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ADIDACTICAL APPROACH TO FOSTERING LANGUAGE SENSITIVITY IN
MULTILINGUAL CLASSROOM SETTINGS: THE COMMON EUROPEAN
FRAMEWORK OF REFERENCE FOR LANGUAGES (CEFR)
ASATOOL TO UNITE NATIONS

The article emphasizes the crucial role of language proficiency as well as language sensitivity, especially
within multilingual classroom environments, underlining the significance of adhering to the Common
European Reference of Languages (CEFR) as a means of fostering global cohesion. It underscores the
importance of aligning Ukraines educational strategies with international standards, particularly
emphasizing the value of foreign language education. Furthermore, the paper stresses the necessity for
foreign language teachers to acquire adequate didactical and methodological competencies, an
awareness for language sensitivity, and intercultural understanding. It describes Austria’s successful
implementation of the CEFR in language assessment, illustrating its pivotal role in standardized
examinations and its broad international recognition. Specifically, the article outlines the structure of
Austria’s Matura exam for foreign languages, which evaluates reading, listening, language in use, and
writing, with a mandatory requirement to achieve a B2 level of CEFR proficiency. It suggests that
standardized assessment formats, based on CEFR levels, mitigate stigmatization and ensure fairness in
evaluation. Consequently, the paper recommends integrating the CEFR into Ukraine 5 educational system
to foster language proficiency and enhance language sensitivity in multilingual classrooms. It advocates
training programs for language teachers on CEFR implementation and assessment, with the aim of
fostering European unity through language education. The article suggests incorporating CEFR
principles into Ukraine 5 educational reform «New Ukrainian School», and underscores the importance
of collaboration between Austrian and Ukrainian educators and researchers in achieving this goal.

Keywords: didactic, classroom, Common European Reference of Languages (CEFR), multilingual,
teaching language sensitivity, United Nations.

INTRODUCTION

In today’s globalized world, foreign language proficiency holds significant value for both

© Bacher Marina, Bacher Sabrina, Binytska Kateryna, 2024

individuals and society. Mastering foreign languages not only enhances an individual’s
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opportunities but also bolsters a nation’s growth while fostering sustainable global development.
Because of the plurality we face in today’s multilingual classrooms, standardized assessment forms
of students’ written performance are a central key toward language sensitivity and avoiding
stigmatization of students because of their origin. Less stigmatization is an underlying component
of written exams and forms of assessment. From written language certain references to a person’s
background cannot be deduced, such as accents or the physical appearance of an examinee. Therein
lie the advantages of standardized assessment scales.

This article argues for a realization of the Common European Reference of Languages
(CEFR) as a tool to unite nations in that the CEFR is accepted internationally. Thus, its
constitutional introduction to all European countries, combined with a statutory anchoring, would
further enhance the idea that Europe (and other countries) strive towards unity in language
assessment. It enhances «the transparency of courses, syllabi and qualifications, thus promoting
international co-operation in the field of modern languages» (Council of Europe, 2001, p. 1).

The paper is structured into four sections. Initially, it explores foreign language education’s
pivotal role in fostering language proficiency and language sensitivity. Subsequently, it delves into
the evolving landscape of language didactics to adapt to modern contexts. Following this, it
examines the ongoing shift towards multilingual education. Finally, it introduces Austria’s
implementation of the CEFR, highlighting its dual role in advancing language proficiency and,
simultaneously, fostering language sensitivity implicitly. The paper concludes by advocating for a
special emphasis on foreign language didactics and language sensitivity within Ukraine’s planned
educational reform. It proposes leveraging the CEFR as a framework to achieve these goals
effectively.

The goal of this paper is to advocate for an effective implementation of the Common
European Reference of Languages (CEFR) in the Ukrainian school system, emphasizing its role in
promoting language proficiency, language sensitivity, and multiculturalism.

The study of modern issues of effective implementation of the Common European
Framework of Reference for Languages (CEFR), in particular, their role in the development of
language literacy, language sensitivity and multiculturalism, is covered by such leading scholars as:
M. Bacher, S. Bacher, R. Borden, F. Holzknecht, A. Huhta, I. Lamprianou, K. Spéttl, K. Eberharter,
F. Holzknecht, B. Kremmel, M. Zehentner T. Weiler & D. Frotscher. For example, we are interested
in the findings of the research, E. Moore (2016) notes that, in an effort to internationalise, the
educational policies of the Catalan government and universities promote the use of English in
classrooms in two ways: as a lingua franca and through immersion approaches targeted at local
students. At the same time, the problem of effective implementation of the Common European
Framework of Reference for Languages (CEFR) in the Ukrainian school system has not been the
subject of separate scientific research and is still relevant for Ukrainian society.

