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NON-FORMAL EDUCATION OF EDUCATORS IN MEDIA
CENTERS OF LEADING EUROPEAN COUNTRIES:
EDUCATIONAL AND METHODOLOGICAL ASPECT

Media literacy is recognized as a basic, vital skill for European citizens. It must be formed during life, at all stages
of personality development. That is why we have chosen the leading Furopean countries such as Finland, Sweden,
France, Germany, the United Kingdom and Spain to analyze the current state of media education. Europe should be
at the forefront of media literacy, as historically this region of the world has become the cradle of media civilization,
a center for coordinating discussions of philosophical, cultural and technical development of the media.

The article deals with the analysis of educational and methodical support of the European system of educators’
media education. The importance of media education of educators as the greatest agents of direct educational
influence on the younger generation, whose media education is a requirement of the time, is revealed. The need for
the development of non-formal and informal media education of educators is identified, as the media component can
take place in any lesson and in extracurricular activities. Common components of the organization system of this
process (participants, content, forms, methods, tools) are identified and educational and methodological resources are
described, which are publicly available and can be useful to educators regardless of country of residence, citizenship
or language.

As a result of the research, we made the following conclusions: specialized centers offer a wide range of short-term
training courses for teachers of various topics; forms of professional development in media education of teachers are
different (distance courses, trainings, seminars, workshops, conferences, educational films, etc.); modern scientific,
educational, methodical literature for teachers is available (monographs, professional journals, lesson plans,
information packages); non-formal and informal preparation of teachers for media education activities is diverse in
content, forms, means and methods, but remains fragmentary, not systematic, which does not allow to solve our issue
comprehensively, and therefore it needs further development and critical analysis.

Keywords: curriculum of educators’ media education; educational and methodological materials; media centers;
non-formal and informal media education of educators.
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Scientific novelty. For the first time, we attempted
to analyze comprehensively the educational and
methodological support of non-formal media education
of educators in leading European countries in order to
develop its components by domestic scientists, taking into
account European experience and Ukrainian realities.

Introduction. In 2008, the European Parliament
adopted the «Media Literacy in the Digital World
Resolution» (European Parliament, 2008), the content
of which can be summarized as follows: the media (both
traditional and new) is mostly a positive social factor,
which, however, requires citizens to own certain specific
skills and abilities; media literacy should become a
basic element of information consumption policy and
cover all categories of people throughout life; media
education should be considered as a mandatory part
of the curriculum at every stage of school process; it is
recommended to include compulsory media education
modules in teachers’ training curricula.

The following general objectives of the media and
information literacy curriculum were developed at
the UNESCO Expert Group meeting in June 2008:
promotion of understanding of the functions of the
media, as well as their capabilities and limitations;
development of the necessary independence in the
use of media; capacity building, development of rights
and responsibilities of citizens in interaction with the
media; promotion of access to media and information
and communication technologies, their creative and
productive use (Wilson, & Duncan, 2009). In 20009,
the European media education project OnAir was
launched, which many European countries participated
in: Great Britain, Germany, Norway, Poland, Romania
and others. The final report of the project states that
Europe should be at the forefront of media literacy, as
historically this region of the world has become the
cradle of media civilization, a center for coordinating
discussions of philosophical, cultural and technical
development of the media. In December of the same year,
the European Parliament approved the introduction of
the Media Education component in school standards.
This subject should be part of the curriculum at all
levels of school education. However, until now «Media
Education» in European countries is implemented as a
part of school curricula, a separate subject or integrated
into subjects that involve the study of native language
and culture, social sciences. In any case, the problem of
media education of educators remains urgent.

Material and methods. The methodology of our
research is based on the scientific, systematic, synergy
principles, when the components of the system enhance
the effect of each other. We used content analysis of
official sites of media centers of leading European
countries.

