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ORGANIZATION OF FUTURE PRIMARY SCHOOL TEACHERS’
PROFESSIONAL PRACTICE WITHIN THE OPTIONAL BLOCK
«FOREIGN LANGUAGE>

The article is devoted to the issue of organizing the future primary school teachers’ professional practice
within the pedagogical specialty 013 «Primary educations the first (bachelor’s) level of higher education
in the content of the optional block «Foreign Languages. In the process of the work, the native and foreign
special literature on the research problem was analyzed. The normative legal documents and reports on
the issues of the primary school teacher training, in particular its practical professional component, in the
leading European countries were taken into account. To achieve the goal, a set of scientific methods was
used: theoretical ones — studying the state of the investigated problem, determining the essence of future
primary school teachers’ professional practice; empirical methods: questionnaires, interviews; pedagogical
observations. It was found that the main purpose of professional practice of future primary school teachers
within the optional block «Foreign Language» is the formation of their practical methodological competence
through the implementation of theoretical knowledge and skills in foreign language teaching methods at
primary school, modern technologies and innovative teaching tools. When organizing this type of practice,
it is necessary to take into account the following tasks for the development of future teachers’ skills: to use
teaching methods, technologies and tools of foreign language teaching at primary school in accordance
with the practical purpose of the lesson; to plan a foreign language lesson methodically correct; to select,
analyze and ef fectively apply modern technologies and innovative means of teaching a foreign language in
accordance with the practical purpose of the lesson; to develop lifelong learning skills; to develop the ability
of future teachers to plan a foreign language lesson and to control the formation level of foreign language
knowledge, skills and abilities of primary school pupils. It is proved that the result of effective organization
of professional practice within the optional block «Foreign Languages is the formation of future teachers’
professional competencies: the ability to organize foreign language teaching at primary school with focus
on modern methodological approaches and leading pedagogical experience; ability to communicate in a
Jforeign language in an oral and writing forms within a certain foreign language topic; ability to use a foreign
language in various situations of social, educational and professional communication.

Key words: optional block «Foreign languages»; professional practice; primary school teacher;
JSuture primary school teachers’ foreign language training; primary school teacher training; specialty
013 «Primary educations; student trainee; teaching method; technology.

Introduction. The professional teaching of professional teaching practice is to consolidate

practice plays an important role in training the
future primary school teacher, and it forms his/
her key professional qualities. The key-point goals
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the students’ knowledge in theory and to teach
how to apply it in their future pedagogical
activities. This kind of practice develops the
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primary school teacher’s professional abilities and
skills of organizing the educational process in the
classroom, adapting and improving in the future
profession. The main emphasis in practical teacher
training should be on forming and developing the
teacher quality.

We agree with the report prepared by a
research team from the University of Twente, the
Netherlands, consisting of Maria Hendriks, Hans
Luyten, Jaap Scheerens, Peter Sleegers and Rien
Steen, coordinated by Prof. Jaap Scheerens that
teacher quality is the most important in-school
factor influencing pupils’ achievement and, as
such, overall educational system performance.
Teacher quality and, therefore, effectiveness —
meaning that the teacher quality produces results
(student achievement) — are dependent on the
teacher’s persona, the classroom environment,
school organisation and the systemic context. This
concept of teacher quality sees the professional
development of teachers as instrumental towards
pupils’ learning and educational achievement
(Scheerens, 2010, p. 14).

It is necessary to realize clearly the quality
of teachers in relation to the development
of their personal competences and attitudes.
Teachers should have the relevant attitudes when
educating young people. In terms of professional
development, the initial teacher education system
and recruitment systems should be able to provide
and select teachers with the relevant competences
and attitudes. In order to establish a clearer idea
about what characteristics are associated with
effective teachers, the following table provides an
overview (European Parliament, 2014, p. 10). The
modern approach to organization of a professional
practice for future primary school teachers provides
for reliance on such scientific provisions as holistic,
activity and personal approaches.

Literature review. The basis for preparing
bachelor degree students of specialty 013
«Primary Education» for professional practice at
primary school within the optional block «Foreign
Language» isanintegrity of the educational process,
fostering creative principles in the student’s
personality, increasing his / her motivation for
learning self-improving, and acquiring pedagogical
experience at school in professional practice. In
this regard, the theoretical foundations should be
considered.

