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IMPLEMENTATION OF THE CONTINUING EDUCATION
CONCEPT IN THE EUROPEAN EDUCATIONAL AREA:
REGULATORY PROVISION

The article reveals the European context of the meaning of the «continuing educations concept, which is interpreted in
the Memorandum on Lifelong Learning as a purposeful educational activity conducted on an ongoing basis to improve the
knowledge, skills and abilities of citizens and is a basic principle of the education system. Continuing education has become
a key element in the European Union definition of strategies to build the world’s most competitive and dynamic knowledge-
based society. The analysis of international documents adopted by EU countries showed that the implementation of
continuing education strategies in national systems is recognized as one of the priority areas and fundamental principles
of educational system development in EU countries, which direct the national policy of their countries to implement
the concept of lifelong learning and encourage higher education institutions increase access to education for dif ferent
age groups. The system of continuing education is divided into three components. The first — additional professional
education — contributes to the formation of the professional basis of human resources of the modern high-tech economy.
The second component of the system of continuing education provides various groups with the opportunity to adapt to
changing living conditions. The third component of the system of continuing education provides for the satisfaction of
various individual educational needs of citizens. The implementation of the concept of continuing education is aimed at
covering the educational programs of all people — from the youngest to the elderly. Attention is focused on finding ways
to democratize access to education, increase the value of knowledge, increase investment in education and bring it closer
to the consumer. The study and analysis of international documents on continuing education is necessary for the further
development of the education system of Ukraine, which corresponds to the general trend of development of education
systems in European and global space.
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Introduction. The concept of lifelong learning
was formed in response to the challenges posed by the
transition of humanity from the industrial phase of
development to a supra-industrial society. The main
problems of this transition were: the aging of relevant
human knowledge as a result of rapid technological
change, daily work with a large amount of information,
the need to be competitive in the labor market in the
context of globalization. According to V. Ogneviuk
(2016), special care for the training of well-educated
workers who are able to perform complex tasks and adapt
to the ever-changing environment and the growing needs
of the production system is not a tribute to «fashions, it is
the only way to progress. In this context, all components
of lifelong learning are important: preschool, secondary,
formal vocational training and in-service vocational
training of workers, continuing training of employees.
The quality of higher and postgraduate education is
crucial for economies that want to move up through the
introduction of high-tech production processes (p. 41).

Parliaments and governments in many European
countries, as well as businesses, have dramatically
increased investment in education, basic and applied
research and development. For example, the European
Social Fund also pays considerable attention to the
development of various forms of continuing education.
At its initiative, almost € 15 billion was allocated
between 2014 and 2020 to support equal access for EU
citizens to lifelong learning and to find ways to improve
existing forms and methods of learning that meet the
requirements of the labor market (EU policy in the field
of vocational education and training).

Continuing education has become a key element in
the European Union definition of strategies to build the
world’s most competitive and dynamic knowledge-based
society. Given this situation, we consider it necessary
to conduct a holistic, systematic analysis of European
concepts of continuing education.

The purpose of the article is to analyze European
regulations on the implementation of the Concept
of continuing education for using positive European
experience in the education system of Ukraine.

Continuing education in EU countries. The issue
of continuing education, reflected in the Memorandum
— a working document of the European Commission,
under the «lifelong learning» slogan, has been the focus
of international organizations for many years, whose
activities are aimed at the development of education and
the economy. The term «lifelong learning» has been used
in UNESCO, OECD and Council of Europe reports since
the 1960s. The concept of «continuing education» in the
European scientific space today is considered as <adult
education», «<continuing education», «further education»,
«recurrent education», «permanent education», <lifelong
learning». Common to all these concepts is the principle
of lifelong incomplete education.
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The concept of «continuing vocational education» in
the Action programme in the field of lifelong learning
(Decision of the European Parliament and the Council
of the EU, 2006) is interpreted as education that a
person receives in the EU during their professional
life. The term «continuing education» is interpreted in
the Memorandum on Lifelong Learning as a purposeful
educational activity conducted on an ongoing basis to
improve the knowledge, skills and abilities of citizens
and is a basic principle of the education system (A
Memorandum on Lifelong Learning, 2000, p. 3).