Theoretical background. Justification of the
research issue. A program for professional media

education of teachers was developed in 2011 under
the auspices of UNESCO. The program includes
the combination of the concepts of <«media» and
«information literacy» in «media information literacy»
(MIL), outlines the policy and prospects for the
introduction of professional training of teachers, basic
competencies of teachers that are necessary for the
formation of MIL as a professional, teaching methods,
algorithms learning through practice, the role of media
and information for democratic discourse and individual
participation in public life. The manual has two parts:
«Curriculum and competency system» is the first, and
«Basic and additional Modules» is the second. The
authors of the program, C. Wilson, A. Grizzle, R. Tuazon,
K. Akyempong and Chi Kim Cheung, identify seven
competencies in teacher media literacy: understanding
the importance of media and information for democracy;
understanding of media content and options for its use;
effective and efficient access to information; critical
evaluation of information and information sources; use
of new and traditional media formats; determining the
socio-cultural context of media content; promotion of
MIL among students and management of necessary
changes (Wilson, Grizzle, 2011, p. 32—36). The second
section of the manual reveals the content of eleven
modules: «Civic position, freedom of expression and
information; access to information, democratic discourse
and lifelong learning»; «Understanding the news, media
and information ethics»; «Representation in media and
information»; «Languages in media and informations;
«Advertising»; «New and Traditional media»; «Internet
opportunities and challenges»; «Information literacy
and library skills»; «Communication, MIL and
learning»; «Audience»; «Media in a Global Contexts».
The first nine are offered as mandatory and the last
two as optional. This position is in no way argued, and,
in our opinion, is wrong, because the characteristics
of the target audience determine the technology of
development and promotion of media content, the
audience determines its success and at the same time
feels the social responsibility of media authors. In
addition, the role of the media in the global context is
more relevant today than ever. Therefore, as theorists
and practitioners of media education, we recommend
including these topics in educators’ training programs.

Content analysis of websites of media educational
projects in Europe. We took this opportunity to
analyze the state of development of educational and
methodological support for non-formal and informal
media education of educators in European countries, in
particular, Finland, Sweden, France, Germany, Great
Britain, Spain and for comparison of Ukraine in recent
years. Due to the limited volume of the article, we give
some examples to illustrate our analytical conclusions
and offer a summary in Table 1.

For example, a number of special research institutes
are in Germany, such as the National Institute of Film,
Science and Education (Institute fur Film und Bild im
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Table 1
Educational and methodological resources of media centers in Europe
Government
v : Online / ) Scientific Lessons’ Audio
agencies / ) . Thematic )
Country offline training L results of development, | and visual
NGO / publications .
) programs research texts materials
Media structures
Finland +/+/+ +/+ + + + +
Sweden +/+/+ +/+ + + + +
Germany +/+/+ +/+ + + + +
Great Britain +/+/+ +/+ + + + +
France +/+/+ +/+ + + + +
Spain +/+/+ +/+ + + + +

Wissenschaft: FWU). It publishes special editions and
visual aids for schools (videotapes, brochures, manuals,
etc.). Another powerful research center on media
education exists in Munich. That is, teachers have the
opportunity to be acquainted with the results of recent
research in the media sphere. Specialized centers operate
successfully, in the Department of Youth Protection of
North Saxony (LJS), the State Institute for Advanced
Training in School Process and Media Pedagogy (NLI),
the Evangelical Media Center in Hanover, the State
Media Center in Baden-Wiirttemberg (LMZ).

Today, there are numerous German-language media
education websites, where in addition to information
about scientific events, thematic competitions,
festivals, the latest news on the development of the
media sphere. There are various materials for teachers’
self-education and lessons, such as Media Pedagogy
(Medienpidagogik), Mediaculure-online: Platform for
school and extracurricular education (Das portal zur
schulischen und ausserschulischen medienbildun).

Numerous professional journals that publish articles
that reveal the philosophical, historical, cultural,
ethical aspects of media education deserve attention.
For example, the online magazine Merz (Merz | medien
+ erziehung ...) is published every two months, and the
first issue of 2020 is devoted to the problem of digital
violence.

The following media education centers are
currently operating successfully in the Great Britain:
the Department of Education at the British Film
Institute; Center for the Study of Children, Youth
and Media, University of London, Film Education
Research and Training Center, the English and Media
Center; Education Agency of the National Film
and Television Agency of Northern Ireland; Media
Education Association; Wales Media Education Center;
Association for Media Education in Scotland; Film /
Media Education Center for Children and Youth (First
Light Movies). The latter’s website (Into Film) offers:
movies, clubs, learning, resources, events, competitions,

newsand views. Classes are offered for teachers who work
with young people aged 5-19 in schools, community
groups, such as «Film Directing and Animation in
the Classroom», «Development of Media Literacy: A
Journey from Still Image to Film».