Having analyzed the quality of professional
practice of the foreign language primary school
teachers in European countries, it can be observed
that it is in the focus of activity of European
officials, leading scholars of this field, educational
institutions of all levels, and others (Solomakha,
Loboda, 2020, p. 119).

In most European documents it is stated that
Teacher Education prepares students to be good
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teachers, able to deal with the challenges and
difficulties related to their profession (European
Parliament, 2014, p. 44).

Studying the question of practical teacher
training in some countries as Great Britain
and Sweden, we may conclude that teacher
education courses have varied in length, and this
is determined by a number of educational and
social circumstances, but all of them go directly
to a professional pedagogical / teaching career
(Kosharna, Zhuravlova, Nieliepova et al., 2020).

Here is another example. Models of organization
of students’ internship or professional practice
in the universities of England and Scotland are
arranged around the establishment of close ties
during the practice between the head of internship
from school — student — teacher. The organization of
training is carried out on an individual educational
trajectory and a significant number of elective
courses of academic disciplines. In the universities
of England and Scotland, tutoring is widely used as
a form of mentoring future professionals. Herewith,
tutors are responsible for organizing the conditions
for the formation and implementation of the
individual educational trajectory of the student
(Alieva et al., 2021, p. 100).

The special position in the process of professional
practical teacher training belongs to a school-based
teacher-educator, who does his / her duties on the
basis of a partner school. That educator teaches
pupils at school and has responsibilities to support
partnership with a teacher training university
or college in providing the practical training of
students — future teachers. It means to be a mentor
/ facilitator/ cooperating teacher (Kosharna, 2021,
p. 148).

There is an opinion that some components
determine the conditions under which the
professional practice and training are successful:
creation of an appropriate learning environment;
motivation; desire for self-realization, self-
improvement; adaptation to professional-role social
functions, socio-professional status; compliance
with the requirements of industrial discipline,
the formation of self-regulation of behavior and
activity; a sufficient level of special training;
6) overcoming internal and external obstacles
(Palamar et al., 2020, p. 2660).

There is one more important item as the
future teachers’ values. Some researches prove
that Ukrainian applicants of higher education, in
comparison to foreign ones, put universal moral
values in the first ranks: free development of
personality; responsibility and professionalism; and
great commitment to individual values (Protsenko,
Bulvinska, Melnychenko, Kharkhula, 2021, p. 87).

Reforming the education system in Ukraine
requires conceptual rethinking the professional
training of the future teachers. In higher
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pedagogical educational institutions there is an
important task for training a teacher capable not
only of teaching and educating students, but also
to shape their culture of health, value attitude to
both personal and health of others (Bondarenko,
Vashchenko, 2021, p. 80).

Modern requirements for professional training
of future primary school teachers on the basis of
the competence approach, the following should
be formed in the graduate of the institution
of pedagogical education qualities: creativity,
independence, confidence, ability to have a
dialogue with colleagues in Ukrainian, and in
English, mastery of competencies for further life,
self-realization and disclosure its educational and
scientific potential (Terletska, 2021, p. 202).

Since the practical training of teachers is
realized upon the requirements of modernity,
it is necessary to take into account the primary
school teacher’s media competence. Didactic value
of media for foreign language teacher training
to future primary school teachers is obvious
because of its special characteristics (multimedia,
interactivity, authenticity, communication,
productivity, mobility, convergence), which expand
foreign language communication environment;
help to integrate different types foreign language
activities; diversify ways of organizing work in
the process foreign language learning, as they are
elements of various innovative technologies, and
media tools provide forming new media skills of the
future specialists who are necessary for coexistence
in the media space and to teach a new generation
primary school pupils (Petryk, 2021, p. 163).

Investigating the problem of professional
practice at primary school we should remember
the necessity of integrating digital technologies in
the educational process. The higher pedagogical
educational institution must be ready to prepare
students of pedagogical specialties to using digital
tools and instruments in foreign language lessons
/ classes, after all, their methodologically correct
application, which is the key to efficiency, and allow
improving the quality of forming the pupils’ foreign
language communicative competence (Solomakha,
2021, p. 206).