Education turns from a means to purpose of human
development, which makes it impossible to establish its
central figure in education, the main purpose of which
is the formation of skills necessary to perform various
functions — self-expression, self-realization, development
of social ties and ability to act (Lukyanova, 2015, p.
188). According to the goals set and implemented in the
system of continuing education, S. Sysoieva, I. Sokolova
(2016) propose to conditionally divide it into three
components. The first — additional professional education
— contributes to the formation of the professional basis
of human resources of the modern high-tech economy.
Consumers of services in this part of the continuing
education system are the socially adapted part of the
population, which receives education consistently at all
levels. The second component of the system of continuing
education provides various groups with the opportunity
to adapt to changing living conditions. This subsystem
provides education aimed at adapting and rehabilitating
social and professional groups that are not able to adapt
to the rapidly changing social environment. In addition,
this subsystem involves citizens who do not have access
to the formal system of vocational education. The
third component of the system of continuing education
provides for the satisfaction of various individual
educational needs of citizens, for example, language
training, acquisition of psychological, cultural and other
knowledge, communication skills, special skills, etc.
(p. 45-46).

The state of development of continuing education is
constantly in the center of attention of various European
institutions — the relevant statistical surveys are
systematically conducted. Thus, in one of the latter, the
target group for obtaining statistics on lifelong learning
included people aged 25—-64. In 2019, the percentage of
people aged 25—64 involved in various forms of lifelong
learning was 10.8% within the EU.

This is 0.7% higher than in 2014. Among women
this percentage (11.9%) is higher than among men
(9.8%). The highest percentage of citizens involved in
various forms of lifelong learning is in Denmark, Sweden
and Finland — from 25.3% to 34.3%. Estonia, the
Netherlands, France and Luxembourg in 2019 attracted
more than 15% of citizens to study. The lowest rates are
in Romania, Bulgaria, Croatia, Slovakia and Greece —
4% or less (Adult learning statistics, 2019).

The percentage of all enterprises that have provided
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training to their employees is 33.8% on average in the
EU. Positive dynamics is observed in most countries that
have joined the EU in recent years. Vocational training
within enterprises is most developed in Bulgaria,
Hungary and Serbia — more than 50% of enterprises
(Adult learning statistics, 2019).

The importance of the development of continuing
education in the EU countries is confirmed by normative
and constituent documents, such as: EU Resolution on
Continuing Vocational Education (1989), Maastricht
Treaty (1992), European Employment Strategy (1997),
Conclusions of the EU Summit on Education throughout
Life (2000), Memorandum of Continuing Education of
the EU Commission (2000), European Qualifications
Framework for Lifelong Learning (2008), Education and
Learning 2020 (2009), Europe 2020 Strategy (2010),
European Reference System of Key Competences for
Lifelong Learning (2006, 2018), framework documents
for the implementation of the Bologna Declaration. Legal
regulation of continuing education is also based on the
requirements of the UN Declaration on the Promotion
among Youth of the Ideals of Peace, Mutual Respect and
Understanding between Peoples (Luxembourg Process).

The European Summit in Lisbon (2000) was a turning
point in defining EU policy and practice on continuing
education. At a special meeting of the European Council,
it was concluded that the transition to a successful
economy should be accompanied by a process of
continuing education. The leading idea of the approach
is that lifelong learning is no longer just one aspect of
education and retraining. It becomes a fundamental
principle of the educational system and the participation
of the individual in it during the continuous process of its
educational activities. With the help of a well-established
system of continuing education, the population of
European countries has the opportunity to receive equal
opportunities to adapt to socio-economic changes. The
priority of continuing education as a key component of
the model of European society was emphasized (Lisbon
Strategy, 2000).