There are thematic websites, such as «Media literacy
versus fake news: critical thinking, resilience and civic
participation». <«Field Reviews (articles on various
aspects of media literacy); «Workshop» (Videos and
materials from project seminars); <«Toolkit»> (media
literacy resources); «Books», such as Fake News vs.
Media Studies: Travels in a False Binary, are site
headings. The Data & Society project website contains
original research on current issues, including artificial
intelligence and automation, the effects of technology
on work and health, and misinformation on the Internet.
If necessary and desired, the teacher will find here the
most update information for media education lessons.

In France, media education of teachers is usually
carried out on special courses. We are impressed by the
system of state research and educational centers of media
education, which were opened in the 80—-90s of the last
century and still function successfully nowadays. Here
is an example of one of them. The CLEMI National
Media Education Center (Le centre pour I'education aux
médias et a I'information) has both government funding
and grants from various foundations. Today, CLEMI,
part of the Rseseau Canope network, is responsible for
media and information literacy (MIL) in the French
education system. The main goal is media education of
schoolchildren, research related to media education of
students (mainly in the press and the Internet), study
the impact of media on the younger generation, increase
the media competence of teachers, etc.

CLEMI produces a series of video modules for
teachers, illustrating specific cases of media and
information education in the first and second stages of
school education. Teachers are offered training toolkits
for media education lessons, including an information
sheet for teachers, a worksheet that allows you to set up
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activities with your students (learning goals, program
entries, session progress, extensions), resources that can
be used in the classroom (images, video).

Among the novelties on the website we found a
manual «Media and information literacy for teachers»
(Education aux médias et a 'information école college
lycée, 2020), which contains a translation of letters from
a pedagogical brochure and pedagogical files created by
CLEMI for the Week of Press and Media at School. The
manual provides scientific facts, explains new media
terms, such as «phishing», «fake», «misinformation»
and others, provides examples of media practices on
topical issues, such as «CYBER-censorship, a new
barrier to freedom of information», «On the border
of freedom of speech: self-censorship», materials for
lessons on the subject of «Information without borders»
for students of different ages, «A round-the-world tour
through news pages» for 5—11 years, «Press — a multi-
universal approach?» for 11-14 years students, «Fake
news: a multifactorial phenomenon» for 11-18 years
students, «Formation of digital identity» and others.
The text contains a list of equipment, references to
modern sources, forms of student activity (collective,
group, individual), algorithm, learning outcomes,
content of assessment, questions for discussion, provides
detailed guidelines, such as: «Show two or three front
pages of the newspaper. Observe and describe them to
the whole class, and then list the features they have in
common: newspaper name, date, price, titles of different
sizes (ask them about their functions: large headlines to
get your attention, captions to explain the photo), one
or more main headlines, column text, images (photos,
cartoons, commercials, etc.)» (Education aux médias
et a l'information école college lycée, 2020, 3). This
approach allows, in our opinion, to effectively conduct
a lesson for schoolteachers who are not specialists in
journalism.

In addition to various areas, such as <«Cyber-
journalism», <«Intercultural Dialogue», <«Education»
and others on the official website of the Portuguese
project «<Emedus Study» (European Media Literacy),
you can find information on «Media Literacy», including
teaching materials for teachers. We recommend starting
with the monograph <«Territories of Media Education»
(Los territorios de la educacion mediatica, Gutiérrez
et al., 2015), which contains a description of various
experiences in preparing citizens for the critical use
of both new and more classical media. This book aims
to reflect the path that media education is taking in
Spain. The book reflects different views on the social
and political role of the media, different methodological
orientations and defines the different roles and functions
of participants in media education. Teachers will find in
this book a wide range of recommendations that will help
in the introduction of media education in school practice.
The book is not free, but it is useful and recommended by
us for purchase, especially for managers and coordinators
of media education programs for teachers.

Guide to technology, communication and education
for teachers deserves attention. In the <«Collection:
Media Literacy», the author (Calvo, 2014) emphasizes
that the convergence between communicative,
educational and technological aspects has led to a
large number of changes that affect the professional
effectiveness of communicators, teachers, researchers
and others. The following relevant topics are offered
for consideration: «The role of the educator», «Using
the Internet in learning», «Wiki and web journals —
educational, video games for learning» and many new
concepts, approaches, tools and resources. The guide
can be ordered for € 12; we took this opportunity and
carefully studied its contents. We are sure that it will be
useful not only for teachers of schools in Spain, but also
in other countries in Europe and the world, including
Ukraine.

