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ACADEMIC STAFF DEVELOPMENT PROGRAMME:
RESEARCH COMPETENCE FORMATION

The article is devoted to the study of the effectiveness of Academic staff development programme to promote the
development of research competence. Mixed method (qualitative and quantitative) was used to explore the problem:
the analysis of scholarly literature searching for the term <«research competences as well as modelling structural
components of research competence. Research competence is seen in our article as an integrated personal and
professional quality of a higher education teacher, which reflects the motivation for scientific research, the level
of teaching research methodology, the personal qualities of a researcher, such as innovative thinking, the capacity
Jor creativity and innovation. We have identified the following key components of the Research competence of a
higher education teacher: motivational and valuable, cognitive, procedural and active, information, communicative,
personal and creative, reflexive; components of research competence form a holistic unity of the results of academic
staff professional and personal development. The article presents the experience and results of the implementation
of the research module of Academic staff development programme at the Borys Grinchenko Kyiv University. The
results showed that participation in the Research modules had influenced much to develop some components (the
motivational and valuable, communicative, the personal and creative) of research competence in Academic staff.
While learning Research modules university teachers can assess the current level of their research knowledge and
skills and take responsibility for their continued professional development.
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Introduction. European Research Area (ERA)
and the European Higher Education Area (EHEA)
are undergoing rapid change under the influence of
21st Century Learning and Open Science research
environments. Global and social changes in the world
facilitate the transformation of competencies. «For Open
Science, as Report of the Working Group on Education
and Skillsunder Open Science says, — to become areality,
researchers need appropriate discipline-dependent skills
training and professional development at all stages of
their research careers» (European Commission, 2017,
p. 4). Qualified university teaching staff with research
competence is the key factor for improving quality
assurance in higher education to foster growth and
socio-economic development of the country.

The highest form of organizing the science in
universities is the formation of scientific environments,
engaging academic, research, and pedagogical staff,
post-graduates to obtain new scientific knowledge,
use them to develop new technologies, samples of new
products. According to Article 26 «Main objectives ...
for universities, academies and institutes — carry out
research activity through the conduct of scientific
research and provide for the creative engagement of
higher education learners, training of research cadre
of highest qualification, and application of obtained
results in education process» (The Law of Ukraine «On
Higher Education», 2014, article 26). The university
teachers are obliged «to improve the professional level,
pedagogical skills, research qualification» (The Law of
Ukraine «On Higher Education», 2014, article 58).

Theoretical assumptions of research. We used
the literature review to explain the major issues in
conducting research and focused on two content areas
to identify a rationale for our study. Studies in relevant
literature can be grouped into two categories: studies to
identify research competency and studies to analyze the
impact and effectiveness of academic staff development
programme to enhance research competence.

Research competence is the overarching term that
serves as the characteristics of professionals. According
to the European Commission’s Cedefop glossary «a
competency is seen as the ability to apply learning
outcomes adequately in a defined context (education,
work, personal or professional development)» (Cedefop,
2014, p. 47).

Research competency is conceptualized as faculty
member’s characteristics that lead to an outstanding
level of research productivity (Sondari, et. al, 2016, p.
91); mostly gained from doctoral education and usually
developed in their first employment through mentoring
(Byrne & Keefe, 2002). V. Strelnikov (2011, p. 280)
distinguishes the ability to scientific activity (mnemonic,
mental ability, scientific imagination, observation, ability
to distribute and switch attention) in the structure of the
university teacher’s professional competence.

Some knowledge domains, regarding research

questions, were identified and presented in English
discourse. The work of the university teacher is
very demanding, requires professional competences
and also ability in scientific research to transfer
the science results to students (Blaskovaa, Blaskoa,
Kucharpikova, 2014). Research engagement is
commonly recommended to teachers as a potentially
productive form of professional development and a
source of improved professional practice (Berg, 2016).
The transition of university lecturers from a dependent
apprentice to a master researcher and then to an elite
researcher, who «influences the nature and direction
of research endeavors in their community and field»
(Laudel and Gl ser, 2008), is one of the results of the
competence development. University managers need to
recruit, develop, and retain lecturers with a high level
of research activity by enhancing strategies and giving
systematic support through coaching and mentoring
programs (Hemmings & Hill, 2009). Tripartite
individual competency construct (cognitive, affective,
and conative components) is considered to be the result
of performance-oriented behavior (Bertoncelj, 2010, p.
92) in the researcher community of the university.