RESEARCH RESULTS

Foreign language education as a cornerstone. Ukraine’s entry into the global educational
arena requires aligning its domestic educational standards with international norms. To achieve this,
Ukraine has outlined strategies for 21st-century education development, including establishing a
robust system of continuous education and training to elevate educational standards. Furthermore,
there is an emphasis on fostering personality development and nurturing intellectual and cultural
potential as fundamental values (Bigich et al., 2013, p. 12).

Foreign language education is a key component within this process. Language proficiency
plays a pivotal role in various disciplines. It transcends being merely a subject of study to become
an indispensable tool for communication. For instance, a chemist’s proficiency in a foreign
language is crucial for accessing international publications and collaborating with peers globally,
thereby preventing professional isolation. Moreover, language education fosters language
sensitivity, encompassing an awareness, understanding, and respect for the intricate nuances,
variations, and cultural contexts inherent in language use. It entails sensitivity to the impact of
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language choices on individuals and communities, considering factors like cultural background,
social context, and power dynamics. Language-sensitive individuals are attuned to how language
influences perceptions, attitudes, and interactions, endeavoring to communicate inclusively,
respectfully, and empathetically. Therefore, maintaining high standards of foreign language
instruction in educational institutions is imperative.

Ukrainian official documents (Constitution of Ukraine, Law of Ukraine «On Educationy,
Concept of the New Ukrainian School and the State Standard of Basic and Complete General
Secondary Education and others) underscore the integration of the English language and its
advancement within the collective corporate culture of educational institutions across the nation.
Ukraine and the Western World share common approaches regarding leadership, innovation,
creativity, and integrity, and uphold essential values including openness, democracy, equal access,
and fair remuneration for work of equal value. Additionally, both entities recognize the importance
of encouraging initiative and innovation within this broader framework.

Necessity for a didactical reorientation. The landscape of modern language education
presents new opportunities as well as challenges for all involved, particularly for teachers, who
must not only excel in innovative teaching technologies but also grasp the underlying principles that
guide them. The necessity for a didactic evolution is closely tied to the intercultural paradigm,
which shapes the exploration of language and cultural learning processes. This shift prompts a re-
evaluation of common didactical frameworks, goals, content, principles, methods, and teaching
tools. Additionally, the functional role of foreign language teachers has evolved, requiring them to
facilitate and orchestrate intercultural interactions between students and native speakers of the
language being studied. Moreover, teachers need to cultivate students’ willingness and ability to
actively engage in such interactions. To effectively fulfil their roles, teachers must have adequate
didactical competencies. (Bigich et al., 2013, p. 10). Modern didactics and teaching methodology
must evolve continually, based on scientific evidence. Due to the internet, foreign language
instructors have abundant resources to enhance and further develop their qualifications (Ozerny,
2018).

The evolution of foreign language teaching content in Ukraine reflects shifts in the strategic
direction of modern school education. There is a growing emphasis on equipping students with life
skills that will enable them to navigate the increasingly multinational and multicultural landscape of
the modern world. This shift is driven by various factors, with a key priority being the trend towards
internationalism and the intensification of global interactions across different domains of life.

Consequently, a didactic reorientation of foreign language education towards a competence-
based, communicative, active, personality-oriented, and cultural approach to the educational process
is crucial. In this framework, the teaching of foreign language communication has to adopt a
competence-based approach, where students engage in communicative activities to acquire not only
pragmatically oriented knowledge but also to master these skills through practical application. It is
essential for each student to actively participate in these learning activities, comprehending the
functional purpose of communicative tasks within a broader context, to effectively develop their
foreign language communication skills in both oral and written forms (Redko et al., 2018, p. 4).

In contemporary times, the process of learning a foreign language transcends mere
acquisition of knowledge; it entails mastery of language as a competency. However, language itself
does not exist in isolation; even when viewed purely as a medium of communication, it remains
intertwined with external competencies. Language serves as a conduit for achieving goals that
individuals cannot accomplish independently, prompting interaction with others in the pursuit of
these objectives. Thus, communication, facilitated by language in the form of sounds or signs,
invariably functions as a tool for non-linguistic competencies. The goal of language learning is to
attain proficiency in its instrumental function, known as communicative competence, which finds
expression solely within the realm of competencies (Vyshnevskyi, 2016).