The site contains announcements of events
(conferences, webinars, seminars, etc.) that will be
useful to teachers, in particular on informal media
education. Among the latest, it can be a series of
online seminars «Quality of journalism which free
from misinformation». UNESCO organized it on May
4-7, 2020 on media literacy and quality journalism in
conjunction with the Communications and Education
Department with the participation of the Ibero-
American Association of Educational Television (ATEI),
Altair Magazine e IcMedia. Each day, a specific topic
was presented, including media literacy, for an exchange
of views and a roundtable discussion with experts. It is
significant that the site presents «MILID Yearbooks»,
in particular «Media and information literacy for
sustainable development»; analytical materials, such as
«Perspectives 2015: how teachers see the near future
in the classroom» as a scenario of transformations
in the Spanish school; experience and teaching and
methodological developments of teachers from around
the world, in particular, France, Mexico, Colombia.

Finland is one of the countries where media
education is widely implemented, in particular through
the training of relevant professionals. For example,
during the «Media Trainer» project in 2017-2018, the
Media Education Association developed a new type
of multi-professional training package. The project
aimed to meet the acute and growing needs for media
education of citizens of all ages, in particular by
training new experts. The training program provided
high quality, large-scale and thorough professional
training of specialists who work with children and
youth and plan to carry out media education activities.
Schoolteachers across the country could take advantage
of this opportunity. «Tame the media» is an another
project which just planned, and its purpose is to deepen
the understanding of teachers of media education, media
and their importance in everyday life of schoolchildren,
to acquaint teachers with the principles of phenomenal
learning and give them the opportunity to gain their
own practical experience.
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The project «Mind Over Media in EU» aims to
develop educational materials to support not only
Finnish teachers but also other European countries,
creating a multilingual online learning platform.

In addition to various forms of non-formal media
education, teachers are offered manuals for self-education
and educational and methodological developments. For
example, a specialized Internet service for teachers
«Growing Media» provides teaching materials for
media and art education, allows the use of works, tasks
and articles by experts of Finnish media artists, a series
of videos that can be used in primary and secondary
school lessons. The educational materials, along with
media education issues, cover topics of multilingualism
and cultural diversity.

Numerous  manuals are  freely  available,
including «Media in a nutshell> (Mediakasvatus
pahkindnkuoressa, 2017) or <«From differences to
diversity: tools to combat the diversity of media texts»
(Palsa, 2019). Their content is focused on teachers
working in primary education. And there are many such
examples.

Discussions and conclusions. We analyzed the
experience of professional media education of teachers
in leading European countries and made the following
conclusions: schoolchildren media education is declared
and can be implemented as a separate subject, optional
course, be integrated into other subjects; teachers
remain the main actors in the introduction of media
education in school practice; teachers receive media
education knowledge mainly in the context of non-
formal and informal education; specialized centers
offer a wide range of short-term training courses
for teachers of various topics; forms of professional

development in media education of teachers are different
(distance courses, trainings, seminars, workshops,
conferences, educational films, etc.); modern scientific,
educational, methodical literature for teachers is
available (monographs, professional journals, lesson
plans, information packages); non-formal and informal
preparation of teachers for media education activities
is diverse in content, forms, means and methods, but
remains fragmentary, not systematic, which does not
allow to comprehensively solve the problem; experts from
different countries have developed common approaches
to media education of teachers, in particular the
UNESCO program, but they are of a recommendatory
nature, although they could be recognized at the level
of relevant commissions of the European Parliament
as invariant for European countries due to their
scientific validity and practical significance; available
international and state legal documents allow to
substantiate the findings and regulate the activities of
media centers, and scientific and educational manuals
allow to select the modern content of media education of
teachers as a specific target audience.