The importance of competence-based approach,
the concept of research competence, the efficiency of
research competence forming in teachers have been
analyzed from different aspects in a number of works
by Ukrainian scholars (Golovan, Yatsenko, 2012;
Sysoieva, Kozak, 2016; Yaroshenko, 2018). The authors
mainly identified the key aspects of the formation of
research competence of future teachers (of mathematics,
economics, biology, of preschool pedagogics and
psychology) at higher educational establishments,
designing a model of research competence as a set of
components (Chaychenko, Ptashenchuk, 2016).

Our study has found out the widespread use of
academic staff development programs at universities all
around the world. Academic staff development programs
(ASDPs) are increasingly the focus of attention when
assessing the quality of education in higher education
institutions. ASDPs aim is to enhance and support
excellence in academic practice across academic
leadership and coaching, professional skills, research,
and teaching. We also concur with Bilal, Guraya & Chen
that <although institutions practice such programs,
however, a well-structured theoretical framework that
can be incorporated across institutions is not available»
(Bilal, Guraya, & Chen, 2019).

In many Ukrainian HEISs, professional development
programmes have been established to focus on teaching
performance. However, research findings suggest a
number of barriers for pedagogical staff, applicants
for PhD, DSc degrees. In an effort to address these
quality gaps Academic staff development programme
with Research modules have been established at the
Ukrainian University. As such, the program should
emphasize the integration of research and training to the
extent that they become complementary in enhancing
research competence.
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The aim of the study: to evaluate the efficiency of
the Academic staff programme development for the
university teacher’s research competence formation.
Accordingly, the ensuing sub research questions guided
the empirical studies that led to answer the overall
research questions:

1. Which skills and expertise necessary for research
activity are university teaching staff required? 2.
Which professional development activities are perceived
as being important for Academic staff research
competence? 3. Which motivation factors are perceived
as being important to enhance Academic staff research
competence?

Research competence: a conceptual framework.
A further step was to refine our understanding of the
«research competence» phenomenon.

We utilized the competence-based approach
(Blaskovaa, Blaskoa, Kucharpikova, 2014; Sysoieva,
2016; Antoniuk, Vasylkova, Ilnytskyi etc., 2016;
Krasilnikova, 2018) to help us better understand
the structure of the university teacher’s research
competence and in order to meet the expectations of a
higher education teacher.

Higher education institutions should ensure that
academic staff is challenged and supported to engage
in continuous professional development and critical
self-reflection throughout their careers. These should
include activities that support the enhancement of
teaching quality as well as the academic staff research
competence.

In light of these, based on different views and
thoughts of foreign scientists deal with Academic staff
research competence development (Blaskovaa, Blaskoa,
Kucharpikova, 2014, p. 464; EC, 2017, Providing
researchers with the skills and competencies, p. 5;
Ismail & Meerah, 2012; Thomas, 2004) we have defined
the generalized model of the university teacher who is
highly motivated to conduct effective research.

The university teacher is a zealous, responsible,
relentless, self-critical, devoted, creative, and innovative
person; a highly competent scientist and researcher at the
appropriate level (Recognized Researcher, Established
Researcher, Leading Researcher), demonstrating
research capacity, reflection skills, problem-solving
skills, communication, and research methodology
skills. His/her scientific efforts and creative research
contribute to knowledge development in a particular
field of science (or a research area).

Our study is based on a conceptual framework of
academic staff research competence enhancing.

Research competence is seen in our article as an
integrated personal and professional quality of a
higher education teacher, which reflects the motivation
Jfor scientific research, the level of teaching research
methodology, the personal qualities of a researcher, such
as innovative thinking, the capacity for creativity and
innovation.

We have identified the following key components of
the Research competence of a higher education teacher:
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motivational and valuable, cognitive, procedural and
active, information, communicative, personal and
creative, reflexive (Sysoieva & Kozak, 2016, p. 46—
47). Evidently, mentioned above components result in
the research-oriented behavior of a higher education
teacher at each stage of his/her continuous professional
development, so they are <«measurable person’s
characteristic» (Bertoncelj, 2010).