Discussing the theoretical basis of the research,
it should be mentioned that professional practice
within the block «Foreign Language» makes
it possible to note that today, the appropriate
methods and approaches, properly selected by the
teachers, are essential in the system of studying.
For example, foreign language disciplines during
profile training implementation will become a
strong basis for future teacher’s activity at primary
school (Yuzkiv et al., 2020, p. 230).

While following the professional practice the
future teacher should be attentive that the main
purpose of language education in primary school

is to provide pupils’ general development, to
form their motivation to learn foreign language,
to develop their ability to listen and understand
a foreign speech, to teach reading and writing on
the basis of an available linguistic theory to form
practical abilities and skills (communicative), and
the most important thing is to form the ability to
learn (Kotenko, Kosharna & Holovatenko, 2020).

So, the analysis of theoretical and practical
works in the field of primary school teachers’
professional practice is a basis for researching this
item.

The purpose of the article is to study the content
and the structure of organizing the future primary
school teachers’ professional practice within the
pedagogical specialty 013 «Primary education» the
first (bachelor’s) level of higher education in the
content of the optional block «Foreign Language».

Research methods. While conducting the
research, a complex of methods was used. It was a
set of interrelated methods:

Theoretical — study and analysis of native and
foreign pedagogical, methodical and philological
literature, official documents of leading European
countries which provided consideration of
general theoretical issues on the problem of
research; systematization of organizational forms
and methods of the primary school teachers’
professional practice; comparing and summarizing
the results of the study in order to substantiate
the essence of the studied phenomenon and to
determine effective pedagogical conditions to
provide the methodological support for students’
professional practice;

Empirical-diagnostic - questionnaires,
interviews of the students; observational -
pedagogical observations of the process of the
professional practice at a partner school.

The target audience comprises the students
of specialty 013 «Primary education» the first
(bachelor’s) level of higher education.

Results of the research. We would like to point
out the main aspects of the professional practice
within the optional block «Foreign language» of
specialty 013 «Primary education» arrangement. It
isaimed at future primary school teachers’ practical
and methodological competence forming by means
of implementation of theoretical knowledge of
teaching methods of a foreign language at primary
school, modern technologies and innovative
teaching aids into the practical activity.

The main tasks of this practice are:

* to develop the ability of student trainees
to use methods, techniques and tools of foreign
language teaching at primary school rationally
according to the practical purpose of the lesson;

* to develop the ability of student trainees to
plan a foreign language lesson;

* to develop students’ skills in the selection,
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analysis and effective application of modern
technologies and innovative means of teaching a
foreign language in accordance with the practical
purpose of the lesson;

* to develop lifelong learning skills;

* to develop the ability of student trainees to
plan alesson in a foreign language and to control the
level of formation of foreign language knowledge,
skills and abilities of primary school students.

All these tasks provide formation of students’
general and professional competencies. In the
process of professional practice it is important to
point out future primary school teachers’ ability
to teach junior pupils a foreign language that
requires formation of linguistic and professional
competencies of future teachers (Petryk, 2021, p.
113).

It is expected that by the end of the professional
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practice trainee students will have been able to plan
and organize the educational process of teaching
foreign languages, following the general didactic,
methodological principles, forms and methods;
to apply traditional and innovative technologies
of teaching foreign languages, to develop and to
design outlines of foreign language lessons, analyze
and self-analyze the lesson; to monitor, check,
evaluate and keep records of students’ academic
achievements in a foreign language.

According to the Educational Program of
specialty 013.00.01 «Primary education» of the first
(bachelor’s) level of higher education (Pedagogical
Institute of Borys Grinchenko Kyiv University,
2021), the practice consists of several stages and
it is held in the third and fourth years of bachelor
level training. The description of this practice is
demonstrated in Table 1.

Table 1
Description of future primary school teachers’ professional practice
within the optional block «Foreign Language»
Indicators Characteristics of professional practice
Total number of credits / hours 13,5 / 405
Course 3 4
Semester 6 7 6
Number of modules 2 2 2
Number of credits 3 3 3
Number of hours 90 90 90
Duration (weeks) 2 2 2
Form of the semester control Credit Credit Credit

Developed by the authors

All the stages of professional practice are inter-
connected. They have much in common in struc-
ture and logic, however, they differ in content. So,
conditionally they are called introductory, extra-
curricular and technological professional practice.