Transformation towards multilingual education. The Ukrainian education system
continually adapts to the changing needs of society, considering both present requirements and
future prospects. Ukraine’s engagement in numerous agreements with the European Union and its
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attainment of EU candidate status open up broader opportunities for its citizens within the
economic, scientific, cultural, and educational spheres of the European community. This
engagement entails active participation in European values and civic accomplishments, fostering
free and equitable communication and interaction among all people based on mutual respect and
understanding. It also entails valuing linguistic and cultural diversity as an asset and opposing all
forms of racial, ethnic, and religious discrimination. Ukraine’s integration into the European
community underscores the imperative of reforming the education sector. One significant aspect of
this reform is the implementation of multilingual education, designed to cultivate students’
proficiency in multiple languages, enabling them to communicate effectively and learn across
linguistic boundaries while fostering tolerance and understanding within a multicultural society. The
realization of a multilingual education aims to bolster civil society unity in Ukraine, reinforcing the
position of the Ukrainian language as the official state language while simultaneously nurturing and
advancing the languages and cultures of minorities, which foster the promotion of language
sensitivity. Furthermore, it intends to enhance the competitiveness of Ukrainian citizens in the
global labor market, empowering them to thrive in the increasingly interconnected and globalized
world.

The Ukrainian educational community embraces the core tenets of the European language
policy in education. This policy prioritizes the preservation and safeguarding of linguistic heritage,
transforming linguistic diversity from a barrier to communication into a source of mutual
enrichment. Additionally, it fosters the cultivation of individual multilingualism, supporting the
development of well-rounded, culturally aware individuals prepared to navigate the complexities of
our modern, interconnected world. These provisions are revealed in the documents of the Council of
Europe, in particular in the «Common European Framework of Reference for Languages»
(Nikolaieva, 2003, p. 33.). In the recommendations, multilingual education is described as a way of
learning that involves not only mastering several languages as systems, but also using them as
means of teaching the subject content of non-language subjects (Fidkevych et al., 2023, p. 4).

In Ukraine, the field of multilingual education is still emerging, but there is a concerted and
vigorous effort underway to foster its development. This process aims to achieve the goals outlined
in the country’s language and educational policies:

o strengthening the principles of the state language in the educational process,
recognising it as an important factor in the formation of national and civic identity;

o promoting the development of the first language, ensuring its active role in the
educational process in order to preserve the ethno-cultural identity of students;

o supporting cultural diversity as a valuable resource of the state, development of
tolerance and mutual respect in interethnic communication;

o ensuring the cultural and educational needs of national communities to which

students belong, taking into account the priorities of social and political development of Ukraine
(Fidkevych et al., 2023, p. 5).

Ukrainian educational science boasts a substantial repertoire concerning multilingual
education. Within Ukrainian educational practice, conventional «isolated» methods of language
instruction are undergoing reassessment, with the adoption of an integrative approach as the
cornerstone for multilingual education gaining traction. Nonetheless, these shifts lack systemic
implementation, prompting the imperative need to formulate and execute an efficient model for
multilingual education. This endeavor necessitates the establishment of robust scientific and
methodological frameworks to support its deployment, mindful of the evolving landscape within the
Ukrainian educational sphere in recent years (Fidkevych et al., 2023, p. 6).

In the contemporary landscape of Ukrainian educational science, the field of multilingualism
didactics is emerging. Its principal objectives include outlining the principles for constructing
effective models of multilingual education in Ukraine, examining the process of synergistic
language learning, and justifying the viability of employing both traditional and innovative
methodologies, technologies, and techniques to foster the successful development of students’
multilingual competencies. Additionally, multilingualism didactics seeks to identify the conditions
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under which these approaches prove most effective. Ultimately, this discipline aims to offer a
scientifically integrated approach to implementing multilingual education while drawing upon
accumulated foreign and Ukrainian experiences to achieve this objective.

It should be noted that the concepts of «multilingualism» and «multilingual education» are
currently the subject of much debate among the educational community, parents, and public figures.
Surprisingly, the essence of multilingual education and its conceptual ideas are still terra incognita
for many Ukrainian teachers and linguists (Fidkevych et al., 2023, p. 10).