The motivational and valuable component reflects
the system of values, needs, and motives of research
activities. The cognitive component is a set of
knowledge about the methodology of pedagogical
research; structure, stages, and methods of scientific-
pedagogical research; requirements for the presentation
of research findings; peculiarities of organization
of students’ research activity. The motivational and
valuable component reflects the system of values,
needs, and motives of research activities. The cognitive
component is a set of knowledge about the methodology
of pedagogical research; structure, stages, and methods
of scientific-pedagogical research; requirements for
the presentation of research findings; peculiarities of
organization of students’ research activity.

The procedural and active component of research
competence is characterized by the higher education
teacher’s ability: to determine the methodology of the
study; to conduct aresearch cycle in which methodological
rules are followed in order to clarify an issue; to design
research approaches; to select and use methods; to
collect, process, systematize and analyze data; to describe
results; to derive conclusions, present findings; to make
recommendations and to report on all of these actions.

The information component of research competence
reflects the ability of a person to use information sources,
to keep up with scientific literature using different tools,
while building up knowledge of their research areas; to
work with information and database; to use modern
information technologies.

The communicative component provides for the
ability to build effective collaborative research
activities; to work as part of a team and demonstrate
shared understanding and alignment on research-goals
and responsibilities among team members.

The personal and creative component identifies the
characteristics of the highly creative people (e.g. to
generate a large number of ideas or solutions to problems
and questions).

The abilities to understand and evaluate the process
and the result of a higher education teacher’s research
activities; to analyze a person’s own scientific activity
ability to emotional self-regulation in accordance with
the demands of the situation are the bodies of knowledge
of reflexive component of the university teacher’s
research competence.

The research competency model for Academic staff
describes the critical behaviors associated with success
in research and depicts the underlying knowledge,
skills, abilities, and characteristics associated with good
research performance.
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Structure of research and methods. The mixed
methods (qualitative and quantitative) approach
developed by Kumar (2019, p. 22-24) was utilized in
the research. We adopted this approach shaped by our
tertiary teaching-and-learning experiences. While
collecting data and the required information we used
different methods for information gathering, different
samples, ways of data analysis, and information
dissemination. Using the thematic approach, we
could formulate the research questions, describe the
components of research competence, and design our
research.

According to research methodology by R. Kumar
(2019, p. 18) our study is classified as qualitative
because the purpose of the study was primarily to
describe a phenomenon (research competence) and
the event (RMs implementation in universities). The
information was gathered through the use of variables
measured on nominal or ordinal scales (qualitative
measurement scales); the analysis was done to establish
the variation in the situation (two Research models),
without quantifying it.

R. Kumar (2019) examined three different
perspectives in the typology of research: applications
of the research study findings; objectives of the study;
mode of inquiry used in conducting the study (p. 34).
Our research is applied, as findings being intended to
determine the impact of ASDP (Research modules) on
the research competence of different groups of university
teachers.

Academic staff development programme with RMs
have been established at Borys Grinchenko Kyiv
University (Sysoieva & Kozak, 2016). The academic
staff (total of 137 individuals) was trained in two

groups (A&B) with the inclusion of Research modules
in the training. In terms of gender distribution, the
majority (89%) were female; while 11% were male. The
mean age of the participants in Gr. A was 28, 5 years, in
Gr. B — 39,5 years. In terms of teaching staff’s highest
academic qualification, in Gr. A majority (72%) held a
master’s degree, followed by 23 PhD students (28%),
respectively. As for Gr. B, the majority (78, 2%) held a
PhD degree, followed by doctoral candidates (21, 8%),
respectively.

The Research module I (Gr. A) was designed
for lectures — Early-Stage Researchers, Doctoral
candidates. The Research module IT (Gr. B) — for
PhD holders, professors, doctoral degree holders. The
programme of each RM was designed to be flexible
and provides training in three key development areas
(Sysoieva & Kozak, 2016, p. 41-43).

As a theoretical assumption, the hypothesis was
put forward in our study: components of research
competence form a holistic unity of the results of
academic staff professional and personal development;
Research modules ensure that researchers understand
their professional responsibilities and also provide
practical advice on dealing with the complex issues that
can arise while planning, conducting and reporting their
research; while learning Research modules university
teachers can assess the current level of their research
knowledge and skills and take responsibility for their
continued professional development.

To diagnose the Academic staff research competence
(the motivational and valuable, communicative, the
personal and creative components) a series of diagnostic
methods, that allow subtle evaluation of each component,
were used (Table 1).

