTYIIA€ HA BiJ€O.

3aranpHa cyMa OaniB MHOkHUTECS Ha k=1.5

Figure 7. Grading rubrics in a syllabus

Source: Foreign Language syllabus for pre-service teachers majoring in Music. Borys
Grinchenko Kyiv Metropolitan University, 2024.

Another principle of the trauma-informed approach is empowerment, voice, and choice.
Restoring control over life is essential for building the resilience of students. Empowering students by
providing them with choices can be implemented by offering them with flexibility on readings, the
format of doing tasks, allowing late days for submitting work past due dates without penalty; and
facilitating large and small group discussions so that students have multiple opportunities and modes of
speaking (Carello, 2020). Additionally, Schendel also suggests providing students with course-required
texts available both paperback and digitally as one of the ways of being considerate of their position.
Furthermore, some parts of the book can be scanned and provided to students to work on (Schendel,
2020, pp. 7-8). This can help students feel confident that they receive sufficient support from
instructors and are agents of the learning process.

Some ways to implement this principle in the Ukrainian syllabi, as mentioned previously is by
providing alternative assignments and accommodations to students (Figures 5 and 4).
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The implementation of the principle ‘Cultural, historical, and gender issues’ aims at
demonstrating responsiveness to instructors’ and students’ identities. For instance, using correct
pronouns or preferred names of students. Scholars and practitioners emphasize the importance of
respecting the identity of both instructors and students by explicitly mentioning how they want to be
addressed. Instructors can model this in the syllabus or Zoom by adding their preferred name with or
without their position/title and pronouns (e.g. first-name basis, status, etc.) (Carello & Thompson, 2022;
Schendel, 2020). Carello suggested a wider approach to implementing this principle by being aware of
biases and their impact on teaching and learning; as well as employing alternative grading methods
(Carello, 2020).

The analysis of the suggestions of scholars shows that the implementation of this principle is
predominantly concerned with pedagogical ways of ensuring that the classroom is sensitive to students’
backgrounds. This can be ensured by surveying students at the beginning of the course, which was
outlined as a suggestion before. Additionally, instructors might want to include their preferred
pronouns in the course syllabus, although it is not common in Ukrainian culture. Thus, the
implementation of this principle in the Ukrainian context can be accomplished through classroom
instruction.

The last principle, according to Fallot and Harris (2006) is resilience, growth, and change.
Ensuring this principle is imperative for ensuring the post-traumatic growth of an individual. The
American Psychological Association defines resilience as “the process and outcome of successfully
adapting to difficult or challenging life experiences, especially through mental, emotional, and
behavioural flexibility and adjustment to external and internal demands” (American Psychological
Association, 2024). From a pedagogical perspective, promoting resilience occurs through various
continuous accommodations and classroom interventions for all students, as well as through creating a
safe learning environment.

Hitchcock et al. (2021) argue that an effective and instrumental way to develop students’
resiliency is by incorporating formative assessment and feedback. Scholars encourage prioritizing
relationships over grades, critical thinking, and learning over perfection in the learning process.

The author of this article suggests incorporating student accommodations such as flexible
deadlines, task completion options, and the use of rubrics. It also emphasizes the importance of
providing feedback focused on actionable steps for students to enhance their performance.

Moreover, these recommendations can be integrated into the syllabus to some extent. For
example, establishing clear guidelines for assessment frameworks, including formative assessments,
can help apply this principle in Ukrainian syllabi. Nonetheless, fostering resiliency is an ongoing
process that requires various approaches.

CONCLUSIONS

Educating students who have experienced traumatic events presents various challenges due to the
impact of trauma on their learning process. To support these students, educational methods must be
adapted to create a safe and trauma-informed environment. This paper aims to outline foreign
experiences with trauma-informed principles and discuss how to apply these practices to syllabus
creation in Ukraine. Using grounded theory methodology, the author analyzed scholarly research and
practices related to trauma-informed syllabi design. The main findings include ways to incorporate 7
basic principles of trauma-informed education in syllabi by including a short welcome message for
students, the course syllabus is summarized, and key points are highlighted by the instructor;
conducting the survey on potentially triggering topics for students; clearly outlining expectations
regarding course supports, attendance, participation, camera policy, and accommodations in force
majeure cases; adding policy statements in the syllabi annexes; indicating instructors’ office hours in
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the syllabus; incorporating transparent grading criteria and formative assessment into the course syllabi;
offering alternative assignments/ ways to do them, alternative readings.