At the beginning of each stage student trainees
get familiar with their rights and responsibilities;
content of the practice program; the tasks to
be completed; system of assessment; criteria of
assessment of each task. When coming to the base
of practice student trainees need to get acquainted
with the school administration, a foreign language
teacher and the class. It is also important to analyze

the planning, textbooks, teaching aids and tools etc.

Mentoring sessions are the essential components
of each stage during professional practice. They
include students’ reflection on their practice;
discussion of typical mistakes made by student
trainees during their lessons; discussion of the
organizational specifics of the use of modern
learning technologies chosen by future teachers.
As a result of practice completion student trainees
prepare methodical cases that contain lesson plans,
self-made didactic materials, audio, video, digital
aids etc. Table 2 demonstrates the criteria that
methodical cases are evaluated on.

Table 2
Criteria for evaluating methodological cases
Points Criteria

4-5 points | Methodical case is characterized by methodical correctness, expressiveness of innovative ideas,
pronounced individuality, compliance with modern requirements for the organization of the process
of learning a foreign language

2-3 points | Methodical case is characterized by the expressiveness of innovative ideas, expressed individuality,
compliance with modern requirements for the organization of the process of learning a foreign
language, but there are methodological inaccuracies

1 point Methodical case is characterized by inconsistency with the methodology of teaching a foreign
language in primary school, lack of innovative ideas, and individuality.

Developed by the authors



ISSN 1609-8595 (Print)

_@ HEITEPEPBHA ITPO®ECIHHA OCBITA: TEOPIF I ITPAKTHKA (CEPIA: IMEAATOTIYHI HAYKH) BUITYCK Ne 4 (69), 2021

Let us focus on each stage (introductory,
extracurricular, technological) of professional
practice.

Considering the introductory professional
practice within the optional block <«Foreign
language» we need to mention that it is held
when students completed the course on a foreign
language teaching methods and partially acquired
the course «Modern technologies of teaching a
foreign language at primary school». Consequently,
they are aware of main approaches, methodical
principles of teaching a foreign language, forms
and teaching methods, teaching aids and tools,
algorithm of lesson analysis and self-analysis. This
practice consists of two modules: Preparatory
and organizational activities of a student trainee;
Educational and practical activities of a student
trainee.

During this kind of practice the student trainees
attend and analyze five lessons that are conducted
by foreign language teachers of the 1-4 forms
concerning the purpose of the lesson, adherence
to the lesson structure, technologies, methods and
teaching aids, pupils’ activity, teacher’s speech
behaviour, lesson effectiveness, and compliance
with sanitary and hygienic requirements of the
lesson.

The student trainees also have to conduct
two trial foreign language lessons using modern
technologies. In addition, they attend, observe and
analyze two lessons of other group mates.

The next stage of professional practice is
one in arranging extracurricular activities in
teaching foreign languages at primary school.
So, much attention is paid to this part of the
teaching profession. The modules of this practice
are called: Planning extracurricular activities in a
Jforeign language at primary school; Organization
of extracurricular work in a foreign language at
primary school. The student trainees complete

some research work «Features of extracurricular
activities in a foreign language at primary school»
and design a mind map with the main results of the
study. They develop and present plans of four game
activities (entertainment) and one festive event in
a foreign language for primary school pupils.

Technological stage of professional practice is
a combination of two above mentioned ones. It
includes three modules:

» Observation of the peculiarities  of
technologicalization of the educational process in a
Jforeign language at primary school;

» Implementation of modern technologies in
educational process in a foreign language at primary
school;

* Professional self-improvement of the future
Jforeign language teacher at primary school.

In addition to conducting a foreign language
lessons and extracurricular activities, the student
trainees are to summarize their own practical
experience of teaching a foreign language to
primary school pupils during practice and prepare
some presentation of it in the form of a scientific
article or an abstract to the conference.

Summing up the results of the professional
practice, the lecturers of Foreign Languages and
Methodology Department offered a questionnaire
during the reporting conference that let them
analyze the tasks of the practice programme
according to their intelligibility, accessibility,
arrangement, difficulty, informativeness, efficiency
for the future primary school teachers. 66 students
were the respondents of this questionnaire.