Table 1

Diagnostic methods for evaluation research competence

Competence research
components (criteria)

Diagnostic methods

The motivational and valuable

«Questionnaire of the Achievement Motivation» (by T. Ehlers). Questionnaire
«Research competence as a professional value»

Communicative
V. Kozlov, G. Manuylov)»

«Diagnosis of Communication and Organizational Abilities (KOS-2 by N. Fetickin,

The personal and creative

«Assessment of the level of creative potential» (by E. Rogov) (only Gr. A).

The research ethics. Participation in the study was
voluntary. Seeking to ensure confidentiality and de-
identification, the research participants were encoded.

The authors of the article confirm that there are
no known conflicts of interests associated with this
publication.

Findings. Discussions. Only part of the research
competence components for each group is analyzed here.

Diagnostics of research competence according to
the motivational and valuable criterion. Motivation
— is one of the important components of the research

activity, which refers to reasons that underlie behavior,
characterized by willingness and volition. Achievement
motivation is the desire to succeed in research activity,
but it is not only a motive for achievement but also a
situational factor to be taken into account when
implementing Research module programmes.

The peculiarities of the motivation of programme
participants were determined with the help of T. Ehlers’
«Questionnaire of the Achievement Motivation»
(Fetiskin, Kozlov, Manuilov, 2002, p. 150-153). The
method contains 41 circumstances, each of which can
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be answered «yes» or «no». The results were calculated
and interpreted according to the following levels of
achievement motivation: from 1 to 10 points — low
level of motivation to succeed; 11-16 points — the
average level of motivation for success; 17-20 points
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— moderately high level of motivation for success; over
21 points — a very high level of motivation to succeed
(Rozanova, 1999).

The mean results of two phases according to
T. Ehlers’ method are shown in Table 2.

Table 2
Diagnostic of research competence according to the motivational criterion
(T. Ehlers’ method)
Groups Low level Average level Above-average level High level
Gr. A (82) N % N % N % N %
1 Phase 46 56 % 28 34 % 8 10 % - 0%
2 Phase 32 39 % 32 39 % 13 16 % 5 6%
Gr. B (35)
1 Phase 12,7 % 17 31 % 19 34,5 % 12 21,8 %
2 Phase 7,2 % 13 23,6 % 17 31 % 21 38,2 %

It can also be noted in table 2 that the mean values of
the motivation for reaching success before training was
higher for the Gr. B respondents (56, 3% above-average,
high levels), compared to the Gr. A (10 %). It should be
noted, that such results were expected and taken into
account by Program organizers.

At the final stage of our study, we registered
quantitative and qualitative changes in motivating
active participation in research activity. 20 respondents
(24, 3%) from group A and 12 respondents from group B

(~22%) reported the increase in their levels of motivation
to succeed in research activity.

To ascertain the importance of the value orientations
respondents were offered the Questionnaire «Research
competence as a professional values, based on the direct
ranking of the list of 10 research values (knowledge &
skills, abilities) in alphabetical order. The hierarchy of
value orientations of Group A & Group B is shown in
Table 3 in percentage terms.

Table 3
The value orientations of Groups
Knowledg(es()K) & skills Parameters Grlgliz A Grlguo/po B
K1 The methodology of pedagogical research 76 55
S1 Communication 72 42
S2 Creative 70 36
K2 Methods of scientific-pedagogical research 68 22
S3 To work with information & database 65 58
Abilities (A)
A1 to build effective collaborative research activities 42 68
A2 to evaluate the process and the result of its own 38 64
A3 to generate a large number of ideas 34 64
A4 to transfer the science results to students 24 50
A5 to facilitate a research-oriented discussion 20 50

The above table indicates that the value orientations
determined by the ranking method in both groups
coincide. Respondents described interpersonal skills
(communication, creativity), also emphasized some
skills for workplace success (to work with information
and database). A set of abilities was also highlighted as
part of Academic staff research competence.

To operationalize the value priorities of Academic
staff in one set of studies, we used the Schwartz Value

Surve (Schwartz, 2006) and generated the preference
elements in 5 top value orientations. In sum, academic
staff values: refer to desirable goals that motivate
research activity; transcend specific actions (that are
relevant at HEIs) and situations of teaching, learning,
and doing research.