Therefore, introducing effective didactic approaches to foster language proficiency as well
as language sensitivity in multilingual classroom settings, holds conceptual significance for the
advancement of multilingual education across secondary educational institutions in Ukraine. One
such example is Austria’s implementation of the Common European Framework of Reference
(CEFR) into the national school curricula, which will be discussed in the next section.

The Austrian implementation of the Common European Framework of Reference.
Language assessors throughout Europe and beyond are familiar with the CEFR, which has been a
household term within the field of modern foreign languages since its implementation. «The CEFR
has been so successful that it has reached worldwide acknowledgement and recognition. Given the
fact that Europe consists of forty-four countries, according to the United Nations, it is outstanding
that it was possible to implement the best-known version of the CEFR in 2001, bearing in mind the
large quantity of languages that are spoken in Europe», M. Bacher, S. Bacher, and R. Borden (2024,
p. 122) explain.

Currently, the CEFR is used as a benchmark for language assessment and is available in
forty languages (Council of Europe, 2024b). Despite its international implementation, there is a
difference regarding the extent of its enactment. «In Austria the level of the examinations are laid
down in curricula and are strongly linked to the CEFR» (European Parliament, 2013, 51). As
portrayed by the European Parliament’s Committee on Education and Culture (2013), there is a
statutory anchoring of implementation of the CEFR in Austria’s educational policy (education act,
national curricula and modern foreign languages curricula), which does not apply to all countries
where the CEFR has been in use (p. 41).

The case of Austria, which introduced the CEFR in 2004 after a revised national curriculum
had been introduced in 2000, will be portrayed as an example of good practice of the CEFR used
for the assessment of final examinations taken at the end of a secondary school (Spéttl et al., 2018,
p. 220f.). It also enables students to enter university if they pass the exams. It is obligatory to
choose at least one modern foreign language for this exam, called Matura. Approximately 33,000
students take the Matura exam in modern foreign languages each year (Weiler & Frotscher, 2018, p.
241).

The written part of the Matura tests four competences: reading, listening, language in use,
and writing. The texts are assessed with assessment scales following the CEFR. This form of
standardized exams has been compulsory since 2015 (Spéttl et al., 2018, p. 221.) After the written
exam, oral examinations are conducted as well. However, these are not standardized because of a
political compromise (Spéttl et al., 2018, p. 235). The oral part consists of an individual task and a
paired discussion in the form of a roleplay (Bacher, Bacher, Borden, 2024, p. 125).

At the Matura the students need to reach a B2 level of the CEFR for the first modern foreign
language in order to pass the exam. The CEFR levels are categorized into Al, A2, B1, B2, C1, C2;
Alis the basic level, C2 documents language proficiency.
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Figure 1. The Common European Framework of Reference Levels
Source: Council of Europe, 2024a.

To specify the common reference levels, grids are offered to provide a more detailed
reference tool to help define the various language levels.

Table 1
Common Reference Levels

Can understand with ease virtually everything heard or read. Can summarise information from different spoken and written
C2 | sources, reconstructing arguments and accounts in a coherent presentation. Can express him/herself spontaneously, very fluently
and precisely, differentiating finer shades of meaning even in more complex situations.

PROFICIENT
USER Can understand a wide range of demanding, longer texts, and recognise implicit meaning. Can express him/herself fluently and

o spontaneously without much obviocus searching for expressions. Can use language flexibly and effectively for social, academic and

professional purposes. Can produce clear, well-structured, detailed text on complex subjects, showing controlled use of

organisational patterns, connectors and cohesive devices.

Can understand the main ideas of complex text on both concrete and abstract topics, including technical discussions in his/her field
m of specialisation. Can interact with a degree of fluency and spontaneity that makes regular interaction with native speakers quite
possible without strain for either party. Can produce clear, detailed text on a wide range of subjects and explain a viewpoint on a

INDEPENDENT topical issue giving the advantages and disadvantages of various options.

USER

Can understand the main points of clear standard input on familiar matters regularly encountered in work, school, leisure, etc. Can
B1 deal with most situations likely to arise whilst travelling in an area where the language is spoken. Can produce simple connected
text on topics which are familiar or of personal interest. Can describe experiences and events, dreams, hopes & ambiticns and

briefly give reasons and explanations for cpinions and plans.