The chart (Figure 1) shows the answers to the
question, «To what extent are the proposed tasks of
practice clear / accessible / planned / complicated
/ informative / efficient?»

The students had to evaluate each option
according to the scale from 1 to 5, where 1 point is
the lowest and 5 is the highest.

To what extent the proposed tasks of practice are .. 7

clear

accasible

planned
complicated
informative

efficient

ml 02

30 40 50

3 md ms

Figure 1. Visualization of students’ responses to the question, «To what extent are the proposed
tasks of practice clear / accessible / planned / complicated / informative / efficient?»

Developed by the authors
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Looking at Figure 1 more closely, we may see
that 85 % of the student trainees found the tasks
efficient, informative and well-planned.

89 % of the respondents said that the tasks
were accessible (all the students were supplied
with the practice program during the introductory
conference).

19 % (9 students) of the student trainees
thought that the tasks were not clear enough, and
36 % (24 respondents) answered that the tasks

Games

TPR
Project-based
Task-based learning
Media-based learning
Digital
Blended-learning
Problem-hased learning
Interactive
0 20

11 (16,7%)
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of the professional practice were complicated to
complete.

However, latest data shows that still there
are some student trainees who have satisfactory
academic performance and can hardly catch up
with the educational process.

Encouragingly, Figure 2 shows that future
primary school teachers acquired the modern
technologies and implemented them during foreign
language lessons at primary school.

55 (83,3%)

52 (78,8%)

45 (68,2%)
40 80

Figure 2. Visualization of students’ responses to the task
«Choose the modern technologies you have used in your lessons / classes»

Developed by the authors

Overall, it is clear that the most frequently
used technologies were game-based, digital, media,
interactive ones, despite the fact that all modern
technologies are valuable.

It is obvious that the student trainees are aware
of psychological and physiological features of junior
pupils and find the above mentioned technologies
to be the most efficient for their foreign language
acquisition.

They also understand how to plan foreign
language lessons with innovative tools such as
digital images and photos, collages, comics, images
(emoji), express polls, timelines, screenshots,
e-newspapers, tag clouds, graphics interchangeable

knowledge of teaching methods

mplementation of modern
technologies and educatinal tools

e-res0lce system

support of the head of practice -
lecturer

material-technical base of the
educational establishment

psychological climate on the

practice base
0 20

format (GIF) images, posters, mind maps,
infographics, QR code, clusters, interactive video,
clips, tutorials, audiobooks, online dictionaries, etc
(Petryk, 2020, p. 141).

For example, without a clear understanding of
the peculiarities of the media use in the process
of forming foreign language communicative
competence in junior pupils, the structure of
professional training of future primary school
teachers, particularly within professional practice,
is not holistic (Petryk, 2019, p. 121).

Figure 3 showsresponses to the question « Which
of the following, in your opinion, influenced the
effectiveness of your teaching practice?»

54 (21,8%)

55 (83,3%)

40 60

Figure 3. Visualization of students’ responses to the question «Which of the following, in your
opinion, influenced the effectiveness of your teaching practice?»

Developed by the authors
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Judging from Figure 3, it is obvious that 82 % of
the student trainees realize that their professional
practice was successful because they had a good
knowledge of methods to teach a foreign language to
junior pupils, 83 % of the student trainees are good
at choosing and implementing the right modern
technology or innovative tools. 67 % of respondents
find the support of the head of practice lecturer to
be valuable and necessary to facilitate their practice.

Conclusions. Professional practice takes an
important place in the system of future primary
school teachers’ foreign language training. In the
context of our study, it is proved that this kind of
teacher training should be systematic and consist
of certain stages. Each stage of pedagogical practice
is aimed at finding out special methodical and
functional tasks.

The professional practice at primary school
foreign language lessons provides the students of
specialty 013 «Primary education» with a practical
knowledge in their future professional activity. The
students have special opportunities to observe the
foreign language teaching process in developing;
to gain a pedagogical experience in making
professional decisions at foreign language lessons;
to develop their professional critical thinking; to
increase inner professional motivation.