The obtained results confirmed the relevance of
the selected topics for study in the modules. While
implementing the Research modules, some changes have
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been made to improve the content of the programmes.
The authors have provided the perfect training solution
in different formats, specially adapted to the situation
and requirements of the respondents.

Diagnostics of research competence according to the
Communicative criterion. The communicative criterion
reflects the skills that enable the Academic staff to fulfill
research activity, identify difficulties, and find ways to
remove them; it involves Academic staff in professional
communication, supporting the positive impact on
faculty-student interaction.

In our study, we proceeded from the fact that
effective communication was the foundation of a healthy
relationship between participants of Research module
programmes.

The instrument used in this study was a close-
ended questionnaire «Diagnosis of Communication and
Organizational Abilities (KOS-2)» (Fetiskin, Kozlov,
Manuilov, 2002, p. 263-265).

The Questionnaire contains 40 questions. The levels

of communicative and organizational tendencies are
determined depending on the points scored by these
parameters. The maximum number of points separately
for each parameteris 20. Points are calculated separately
for communicative and separately for organizational
abilities with the help of a key and a descriptor for KOS-
2 data processing. For the chosen variant «yes» or «no»,
1 point is assigned, which coincide with those noted in
the key.

Five levels of communicative and organizational
abilities were experimentally established: from 1 to
4 points — the abilities are formed to a small extent,
low level; those who have scored 5-8 points have
communicative and organizational abilities at a level
below theaverage; 9—12points —averagelevel of formation
abilities; 13—16 points testify to the above-average level
of communicative and organizational abilities; those
who have scored 17-20 points demonstrate a very high
level of communicative and organizational activity. The
results are presented in Table 4.

Table 4
Diagnostic of research competence according to the Communicative criterion
(KOS-2 by N. Fetickin, V. Kozlov, G. Manuylov)
Groups Low level Below the average Average level Above-average level High level
N)
Number % Number % Number % Number % Number %
1Ph 2 Ph 1Ph 2 Ph 1Ph 2 Ph 1Ph 2 Ph 1Ph 2 Ph
Gr. A (82) 44 35 2 28 8 1 4 6 A\ 2
54% 43% 32% 34% 10% 13% 5% 7% 2%
Gr. B (55) 7 3 14 16 19 20 14 13 1 3
13% 54% 25,4% 29% 34,5% 36,2% 25,4% 24% 1,8% 54%

The results of this study (1 Ph.) showed, that 86% of
respondents in Gr. A scored points, corresponding to a
low and below the average levels of communicative and
organizational activity. More than 60% of participants
from Gr. B (1 Ph.) demonstrated average — high levels
of communicative and organizational skills formation.
The low and average levels of research competence
formation (communicative component) in both groups
dominated (in Gr. A — 95% and in Gr. B — almost 73%).
Generalizing study results after the implementation of
the Research modules we fixed some changes according
to the communicative criterion.

The highest results were achieved in Gr. A. We
observed a significant decrease in the number of
respondents with a low level of development ability in
organizing and communicative activities in group A (by
11%), as well as with a high level in group B (by 3.6%).

Diagnostics of research competence according to
the Personal and Creative criterion. Diagnostics on
the research competence according to the personal
and creative criterion was carried out using E. Rogov
(1999) questionnaires <«Assessment of the level of
creative potential» consisting of 18 questions. For the

chosen variant «a», 3 points are assigned, «b» — 1 point,
«C» — 2 points.

Curiosity, self-confidence, constancy, visual and
auditory memory, the desire for independence, the
ability to abstract and focus as indicators of a person’s
creative potential, are diagnosed in the test. The listed
indicators refer to soft skills, the person acquired at the
time of testing. The respondents from group A took part
in this study before and after training.

Taking into account the number of points
participants scored, two subgroups were identified:
A1l (18-47 points); A2 (48 or more points). 18—
47 points — a person had the qualities to create, but
there were barriers that interfered with his / her creative
activity and destroyed the creative personality. 48 and
more points — a person possessed considerable creative
potential, which gave arich choice of creative possibilities.