Can understand sentences and frequently used expressions related to areas of most immediate relevance (e.g. very basic personal
A2 and family information, shopping, local geography, employment). Can communicate in simple and routine tasks requiring a simple
and direct exchange of information on familiar and routine matters. Can describe in simple terms aspects of his/her background,

I immediate environment and matters in areas of immediate need.

USER

Can understand and use familiar everyday expressions and very basic phrases aimed at the satisfaction of needs of a concrete
type. Can introduce him/herself and others and can ask and answer questions about personal details such as where he/she lives,
people he/she knows and things he/she has. Can interact in a simple way provided the other person talks slowly and clearly and is
prepared to help.

Al

Source: Council of Europe, 2024c.

Additionally, there are assessment scales that allow accurate pedagogical diagnostics of
students’ language performance. In Austria the written Matura exams are assessed with the help of
scales that follow the CEFR levels (Table 2).
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Table 2

Assessment Scale B2

Aszesament Scake
Taek Achievemeant® Organisation and Layout
(1} Requiremeant= of sat task type fuly obzerved
@ Tile f subject ine  sechon headings # salutation ©
closing appropriaie and precisa
& Al contert painls addnessed and fully devwsioped
14 E;t:?"l suppanting defais ( examplkes ane provided for all content [1} Padfarmance has a very clear averall structune at e basd el
- N 12 i affactive use of paragraphs
" m\i«;h:‘{:._ldsﬁmudu:)h:l: ¥ graphs or salutions be a prablam - o DE:Lpr. p_nhls_inawr,.';ga ar:%sy:‘lan'u'li\:w
{5} Explaine acvantages | disadvantages very well TSD B e e s O o oo 1 & vary clear way
5] Givars very good reasons in support ol J against points of vew TSD ; .
Bl 2 J,.dmﬂ'ﬂm”'m"?? higllghts: the pererdl eiarii g 16 Follores standamd ksyout for reguined bk type Sinoughaut fisual
events J ideas TS
(G} Enpresses news and views effectively and reltes comdncingly to
thasa of athers TSD
(B Setward length [+~ 10 %) abserved
] ]
(1} Bequiremeants of sal task type amast fully abserved
& Tile f subject line  sechon headings # salutation ©
closing appropriaie
(3 Al contert puhl:_a.d\:l'umd =1} ane ar fa rat fuily dewa loped
14 E:Il:rnl suppanting defails £ examples provided for most corfent [T Paifennance bas & cear il surs at e bEod el
. . 4 Good use af hirg
- TEE.IE':H;?d“ﬂ'ENIHSJHHS ¥ graphs or salutions be a prablam o o Dﬂuhpr.!:nhllssyslnmalh:.a!w
[Bh| Explars advantages ./ disady es well TSD :a E:; ar\da]lu':d';{pc;hl;ﬂm::d;m i
|5 Gavars good reasons in suppar of / against paints. of vew TSD i deﬁ%l ther Tty * i i it
(1=} Smfngﬁﬁ'y highlights the persanal sgrificance af events / I L i) el type hougha —
Kieam
[Ba) Expressas news and views effectively and rabstes wal o thasa of
athas TSD
B Setward length (s~ 10 %) abserved
T 7
(1} Bequiremeants of st task type mainky abserved
& Tile # subject line  sechon headings # salutation ©
chsirg maaningful ard adequately warded .
[3 Twa cul of ihree conlent paints mmedd, one of which may nat [t} Pafarmance has a satisiactony overall stnectune at the e vl
b fully devedaped ¢ all corfent poinks addmessed, bt none fulky 12} Generally falaws comeantiore
Rl = F St aorais basuiarschuss o
(4} RAelevant supparting details 7 examples gereraly prosdad | me relabareships bebawesn deas m
6 [Ba) Some attermpis fo swaliate dideent ideas | rum{rwﬂsn B |15 Usesabmbsa rumbier of lining devicas _
(Bt Explaire advantages / dsadvantages adequatety [B} His produced deardy melighle confinuouws witing :
(i) v some recmons i suppert of J against peints of ves TSD 7} Follows stancard kayout for requined task fype most of the time
(B} Highlights the persanal sgniicance of everts / ideas TSD fvisual
|5} Expressas news and views effectively and ralstes to thass of
athars TSD
(B} Setward length [+~ 10 %) abserved
5 5
(1} Bequiremant= of sat task type partially observed
12 Tﬂ;fmbﬂ:ctl'nel f;{lchm h;gdng:rhduﬂfé\ff iy s
closing nat meaningul £ nal adequalely wa partially missing .
(3 Two ocut af thres contert pairts addressed But nors Ll developed H: Emﬁ;ﬂ?s nachmbul ':"E“’ Tun:tzsluu i
sometimes makes Up ard develops imelevant corment poims I3 Links anly d'm'll;f“:ignphr:hn'mls into a connected lnear sequercs
(4} Mot encugh reevant supporting detals provided ¢ supporting detals [d} On al‘uwrebliurlul"ms bt e
4 somatimes imslewant o noude imslevant indomation d 5 Chz serne simpe Ik at ussd
(B Paor atlempts to evaluate differert ideas | facts / graphs TSD B Has dificul mm’:ﬂ chaarhy b Bl condnucn s vt
1B} Poar atternpris o explain acvanta { chsachvar TED 7 Follows 51.mhll:h'1:|l it rwn:d I::Ed't 2 cnly some ol Il?ru .
15 Gives poor reasons 0 suppar of - against points of vew TSD il o bt L
(B} Fails %= highlight the personal significance of events / idsas TSD S
(5] Litthe # o atternp? ba exprass news and vews effectively TSD
(B Setward length [+ 10 %6 not obserwed
3 3
(1} Bequirements of st task type not abssned
12 Title  subject line ¢ section headings ¢ salutatian © closing ral
nobeded
(3 Only ane cantertl point addressad £ handly any content poirts deve-
laped / fraquently makes up and develops rmeknant cantent points [1} Parfarmance has itte if any strachane ot the et el
(43 Ha-:lglang,l relpyant supparting details provided / supperting details [} Pargrephing conventions kangety ignaned ) )
_ masl imalmira [3 ldeas are pressnbsd in & random order without logical connsctions
2 (Ga) Mo abtermpis bo evaliale diferent ideas ¢ facts 7 graphs TSD 2 [4} Lack af inking devices
Eﬁ:ﬂm: 1o ek :scl.lar:::?es }_dfam!a:ta:fge; TS_IIJED |E: Eu“kf;dhaﬁywﬂ?lghr.mm:jm:milhg
5 N MEASONS N S0 against panls of view | 1 layout i fuizs
(B} Mo atiempd to highlight mﬂpu':md ﬂgnﬁ:mdu\ml:u" argel g
ideas TSD
(Bl Urabtle {0 axpress news and views aflactivaly TSD
B Setward length (s 10 %) not absereed
1 1
(1) Perfomnarss fais o address the sk
H % Insufficert ng - Ef:ﬂmﬁshsg'mgl _ O [} Paformance shaws no attempt 2t crganisation
Camemurication fals a handwriting
*If @ 1est fakar has weitten off fapc, none of e alber cnbenia vell be assessed and a & should be avwarded.
** TED = Task specific descriptar means thal this desoriptar can only be appled to cerlain tasks,
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Asesgsment Scale B2