The presented study does not cover all
possible aspects of organizing the future primary
school teachers’ professional practice within the
pedagogical specialty 013 «Primary education» the
first (bachelor’s) level of higher education in the
content of the optional block «Foreign Language»
and can be continued in a subsequent research.
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OPTAHI3AIIII BUPOBHUYOI TPAKTUKH MAVBYTHIX YUUTEJIB IOYATKOBOI
IIKOJIN B MEKAX BUBIPKOBOTO BJIOKY «IHO3SEMHA MOBA»

Komapna Hatasnist, kKanauaaT nearoriyHuX HayK, JIOTEHT,
3aBizyBay kadeapyn iHO3eMHUX MOB 1 METOJIUK 1X HAaBYAHHS,
[Teparoriunuii inctutyT, KuiBchbkuii yHiBepcutet iMmeHi bopuca [piHueHka,
6y 1. Illamo, 18/2, 02147 Kuis, Ykpaina, n.kosharna@kubg.edu.ua

[Terpuk Jlaga, kKaHUAAT TT€IaTOTIYHUX HAYK, /IOIIEHT,
cTapImii BUKJIaza4 Kadeapu iHO3eMHUX MOB 1 METOZIUK iX HaBYAHHS,
ITeparoriunmii inctutyt, Kuiscbkuil yuisepcuret imeni bopuca Ipinyenka,
6y 1. lllamo, 18/2, 02147 Kuis, Ykpaina, l.petryk@kubg.edu.ua

Cmammsi npucesuena numannio op2amisayii 6upoOHUUOl NPaKmuKy Matlbymmix yuumeiie nouamro8oi
WKOIU Y Medcax cneyianisayii 6ubipko6ozo 610Ky <Inosemna mosas. Y npoyeci 0ocaioxcenns npoanaiizosano
simuusnany ma 3apyoixcny rimepamypy 3 npooiemi 00CIONCeHH, 6354MO 00 YEazu HOPMAMUBHO-NPABOEG]
JoKyMenmu ma 36imu 3 NUMAHbL NI0Z0MOBKU GUUMENS NOUAMKOB0I WKOAU, 30Kpema ii npakmuyunoi
npogeciiinoi cxkaadosoi, y npoeionux xpainax €Eeponu. /[ns Oocsenenns memu OYio 3ACMOCOBANO
KOMNIEKC HAYKOBUX Memodis: meopemuuni — GUBUEHHs CMAany O0CLIONCYEAHOI NPoOIeMU, BUSHAUECHHS
cymnocmi 6UPOOHUUOT NPAKMUKU MAUOYMHIX YUUmenié nouamkogoi wWKouu, eMnipuuni: anKemyeanus,
beciou; nedazoziuni cnocmepedscenns. 3’1C08aH0, WO 2006HON MEMOI0 BUPOOHUUOT NPAKMUKU MALLOYMHIX
Yyuumenie nouamKoB8oi wKoau y mexcax cneyiarisayii 6ubipxoeozo 6ao0ky <Inosemna mosas ¢ popmysanins
X npakmuunoi memoouunoi KoMnemenmmocmi 3aco60m iMnieMenmayii meopemuunux 3Haws i YMinb 3
MemOoOUKU HABUANHHS THO3EMHOT MOBU Y NOUAMKOBILL WKOJI, CYUACHUX MEXHOL02IH Ma IHHOBAUIHUX 30018
nasuanns. Opzamnizosyouu maxui U0 nPakmuki, HeoOXiono 6paxosyeamu HACMYNHi 3a60aHHI HA POIGUMOK
YMilb CMyO0eHmis -npaKxmuKanmis: pauionaibHo 6UKOPUCTOBYBAMU MemOOU, NPULLOMU MA 3AcOOU HABUAHHSL
IHO3eMHOT MOBU 8 NOUAMKOGIL WKOT 810N0BI0HO 00 NPaAKmMuuHoi Memu YpoKy; Nianyeamu Yypox iHo3emMHol
MOBU MeMOOUUHO KOPeKmHo; dobupamu, anarizyeamu ma eQexmusno 3acmocyeamu CyYuachi mexuonozii
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ma iHHOBaUilinI 3aco0U HABUAHNS THO3EMHOT MOBU BI0N0GIOHO 00 NPAKMUUHOT Memu YPOKY; PO36USAMU
HABUUKY HABUAHHS BNPOO0BIHC HCUMMSL; POIBUBAMU BMIHHS CTMYOEHMIG-NPAKMUKAHMIE NAAHYBAMU YPOK 3
iHO3eMHOT MOBU Ma 30UCHIOBAMU KOHMPOL® PIBHSL CHOPMOBAHOCTME IHULOMOBHUX 3HAHD, YMIHL MA HABUUOK
YUHi8 NOUAmMKOB0I WKOIU. ﬂoeeaeﬂo WO pesyrvmamom epexmusnoi opeanizauyii BUPOOHUUOT NPaAKMUKU
MaUOYMHix yuumenie NOUAMKOBOL WKOIU Y MENAX cneyianisayii 8UbIPK06020 6]l07€]/ «Inosemmna mosa» €
chopmosamicmsv axosux KomMnemeHmHocmeil: 30amHicmy 0pP2anizo8yeamu 0CEIMHill npoyec 3 tHO3eMHOT
MOBU Y NOUAMKOGIL WKOIL 3 02130y HA CYUACH Memoouuni nioxodu ma npogionuil nedazoziunuii 0oceio;
30ammuicmv CNiIKY8aAHHsL THO3EMHOI0 MOBOIO 6 YCHITL MA NUCEMHUX POPMAX Y MENCAX BUSHAUEHOT MEMAMUKI;
30amuicms 6UKOPUCTIOBYBAMU THO3EMHY MOBY 8 PISHUX CUMYAUISX COUIATLHOZ0, HABUATLHO-AKAOEMIUHOZ20
ma npogeciinozo CNiiKy8amnHs..