We conducted the interpretation of the results
according to the author’s technique across the group. The
diagnostic results for group A (qualitative changes are
recorded here) are presented in Table 5. The table shows
the number of individuals (in N & %) who belonged to
each subgroup at the beginning and after the training.
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Table 5
Diagnostic of research competence
(E. Rogov questionnaires «Assessment of the level of creative potential»)
Subgroups Phase Number % Phase Number %
Gr. A1 18 — 47 points 1 63 77 II 51 62
Gr. A2 48 or more points 1 19 23 IT 31 38

The diagnostic resultsindicated quantitative changes
in groups with a certain number of points participants
scored. Table 5 also clearly shows that in Gr. A1 the
number of respondents decreased by 15%, while there
was an increase in the number of people who scored 48
or more points in Gr. A2.

Conclusions. Academic staff is required skills and
expertise necessary for research activity. In spite of
the abundant existing literature about the research
competence and the numerous studies centered on the
Academic staff activity, the concept is structured and
explained differently by different scholars.

There are a number of findings on research
competence formation of future teachers; research
frameworks for the competency-based knowledge are
suggested to put into practice. The problem of research
competence development of academic staff, trained
in the special programme (Research modules), is not
available for in-depth studies.

While reviewing the literature content areas were
identified to refine our understanding of the «research
competence»> phenomenon. This study extends
research on the components of Academic staff research
competence. Research competence is seen in the article
as an integrated personal and professional quality of a
higher education teacher, which reflects the motivation
for scientific research, the level of teaching research

methodology, personal qualities of a researcher and the
capacity for creativity, and innovation. Study findings
identified and characterized the key components of the
Research competence of a higher education teacher:
motivational and valuable, cognitive, procedural and
active, information, communicative, personal and
creative, reflexive.

An element of discussion arises in the relations within
the components that compose the Research competence
for University teachers. We could broaden our focus
beyond academic staff research activity. The academic
staff development programme provides training and
development opportunities to develop the university
teacher’s research competence support them through
the different stages of their academic career.

On the basis of the research conclusions, the following
recommendations are suggested for consideration
and use in higher education institutions: to focus on
Academic staff development to create strong identities
as professionals and to improve training programmes’
content and instructional design. Furthermore, staff
development creates <«windows of opportunity» for
improving the quality of higher education.

The present study should be repeated among wider
samplings and varied groups of Academic staff, and to
obtain more elaborate data in the context of quality
assurance.
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MIPOTPAMA MIJIBUIITEHHSA KBAJIGIKAIIT HAYKOBO-IIEJATOTTYHUX ITPAIIIBHUKIB:
OOPMYBAHHSA JOCAIAHUIbKOI KOMIIETEHTHOCTI

Cucoea CsiTnana, TOKTOP MearorivyHuX HayK, npodecop, akagemik HAIITH Ykpainu,
akajieMik-cekpeTap Bijinenns 3aranbHoi negaroriku ta dpisocodii ocsitu
Hamionasnpnoi akazeMii nearorivHux HayK YKpainu,

ByJ1. CivoBux Crpisbitis, 52-A, 04053 Kuis, Ykpaina,
s.sysoieva@kubg.edu.ua

CoxoJioBa IpuHa, T0KTOp MearorivHux HayK, mpodecop,
npodecop kadenpu opranisailii BUIOi OCBITH, YIIPaBJIiHHSA OXOPOHOIO 3/I0POB’S Ta TiTi€HH,
[Jonenpkuii HaMioHAJAbHUN MEIUYHUN YHIBEPCUTET,
Oyab. lleBuenka, 80, 87500 Mapiynoss, Ykpaina,
i.v.sokolova1808@gmail.com