Lexical and Structural Range Lexical and Structural Accuracy

(1) Expresses him /' harself wany claary withaout any sgn of having o
ressivicl what he  she wants o say
[ LU=e= avery good variety of structures

[1} ‘very good siructural contral
12} Hardly amy sligs or erors

[ U=es arange of complex sinuciures |/ sentenoe formes 5
|y - y t L 3 Excaller cantra of spaiirg
10 :gil t‘a-isﬂ‘;n-nzil.ﬁlfrrt ﬁbﬁ;f::_? o el 10| 14 Lexical acourmoy is very high; hardly any incormect word chaios

3 Jree L [B} Highly accurate uss of linking dendoas
I Eﬁumzﬁr?Jmmwmf‘;ETEﬁ::ﬁ:u r::::ﬂg;rgr“:ﬁ L 16 et al expecied standand punctuation convenbions

) L=ps a very good range of language 1o give clear desaripbions / ex- (R s ) e
press vew-pants S deselap amguments as rsquired i the sat sk

(1} Expre=ses him / harself clearty without much sign of haoarg (o es-

trict what he £ she warils to sy 1} Good struchurl corrna

3 Oocasonal shps or non-sysiemalic erors and mirar faws N senlen-

(& LU=e= 3 geod vanety of struchures & 3
(3 Lse= arange of complex struchores |/ sentencs formes a CGEC:-IerE:DD:II;EMTEi::Il‘FEEUl bt theey are rare
a8 :; t:;ﬂ*rmu:;ﬂ:ﬁflﬁr-:p?rﬁh B 8 |4 Lexica acourmoy is high; accasianal noamect wand choce does nat
IE-“E- Espresses bim o barsed :mfdcrll,' :lca.rlgard paliiety ina formal or ;;r'.l:r :mmﬂ."l:.ﬂfr P
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Source: Bundesministerium Bildung, Wissenschaft und Forschung.