Kmiouoei crosa: eudipxoeuil 610k <Inosemna mosas; supobnuna npaxmuxa; 6uumeto NOUAMK060i
WKOU; THUOMOBHA NI020MOBKA MAUOYMHBOZO 6UUMENST NOUAMKOBOT WKOIU; MeMOO0 Ni020MoBKU;
nidzomoexa éuumens nowamxoeoi wxoau; cneyiaavhicmo 013 <«Ilouamxosa oceimas; cmyoenm-
npaxmuxanm; mexHoJozis.

OPTAHU3ANIINA IMMPOU3BOJCTBEHHOI NPAKTUKU BY IVIIIUX Y‘II/ITE&TIEﬁ
HAYAJIbHOU IIKOJIbI B PAMKAX BbIBOPOYHOTO BJIOKA <MHOCTPAHHBIU A3bIK»

Komapuas Haranus, kanauaaT mearorndeckux HaykK, JIOTEHT,
3aBeyomias Kaheapoit NHOCTPAHHBIX SI3BIKOB U METOUK UX O0YUEHUs,
[Memarornueckuii unctutyT, Knuesckuii yuusepcurter uMmenn bopuca [puHuenka,
6yur., U. Illamo 18/2, 02147 Kues, Ykpauna, n.kosharna@kubg.edu.ua

[Terpuk Jlama, KaHAKMIAT TI€IarOTUYECKUX HAYK,
cTapiuii nmpenogabaresib Kadeapbl KHOCTPAHHBIX A3BIKOB U METOAMK UX 00y4eHUs,
[Tegarornyeckuii mactuTyT, Kuesckuii ynusepcurer umenu bopuca Ipunuenka,
6y, N. lllamo 18/2, 02147 Kues, Ykpauna, l.petryk@kubg.edu.ua