Cmammwo npucesueno docaidicennro epexmuenocmi npozpamu nidsuuwenns xearigixayii nayxoso-
nedazozivnux npayieHuKie 3axiadie euu,oi 0ceimu 01 CNPUAHHS PO3BUMKY 00CAIOHUUBKOT KOMNEMEHMHOCT.
Jns docaidxcenns npobremu 6y GUKOPUCTANUT 3MIuAHUT Memo0 (AKICHULL Ma KIAbKICHULL): anani3 nayKoeoi
gimepamypu O0Ns 6UBUEHHS. NOHAMMS <O0CAIOHUUDLKA KOMNEMEHMHICMby, 4 MAKox# OLsi MOOEN08AHHSL
CMPYKMYPHUX KOMNOHEHMIE 00CAIONUUBLKOT KoMnemenmunocmi. JociionuyvKy KoMnemenmuicms po3zisioaemo
aK inmeezposany ocoducmicno-npogecitny axicmov paxieys, sxa 6i000paNcac MOMuUBayin 00 Hayxko6020 NOULYKY,
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pisenv 60a00inHA MeMO000N02i€10 Nedazoziuiozo 00CAidNCeNns, 0COOUCMICHO-3HaUYyWi SAKOCMI 00CAIOnUKA,
30Kpema maxi, aK innogayitne Mucienis, s0amuicms 0o meopuoi ma innogayitinoi disivnocmi. ¥ cmpyxmypi
00CAIOHUUPKOT KOMNEMEeNMHOCMI 6UKIA0AUA 3aKAA0Y 6UUL0T 0CEIMU BUOKPEMIIOEMO MOMUBAUTHUHO - UiHHICHUILL,
KOZHIMUBHULL, NPOUECYALbHO-0IANbHICHUL, THOOPMAUTUNO-KOMYHIKAUITHUL, KOMYHIKAMUSHUL, 0COOUCTMICHO-
MeopuULL, nPOPeCciiino-peprexcusHuil KOMNOLEHMU; KOMNOHEHMU 00CALOHUYbKOTKOMNEMeHMHOCMiYmEopIoiomy
UINICHY E0NICTND Pe3yIbmamis npopeciiinozo ma 0coouUcmicHozo po3sumry sukiadauis. Y cmamminpedcmasieno
doceid ma pesyrvmamu 6nposadHcenis 00CIi0HUUbK020 MOOYLI0 NPOZPAMUNIOGUUCHILA KEANIDIKayii suKiadauie
y Kuiscoxomy ynieepcumemi imeni bopuca I'pinuenxa. Pesynomamu docridncenns ceiduamo npo axicui sminu @
Pi6HAX PO36UMKY D0CAIOHUUDKOT KOMNEMEHMHOCTNE HAYKOBO-Nedaz02iunuX NP ayieHuKie (MOMUBAUIHO-UiHIH020,
KOMYHIKAMUBHO20, 0COOUCMICHO-ME0PU020 Komnonenmis). Chopmyivosano pexomendayii 3axiadam euu,oi
ocsimu w000 po36UMKY aKademiynozo nepcoHaty Wisxom nPOEKMyYEantsi 0CIOHUUDKOZ0 MOOYLI NPOZPAM i
YOOCKOHALCHHSA KORMEHMY, W0 I0KDPUBAE HOBL <BIKHA MONCAUBOCTEI> 0L NI0SULEHH AKOCTE 8UU,0T 0C6IMU.

Kawouoei caosa: suwa océima; 0ociionuyvka xomnemenmuicmo; 00CAONUUBKUL MOOYb;, 00CATOHUYDK]
snanns; 00CHOHUYDKI HABUUKU; ePeKMUBHICMb; NPozpama nidsuuenis KealiQixauii nayxoso-nedazoziunix
npayieHUKis.

ITPOTPAMMA IIOBBIINEHN I KBATMOUKAIINN HAYUYHO-TIEJATOTHMYECKHX PABOTHUKOB:
®OPMUPOBAHUE UCCJIETOBATEJBCKOI KOMIIETEHTHOCTHU

CricoeBa CBetyiana, IOKTOP MearoTHYECKUX HAyK, mpodeccop,
akagemuk HATIH Ykpaunbl, akageMuk-cekperapb Otenenns obuieil negaroruku
u pusocoduu obpazoaruss HarmoHa bHON aKaeMU T [e[arTOTUYeCKUX HayK YKPauHbI,
yi. CeueBbix Crpenbuos, 52-A, 04053 Kues, Ykpauna, s.sysoieva@kubg.edu.ua

CoxouoBa Upuna, 1oKTOp nlearoruyeckux Hayx, npodeccop,
mpodeccop Kabeapsr OpraHu3aIuy BHICIIETO 00Pa30BAHNSI, YIIPABIEHNS OXPAHOIO 3[0POBDS U THTHEHHI,
JloHeT K1t HAallMOHAJBHBIN MEIUITMHCKNI YHUBEPCUTET,
6y.1. Hlesuenxko, 80, 87500 Mapuymosib, YkpaunHa,
i.v.sokolova1808@gmail.com