Further research is necessary to evaluate how students respond to suggested trauma-informed
interventions introduced both in the course syllabi and classroom settings.
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Y ecmammi npoananizosano 3apy6isichi nioxoou 00 po3pobienHs podoUUX NPOSPAM HABUATLHUX OUCYUNIIH HA
3acadax mpasma-iHpopmosano2o nioxody. AKmyanbHicmb O0CHIONCEHHsT 3YMOGIEHA HeoOXIOHICMIO
iHCmumyanizayii nio2omoeKy Matloymuix auumenie Ha 3acadax mpasma-iH@hopmosarno2o nioxody y ionosios
Ha GUKIUKU, K] NOCMAU neped oceimor 6 npoyeci gioHoenenHsa nicas nandemii COVID-19 ma y 36’°s3ky i3
nosHomacuimabnor 6iiHoro 8 Vkpaiuwi. Cmamms mac Ha Memi OKpecaumu 3apyOixcHi Npakmuxu
BIPOBAOICEHHS MPABMA-IHPOPMOBAHO20 NIOXOOY HA PIGHI POOOUUX NPOSPAM HABUANLHUX OUCYUNTIH MA
npeocmagumu NPAKmudti WIISIXU 6NPOBAONCEHHS MAKUX NPAKMUK y po3pobrenHs npozpamu 6 YKpaii.
Jlocnidoicennss IpyHmyemobcsa Ha Memooon02ii AKICHO20 KOMAAPAMUBHO20 Nedd202iyH020 O0CHIONCEeHHs i3
3ACMOCY8auHAM 00IPYHMO8anoi meopii. Emnipuuni 0ani 00criodicennss ompumano 3a pe3yiomamamu auanisy
HayKosux 6a3 0anux ma 6eOCMOPIHOK 3aK1adie 8uwoi oceimu, 0e npospamu po3podaeHo Ha 3Acadax mpasma-
iH(hopmosanozo nioxody. Pesyrvmamu O00CHIONCEHHS OKPECIIOIMyb WISXU peanizayii npuHyunie mpasma-
iHgopmoBanozo nioxody 6 npozpami, a MaxoiC NpPe3eHmylomv nepuiuti 00C8i0 BNPOBAONCEHH OKpeMUX
enemenmie nioxooy 6 npozpamy nio2omosky maudymuix euumenie. OKpemMumu cnocobamu 6npoeadNCeHHs.
Mpaema-in@opmoeanux npUHYUnie y po3pooaeHHs HaA8UAbHUX NPOSPAM € BUKOPUCIAHHA OPYICHLO20 MOHY Y
BIMANILHOMY 368epHEHHI 00 CMYOeHmis, HOPMYNIOBAHHA OeMAIbHUX OYIKY8aHb U000 (POpM BUKOHAHHS
3a60aHb 1 NOAIMUK OYIHIOBAHHA, NPOBEOeHHs ONUMYBAHHA CHMYOeHmis, w06 Oi3Hamucs, AKI WIAXU
iHOugioyanizayii 0ceimnbo20 npoyecy ix HeoOXIOHI ma AKi memu MONICYMb OVMU UYMAUSUMU OAA HUX,
OKpeceHHs O4IKY8aHb W00 NIOMPUMKU BNPOO0BIHC BUBUEHHS KYPCY, 8i08I0Y8AHH, YyuaCmi, NOLIMUKU W00
Kamep ma 3anucy, GUKOHAHHA 3A60aHb Y GUNAOKY (HOPC-MAICOPHUX 0OCMABUH, HAOAHHA NOCUNAHb HA
NoNMuUKY  YHIgepCUmMemy CMOCOBHO CMYOeHmi8, HAOAHHSA CMYOeHmam ZSHYUKUX MepMIinie, eapianmis
BUKOHAHHSL 3A80AHb | BNPOBAOIICEHH. (hOopMYBaNbHO20 OYiHIoganHs. [lepcnexmueoio docniddcenv € ananiz
00cgidy 3000y6auie oceimu, AKi HAGUANUCA 30 3aNPONOHOBAHOIO NPOSPAMOIO, A MAKOIC Y MedHcax mpasma-
IHGOPMOBAN020 0CEIMHBLOLO CepedosULYa, CMBOPEHO20 HEIO.

Kniouosi cnosea: mooenv Miccypi, nidecomoska euumenis, NpUHYUNU mMpasma-iHghopmosarnoeo nioxooy,
PO3POOAEHHA npocpamu, mpasma-iHghopmosanuti nioxio, yHieepcarbHull OU3aiiH.
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