Cmamwvs nocesuena 60npocy OP2anusauu nPOU3E00CmMeeHHOU NPAKMUKU Oy OYUUX Yuume el HaudbHOL
WKOJIbL 8 PAMKAX CNEYUAIU3AUUU 8b160POou020 6r0Kka <Hnocmpannoiil a3vik>. B npouecce ucciedosanus
NPOAHANUSUPOBAHA OMeUeCmEennas u 3sapybexcnas aumepamypa no npobieme ucciedosanus. /s
docmudicenus ueauw pabomol  Obll NPUMEHEH KOMNIEKC HAYUHBIX MEMOo008: MeOPemudeckue — Usyuenue
COCMOSHUS USYUAeMOll NPobIeMbl, Oonpedesenue CYwWHOCMU NPOU3Bo0CmeeHHot npaxmuxku Oyoyuux
yuumenel HAYaibHoOl WKOIbL, IMRUPUYEcKUe: ankemuposanue, Gecedvl, nedazozuueckue HaOIIO0CHUSL.
Boiscneno, umo 21aénoil u4eivio npoussoocmeentol. npakmuxyu Oyoyuux yuumenei HauaibHOl UKOLbL
8 pPamKax Cneuuamusauuu 6v.6opounozo 6ioka <Huocmpannoiil A3viK»> A6AACMCS (HOPMUPOSAHUE UX
NPAKMUUECKOL MEMOOUUECKOT KOMNEMEHMHOCMU NOCPEOCMEOM UMNIEMEHMAYUU MEOPETNUUECKUX SHANULL
U YMenutl no Memoouxe 00yuenUs UHOCMPAHHOMY SA3bIKY 8 HAUALLHOL UKOJLE, COBPEMEHNHBIM MeXHOLO2UIM
U UMHOBAUUOHHBIM cpedcmeam o0yuenus. Opzanusys maxoi 6ud Npaxmuxu, Heooxo0uMo YUumvleams
credyiowue 3a0auu  PAseUMUs YMenutl CmyoeHmos-npaKmukanmos: PAuUOHAILHO —UCTOLb30BATND
memoovl, npuemvt U cpeocmea 00yuUeHUs UHOCTPANHOMY A3bIKY 6 HAUALLHOU WKOLE 68 COOMEEmCmEul
C MPAKMUUECKOU UEIbI0 YPOKA; NAAHUPOSAMb YPOK UHOCMPAHHO20 H3biKA MEMOOUYECKU NPABULLHO;
nodbupamn, anaiusuposams u 3PHEeKMuUeHo UCNOILI0BAMD COBPEMEHNDLE MEXHOI0ZUU U UHHOBAUUOHHDLE
cpedcmea o0byuenus UHOCMPANHOMY A3bIKY 6 COOMEEMCMEUL C NPAKMUUECKOU UeAbl0 YPOKA; PA3CUSATND
YMenus CmyoeHmos-npaKmuKkanmos niaHUposamy Ypox no UHOCMPAHHOMY H3bIKY U OCYULLCTEILAMD
KOHMPOIL YPOBHSL CHOPMUPOBAHHOCU UHOAZDIUHBIX 3HAHUL, YMEHUT U HABLIKOE YUCHUKOS HAUAILHOLL
wrowL. lokaszano, umo pesyivmamom 3QHexmusoll Op2anusauui npouUss00Cmeentol npaxmuxu 6yoyuux
yuumeinel HauaibHol WKOIbl 68 PAMKAX CHeUUAIU3auun 3bt60pouHozo broka <Hnocmpanmoiii a3vik»
ABNACMCS CHOPMUPOBAHHOCTIL NPODECCUOHATLHBIX KOMNEMEHMHOCMell: CnoCOGHOCMb 0P2AHU30EbLEATND
00pa306amenvHbll. NPOUecc NO UHOCMPAHHOMY H3bIKY 6 HAUALLHOU UWKOLE C YUCMOM COBPEMEHHbIX
MemoouUeckux nooxo008 U yaice UMeuezocs 6 NPAKmuKe onvima 6 IMot 00.1acmu; cnocoOHOCmsb 00ULeHUS.
HA UHOCTPANHOM S3bIKE 8 YCHOU U NUCOMEHHOL (hopMe 8 PAMKAX ONPe0eseHHOtl MEeMAMUKI; CROCOOHOCTb
UCNONL308AMb  UHOCTPAHHLILL SA3bIK 6 PASHLIX CUMYAUUAX COUUALLHOZ0, YUeOHO-AKAOCMUUECKOZ0 U
npopeccuonanvozo obueHus.

Kniouesvie cnosa: evibopounviii 610k <«Hnocmpannolii A3vik>; npou3co0cmeennas npaxmuxa;
Yyuumeab HAUMANGHOU WKOJIbL; UHOABIMHAA N0020MO6KA OYoywezo yuumens HAYANLHOU WKOJIbL;
Memo0 n0020mo6Ku; no0z0mosKa yuumess HAYAAbHOU WKObL; cneyuarviiocms 013 «Hauanvnoe
obpaszosanue»; cmyodenm-npaKmuxanm; mexHouo2us.