Cmamvs noceauena ucciedosanuio 3QHexmusnocmu npozpammol NOGHLULCHUS KEAIUPUKAUUU HAYUHO-
nedazozuueckuxpadomuuK08 olCUUXYUeOHbIX3A8COeHUT O PAEUMUAUCCIC)08AMENbCKOUKOMNEMEHMHOCTI.
s uccnedosanus npobremvt Ovll UCNOALIOBAH CMEULAHHBIL Memo0 (KauecmeeHHblil U KOJUUECTEEHHbLIL):
ANAIU3 HAYUHOU JUMmepamypol 018 USYUEeHUS NOHAMUS <UCCLe008AMENbCKASL KOMNEMEHMHOCTb>, A MAKICe 015
MOOenUPosanUs CMpyKmypHolxX KOMIOHEHMOE UCCLe008amMeNbCKol Komnemenmuocmu. Hccaedosamenvckyio
KOMNEMEeHMHOCMb  paccmampusaem Kaxk UHMEezZPpUpPosannoe JAUYHOCMHO-NPOdeccuonaivioe Kauecmaso
cneuuaiucma, ompaxcauee MOMUBAUUIO K HAYUHOMY NOUCKY, YPOBeHb 6AAJCHUS Memodoiozuel
nedazozuueck0zo Uccied08anus, IUUHOCTHO-3HAYUMBLE KAYECTNEA UCCLEO08AMENS, MAKUE, KAK UNHOBAUUOHHOE
MbLuLIenue, CnocoOHoCmy K MEOPUECKOl U UHHOBAUUOHHOU dessmenvnocmu. B cmpyxmype ucciedosamenvckoi
KOMNEeMenmuocmu npenodasamens 6uicuezo yuebnozo 3aée0enus 6vl0enseMm MOMUBAUUOHNO-UCHIOCTHbL,
KOZHUMUBHDLIL, NPOUECCYAILHO -0esMENbHOCTHLIL, UHDOPMAUUOHIO-KOMMYHUK AUUOHHLIL, KOMMYHUKAMUGCHDLLL,
JUMHOCTMHO-MBOPUCCKULL, NPOPECCUOHANLHO-PEPDLEKCUBHBLL KOMNOHEHMbL, KOMNOHEHMbL UCCLEO068AMENbCKOLU
KOMNemenmnocmu 00pasyiom ueiocmuoe eouncmeo pesyivbmamos npoQeccuonarviiozo U AUUHOCTNHOZO
passumus npenodagamenei. B cmamve npedcmasnen onvim u pesyivmamol 6HeOpenUs UCCIe)08AMENbCKOZ0
MOOYLS NPOZPAMMBL NOBVLUEHUS KeaiupuKraruu npenodasamenei 6 Kuesckom ynusepcumeme umenu Bopuca
I'punuenxo.

Pesyrvmamor ucciedosanus ceudemeibcmeyiom 0 KAueCmEeHHbIX USMEHEeHUSAX 6 YPOBHAX PA3GUMIUS
UCCeD08AMENLCKOU  KOMNEMEHMHOCU — HAYUHO-Ne0aAz02UUeCKUX KAopos (MOMUBAUUOHHO-UEHHOCTHO020,
KOMMYHUKATNUBHO20, JUUHOCTNHO-TNEOPUECK020 KOMNOHEHMO08). ChOPpMYIUP08aAIDLPEKOMEHOAUUL YUP eHCOCHUAM
8bICUE20 00PA30BANUSL NO PAZCUNUIO AKAOEMUUECKO20 NEPCOHALA NYMEM NPOCKMUPOBAHUE UCCIC)08AMENbCKOZ0
MOOYLS NPOZPAMM U COBEPULEHCMEOBAHUS KOHMMEHMA, YUMO OMKPLLEACT HOBLLE <OKHA 803MONCHOCTMEL> 0L
NOBbLULEHUS KAUEeCTNEA BbLCULEZ0 00PA306ANUSL.

Knroueewvie cnosa: svicuiee obpasosanie; uUcciedo8amenvCKas KOMNEMeENmHocmy; UCCAe008amelbCKUll
MOOYAL; UCCLEO08AMENDCKUC SHANUS, UCCICO08AMELbCKUC HABLIKU; NPOZDAMMA NOGHIUUEHUS KEALUDUKAUUU
Hayuno-nedazozuueckozo nepconaild; s(poexmusnocmy.
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