As evident, texts are assessed in four categories: Task Achievement, Organisation and
Layout, Lexical and Structural Range, Lexical and Structural Accuracy. There is a maximum of 10
points a candidate can achieve in each category, amounting to 40 points in total. Thus, ranging from
0-10 for each criterion, there is a division into eleven bands, six of which contain descriptors. Band
6 has been defined as the pass mark. However, writing is only one of four competences that are
assessed in the written exam. Thus, a total of 24 points in the four competences has been stipulated
as pass mark, and fewer points in one (or more) of the four competences part can be compensated
for by a higher rating in the remaining tasks (Holzknecht, Huhta, Lamprianou 2018, p. 60). As a
result of the COVID-19 pandemic, the final grade of the last school year is also considered for the
end result of the Matura exam.

Following professional training and experience with the CEFR on the part of the examiner,
standardized assessment and objectivity can be guaranteed. According to F. Holzknecht, A. Huhta,
and I. Lamprianou (2018), «the use of writing-related CEFR descriptors for rating purposes may
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indeed yield comparable results among raters in different European countries, if those raters are
trained and highly experienced in using thoroughly developed CEFR-based rating scales» (p. 66).

Within the CEFR framework, language sensitivity is implicit in the descriptions of
communicative competence at each proficiency level. Language sensitivity involves being attuned
to the nuances of language use, including tone, register, and non-verbal cues, within different
cultural contexts. The CEFR recognizes that effective communication involves more than just
linguistic accuracy, but also requires an understanding of cultural norms, values, and social
conventions.

Therefore, the following twofold plan has the potential to foster language sensitivity in
multilingual language classrooms: The first step involves incorporating the CEFR into Ukraine’s
educational curriculum. Secondly, integrating CEFR familiarization and assessment training into
both ongoing and future language teacher training programs, including those in universities and
higher educational institutions, is essential.

According to the OECD (2023), the Ukrainian government «plans to restart a reform process
to further modernise and improve its education system despite russia’s war of aggression» (p. 20).
The OECD (2023) further outlines that the «New Ukrainian School (NUS) reform signalled a
transition from a knowledge content focused curriculum to one which was competency-based» (p.
23) and that in these plans «teachers play a key role as they directly implement the changes in
schools» (p. 26). Thus, these preconditions provide the perfect setting of starting to negotiate to
reach a statutory anchoring of the CEFR in the Ukraine’s multilingual classrooms and familiarizing
teachers with the framework.

CONCLUSIONS

This paper has underscored the crucial role of standardized foreign language frameworks in
multilingual classrooms to foster language sensitivity and combat stigmatization based on students’
backgrounds. By advocating for the integration of language education into broader educational
goals, the article emphasizes the necessity of foreign language proficiency as a fundamental
competence in preparing students for a multicultural world. Moreover, it emphasizes the importance
of Ukraine aligning its educational standards with international norms for effective participation in
the global educational arena. While recognizing progress, the article also calls for further
development of multilingual education models, teacher training, and public awareness initiatives in
Ukraine.

Central to the paper’s argument is the recommendation for implementing the Common
European Framework of Reference for Languages (CEFR) to unify nations and enhance language
assessment. Consequently, the authors advocate for a special emphasis within Ukraine’s planned
educational reform on foreign language didactics and language sensitivity, utilizing the CEFR as a
guiding framework. Drawing on Austria’s successful use of CEFR-based assessment scales in
standardized exams, the article suggests that familiarizing language teachers with the CEFR not
only enhances their didactical competencies on language proficiency but also has the potential to
improve language sensitivity in their classrooms and beyond.