The Memorandum on Lifelong Learning (2000)
launched a Europe-wide consultation process to identify
strategies and practical ways to promote lifelong learning.
According to this document, continuing education
ceases to be only one aspect of education and retraining,
and becomes a fundamental principle of the educational
system. Six priority principles of continuing education
have been identified: the first is new basic skills; the
second is the growth of investment in education; the
third — innovative pedagogy; the fourth — a new system
of recognition of the value of knowledge, which aims to
change approaches to understanding and recognition
of educational activities, especially in the field of non-
formal education; the fifth — mentoring, career guidance,
counseling; the sixth principle is to bring education
closer to those who study (A Memorandum on Lifelong
Learning, 2000).

The main common areas of cooperation of EU member

states in the field of education were identified in the
Training Work Program «Education and Training 2020»
(2009). According to the program, the implementation
of lifelong learning should be carried out taking into
account the following conditions: development of the
National Qualifications Framework on the basis of
the European one; establishing more flexible learning
pathways (openness to non-formal and informal
learning, increasing transparency and recognition of
learning outcomes); promoting adult learning, which
involves improving career guidance, the introduction of
innovative learning technologies; expanding the mobility
of students, teachers and lecturers both in Europe and
beyond (Education and Training 2020, 2009).

The EU document <«Transforming the European
Lifelong Learning Area into Reality» (2001) emphasizes
that the formation of active citizens and the ability to
get a job are equally important goals of lifelong learning
through self-realization and overcoming social exclusion,
giving preference to determining the value of knowledge,
basic skills, innovative pedagogy; obtaining information,
career guidance and consultation; direction of investment
in education; bringing learning opportunities closer to
learners through open and distance education.

The address of the Salamanca Conference of European
Higher Education Institutions and Educational
Organizations «The Bologna Process and the European
Higher Education Area» (2001) emphasizes that the
European Higher Education Area should be based
on European traditions of educational responsibility
to society; wide and open access to both the first and
second cycles of education; education for personal
development; citizenship and short-term and long-term
social expediency. Opportunity for employment, taking
into account the prospects of lifelong learning, will be
better achieved through the values inherent in quality
education; through diversification of approaches and
profiles of disciplines; due to the flexibility of programs
that allow you to have many opportunities to enter
and exit them; through the development of a variety
of skills and abilities, such as communication and
language; through the ability to mobilize knowledge,
solve problems, work in a team and develop socially
(Salamanca Convention, 2001).

Special attention is paid to continuing vocational
education in the Prague Communiqué of the Meeting of
European Ministers Responsible for Higher Education
(2001). Areas of activity are defined: lifelong learning;
higher education institutions and students; work on a
positive image of the European Higher Education Area.
Lifelong learning is an integral part of the European
Higher Education Area. In a future Europe where
knowledge will form the basis of society and the economy,
lifelong learning strategies are needed to stand the test of
competitiveness and the application of new technologies
and to strengthen social cohesion, equal opportunities
and improve quality of life (Prague Communiqu , 2001).

Among the main tasks of the Detailed work
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programme on the follow-up of the objectives of
Education and training systems in Europe (meeting
of the European Education Council in February 14,
2002), which provided for improving the quality and
efficiency of the education system, simplified access
to education for everyone and creating an educational
base for the outside world are: EU countries must have
the highest education and training performance in the
world; European education and training system must
be interconnected to enable citizens to move freely and
receive a better education; it is necessary to make it
possible to apply education in any EU country, regardless
of where it is obtained; Europeans of all ages must have
access to long-term education.

The European Employment Strategy (2003) declared
the guidelines for lifelong learning policy, which
determine the need to increase investment in human
resources, in particular through adult learning on the
basis of enterprises. The Lifelong Learning Program is
reflected in the Berlin (2003) and London Communiqu
(2007), which emphasizes the systematic development,
creation and introduction of a wide range of flexible
curricula and interactive technologies for adult learning.