The results of scientific research allowed us to begin
the process of developing and testing programs for
teachers at the Media School of Borys Grinchenko Kyiv
University in accordance with international standards
and recommendations. As of today, 12 author’s trainings
on «Media Competence» (thematic units: «Media
Psychology», «Media Security», «Media Production»
and <«Media Technologies») were attended by
96 teachers from different regions of Ukraine in
November 2019, 2020 — 44 school teachers from all over
Ukraine were interested in the online program during
pandemic.
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Mediaingopmayitinazpamommuicmv 6usnana 6aso80i0,4cummeso neobxiono s ezpomadsn €eponu. Bonamae
popmysamucs npPomszoM HCUmMmsi, Ha 6CIX emanax cmanosienns ocooucmocmi. €epona na cvo200ni nepedysae
na nepedoasitl hopmyeanis mediazpamomuocmi, OCKIAbKU iICMOPUUHO CKAALOCS MAK, U0 caMe uell pezion ceimy
CMas KoAUCK010 Mediunoi yusinisauyii, yenmpom 0is Koopounayii OUCKyYcii Pilocopcorozo, KyYIbmyporoziunozo
ma mexniunoz0 possumry 3acodie macosoi ingopmayii. Came momy mu obpaiu nposioni xpainu peziony
Onst ananisy cyuacnozo cmany mediaocsimu, maxi, sk Qinaandis, llseyis, Opanuis, Himeuuuna, Bearuxa
Bpumanis ma Icnanis. Cmammio npucésvueno anaiisy Hasuaivno-memoouunozo 3abe3neuenis e6poneticokol
cucmemu mediaoceimu nedazozis. Posxpumo snavenns mediaocsimu came nedazozié ax HaAuOiIbWUX azenmie
6e3nocepednvozo 6UX0611020 6NAUSY HA NPEOCTNABGHUKIE MOL00020 NOKOLIHNHS, MEOIA0CEIMA AKUX € BUMOZ0T0 UACY.
Busnaueno neobxionicms possumiy came neopmaivioi ma ingopmaivioi mediaoceimu euumenis, 0CKiAbKU
Mediakomnonenm moxce mamu micue na 6yov-aKkomy ypoui ma 6 nosaypounii disavrocmi. Buseneno cniivni
KOMNOHENMU CUCTeMU 0p2ani3ayii ybozo npoyecy (yuacnuxu, smicm, gopmu, memoou, 3acobu) ma ONuUcano
HABUANLHO-MEMOOUUHT PECYDCU, KT € 3A2ANbHOO0CTNYNHUMU T MONCYMb CAMU 8 HA2001 Nedaz02am He3dexHcHO
810 Kpainu npoNcUsanis, 2poMadsHcmea i MO8U CRIAKYeanns. Y pesyivmami 00CaioNcenis 3pooieno nacmynii
BUCHOBKU: CNEUIANIZ08ANT UCHMPU NPONOHYIOMD WUPOKUT CREKMP KOPOMKOMPUBALUX HAGUALLHUX KYDPCIE 0N
nedazozie piznomanimnoi memamuxu; gopmu niosuuenis kearigixauii 3 mediaoceimu nedazozie pisnomanimmui
(Qucmanyiiuni kypcu, mpeuninzu, CemMinapu, 6OPKULONU, Kornpepenyii, Hasuaivii Gilvmu mouo); icnye docmynina
Ol WUPOKOZO 3a2aly CYUACHA HAYKOBA, HABUALbHA, Memoduuna rimepamypa Ois euumelis (monozpadii,
paxosi acypranu, pospobxu ypoxis, inpopmayitini naxemu); wegopmarvia ma ingopmanrvia nidzomoska
nedazozie 00 mediaoceimuvoi disavrnocmi pisnomanimua 3a 3micmom, Gopmamu, 3acodbamiu ma memooami,
npome 3aIUUAEMbCE GPAZMEHMAPIOI0, HE CUCTEMHOI0, ULO He 0036018€ KOMNILCKCHO PO36 ' A3Y8AMU 0KPECLeny
namu npobremy, a omaice nompedye nooarvuioi pospooKu ma Kpumuunozo Haiisiy.