Finally, the authors highlight the importance of collaboration between Austrian and
Ukrainian researchers and educators to promote language proficiency as well as language sensitivity
amidst ongoing educational reforms. By embracing standardized language assessment frameworks
and prioritizing language sensitivity, Ukraine can ensure that its education system effectively
prepares students for the challenges of a globalized, multicultural world.
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Y cmammi naconowyemocs na eupiulanvbHitl poii 60N00IHHSA MOBOI0, A MAKOMC MOBHOL UYMJIUBO CMI,
0co0nUB0 68 6AAMOMOBHUX KIACAX, NIOKPECTIOEMbCS BANCIUBICMb OOMPUMAHHS 3a2aIbHOEEPONEUCHKUX
pexomenoayiti 3 mosroi oceimu (CEFR) sk 3acoby cnpusinis 2nodanvhill 32ypmoeanocmi. Y 0okymenmi
NIOKPeCOEMbCSL  8ANCIUBICMb  NPUBCOCHHS  OCEIMHIX cmpameeii  Vkpainu y  6i0nogionicms 00
MINCHAPOOHUX CMAHOAPMi6, 0CODIUBO HALONOWYIOHUU HA YIHHOCMI iHuomMoeHOL ocsimu. Kpim moeo, y
cmammi  HA2ONOWYEMbCSL HA  HeoOXIOHOCmi  HAOymms  GYUMENAMU  [HO3EMHUX MO8  HALeIICHUX
OUOAKMUYHUX |  MemOOUYHUX  KOMHemenmuocmel, YCGiOOMIAeHHs  MOGHOI  yymaueocmi — ma
MIJHCKYIbMYPHO2O pO3YMINHS. Y cmammi onucano ycniwme 6nposaddicents 3a2aibHOEBPONENCOKUX
pexomenoayii 3 MOHOI ocgimu 6 Aecmpii, wo LMocmpye iXuio K408y polb Yy CMAHOAPMU30EAHUX
icnumax ma wupoke MidDCHApoOHe 8U3HAHHS. 30KpeMd, OKPECIeHO CIPYKIYpPY a6CMpPICbKo20 iCnumy Ha
amecmam 3pinocmi 3 IHO3EMHUX MO, SIKULL OYIMIOE YUMAHHS, AYOil08ANHS, BUKOPUCMAHHS MOGU MdA
nUCbMO 3 0008 SI3K080I0 BUMO2010 docsiemu pisks B2 3a wikanorw 3a2anbHoe8poneticbkux pekomeHoayi 3
Mo6HOI oceimu. [lpunyckacmocs, wo cmanoapmu3osani gopmamu oYinO8anHs, 3ACHOBAHI HA DIGHAX
3acanvnoesponelicokux  pekomeHOayiti 3 MOGHOI  OCGImuU, NOM SKULYIOMb — CIuSMamu3ayilto  ma
3abe3neuyioms cnpageoausicms oyinioganns. Cmamms pexomendye inmezpysamu 3a2aibHoe8pONeicoKi
pexomenoayii 3 Mo6HOI oceimu @ oceimuio cucmemy YKpainu, wjob cnpusmu niOSUUEHHIO Di6Hs
BOJIOOIHHSI MOB0I0 MA NOCUIUMU MOGHY YYMAUGICMb Y 0a2amoMoeHux Kiacax. Boma niompumye
HABYAIbHI  Npocpamu  ONsl  GUUMENI6 [HO3EMHUX MO8 U000 6HPOBAONCEHHS MA  OYIHIOBAHHS
3acanbHoesponelicbkux pekoMeHoayiil 3 MOGHOL 0C6Imu 3 MEmoIO CHPUSIHHAL €B8PONEUCHKILL EOHOCMI uepe3
moeny oceimy. Ilpononyemvcsa xmouumu npuHyunu 3a2aibHOEBPONEUCLKUX DEeKOMEHOayiltl 3 MOBHOT
oceimu 6 oceimnio pegopmy 6 Ykpaini «Hoea yxpainceka wikonay; niOKpecmoemvcsi 6adCIUsiCmb
Cnignpayi Mixc ascmpiticoKUMU ma YKpaiHCbKUMU 0C8imanHamu i 00CTIOHUKAMU 8 OOCACHeHHI yici Memu.

Knrwouosi cnosa: bazamomosnicmy, 8UKIAOAHHS MOBHOT Yymaueocmi, Oudakmuxa, 3a2aibHOEEPONeiCbKi
pexomenoayii 3 mognoi ocséimu (CEFR), xnac, Opeanizayis 06’ c¢onanux Hayiil.
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