Knwouosi cnoea: mediauenmpu; wnasuaivua npozpama mediaocgimu nedazozis;, nepopmaivia ma
ingpopmanvia mediaoceima nedazozie;, HaABUAILHO-MEMOOUUNI Mamepianu.
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Meduaundopmavuonnas zpamomuocms npusnana 6a3060i, HU3HeHHO HeobX00uMotl 015 zpaxcoan Eepono.
Ona donyxcna Gopmuposamvpcs 6 meuenue IHU3HU, KA 6CeX ImManax cmanosienus wuwunocmu. Eepona cezoons
HAxXo00umcs Ha nepedosoll QOopMUPOSaANs MeOUAzZPaAMOMHOCMU, NOCKOAbKY UCMOPUUECKU CLONCULOCH MAK,
UMO UMENHO IMOM PE2UOH MUPA CTNATL KOAbLOEbIO MEOUUNOU YUBUIUSAUUN, UEHMPOM KOOPOUHAUUU OUCKYCCULL
PuUL0COPCKO20, KYALMYPOLOZULECKOZ0 U MEXHUUECKO20 PA36UMUSL CPEICE MACCo80L undopmavuu. Mmenno
n0aMOMY Mol 66L0PALU BeOYUUE CIMPANDL PE2UORA OLS AHALU3A COBPEMENHO020 COCMOANUSL MeOUA0OPA306ANUSL,
maxue, kax Quunranous, lleeyus, Ppanvyus, lepmanus, Beruxobpumanus u Ucnanus. Cmamovs noceswena
ananusy yuebno-memoouueckozo obecneuenus esponeiickol cucmemv. mMeduaodpaszosanus nedazozos Kax
KPYNHEUWUX AZEHMOE HeNnoCPeOCmEennoz0 60CNUMAmMeNbH0z0 6030elicmeus Ha npedcmasumenetl Moi000z0
noxonenus, meduaobpasosanue Komopulx seisemcs mpebosanuem spemenu. Onpedenena 1eobxo0uUmMocmo
PA3BUMUS  UMEHHO HeQOPMAIbHOZO U  UHDOPMALLHO20 Meduaodpasosanus yuumenel, NOCKOLLKY
MeOUAKOMNOREHT MONCET UMEMb MECMO HA A1060M YpoKe U 60 6Heypounol desmenvinocmiu. Boissienvt obujue
KOMNOHEHMbL CUCTEMbL OP2ZAHUSAUUL IMO20 NPOUecca (YUacmuuru, cooepucarnie, Gopmvl, Memoodvt, Cpeicmea)
u onucanvt yuedno-memoouueckue pecypcvl, KOmMopovie A6AA0MCs 00uedoCmynubLMU U MOZYM NPUZOOUMBCS
nedazozam He3aA6UCUMO OM CMPAHLL NPONCUBAHUS, ZDANCOAHCMEA UAU A3bika obwenus. B pesyrvmame
UCCReD08anUs COCLaNnbL CACOYIOUUE BbIBOObL: CNEUUALUSUPOSANHbLE UEHMPbL NPEOLAZaAIOMm WUPOKUL CREKM]P
KPAmxoCpOuUNbLX YueOHvlX KYpcos 0l nedazozo06 pa3iudnol meMamuky; Qopmvl NOEblULeHUS KEANUGUKAYUY
no meduaobpasosanuio nedazozo6 pasnoobpasuvl (OUCMAHUUOHNBLE KYPCbL, MPEHUHZU, CEMURAPDL, BOPK-ULOTLbL,
Konpepenyu, yuebnvie QuabMoLum.0.); CYuecmeyem 0ocmynua st s WupoKot 00u,ecmeennoCmu CO8PeMeHH A
nayunas, yuebnas, memoouueckas iumepamypa Ois yuumers (MOHOZpAGUU, NPOPECCUORALLIBLE HCYPHALbL,
paspabomyu ypoxkos, uHQOPMAyUOHHbIE NAKEMbL); HEPOPMALLHAL U UHDOPMALLHASL N00Z0MOEKA Nedazoz06 K
Me0uUaobpasoeamesvioil 0esmeivHoCmi Pasnoodpasna no cooepircanuio, Gopmam, cpeocmeam u Memooamiu,
00HAKO OHG OCMAemcs Ppazmenmapholl, He CUCMEMHOL, YUMo He N0360ASeMm KOMNIEKCHO PEeULamb 0UePUeHHYI0
namu npobremy, a ciedosamenvio, Hyrcoaemcs 8 darvietiuedd paspabomye u KPUMuueckom anaiuse.

Katouesvie cnosa: meduay,enmpoi; He@opMaivhoe u unpopmaivioe meouaobpasosanie nedazozo6; yueonas
npozpamma meduaobpasosanis nedazozos; yuedno-memoouuecKue Mamepuaiol.
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