In the Communiqué of the Conference of Ministers
Responsible for Higher Education <«Realising the
European Higher Education Area» (Berlin, 2003),
lifelong learning plays an important role in increasing
the accessibility of higher education. Ministers called
on higher education institutions and all stakeholders
to increase opportunities for lifelong learning at higher
education levels, including the recognition of prior
learning. It is emphasized that such actions should be an
integral part of higher educational activity. Ministers
also called on those working on qualifications frameworks
in the European Higher Education Area to cover a wide
range of flexible learning pathways, opportunities and
methods and the appropriate use of credit units.

The key issues of the Conference of European
Ministers of Education (Bergen, 2005) were the three-
tier education system, the quality assurance system, the
recognition of levels and terms of study. Priority tasks
have been identified: 1) strengthening the interaction
between higher education and research; 2) universal
access to quality higher education; 3) strengthening
the mobility of students and teachers; 4) increasing the
attractiveness of the European Higher Education Area.

In 2007, the European Commission merged the
various education and training initiatives into a single
Lifelong Learning Program. The communiqué of the
Conference of European Ministers <Bologna Process
2020 — European Higher Education Area in the New
Decade» (Leuven, Louvain-la-Neuve, 2009) emphasizes
the subordination of lifelong learning to the principles
of: state responsibility, guaranteeing the availability and
quality of education, recognition of the results of previous
education, partnerships between higher education
institutions, students, young professionals and employers.
The importance of developing a national qualifications
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framework and their practical implementation as a
necessary condition for the implementation of lifelong
learning is emphasized EU countries focuses their
countries’ national policies on making lifelong learning
areality and encourages higher education institutions to
increase access to education for different age groups.

In the Bucharest Communiqué <«Making the most
of our potential: consolidating the European Higher
Education Area» (2012) emphasizes the importance
of lifelong learning as a determinant of labor market
satisfaction and the central role of higher education
institutions in the transfer of knowledge through the
continuous development of competencies.

On 23 April 2008, the European Parliament and the
Council of Europe adopted Recommendations «On the
establishment of a European Qualifications Framework
Jor lifelong learning». A strategy for the expansion and
recognitionofacquired knowledge,skillsand competences
of citizens, which is important for the development of
personality, competitiveness, employment and social
cohesion within the Community. Such expansion and
recognition should promote the international mobility
of workers and students, as well as meet the supply and
demand needs of the European labor market. Access
to participation in the lifelong learning process for all,
including disadvantaged people, as well as the application
of acquired qualifications, should be encouraged and
improved at the level of States and the Community.
Given the non-binding nature of the Recommendation, it
is guided by the principle of subsidiarity, thus supporting
and complementing the activities of Member States by
promoting further cooperation between them in order
to increase transparency and encourage continuing
education and mobility of citizens throughout the EU. Tt
must be carried out in accordance with national law and
practice (Recommendation of the European Parliament
and of the Council of the European Union, 2008).

Following the adoption of the recommendation of
the European Parliament and the Council of Europe
on the implementation of the European Qualifications
Framework for lifelong learning, almost all European
countries participating in the Europe 2020 strategy
have started working on the implementation of the
National Qualifications Framework. In March 2010,
the EU countries identified the main priorities in the
development of their countries, set out in the document
Strategy «Europe 2020», aimed at supporting European
countries to overcome the crisis and economic recovery.
Among the priorities of the Strategy are intellectual
growth, which provides support to EU countries to
increase the level of education and research (Europa
2020, 2010).

The <«Europe 2020» Strategy emphasizes the
importance of developing lifelong learning as one of
the conditions for the competitiveness of professionals
in the labor market. Thus, the document states that
general secondary and higher education should be more
accessible to citizens of European countries by improving
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the quality, accessibility of education, increasing
mobility opportunities for education and employment
not only in their country but also abroad. The Strategy
emphasizes that while 85% of children from European
countries have access to pre-school education, only 78%
of EU citizens have completed secondary education,
the rest leave school earlier. 25% of secondary school
students have a relatively low level of reading and writing
skills, a significant number of young people receive
education or training without obtaining the appropriate
qualifications, less than a third of Europeans aged 25-34
have a degree in higher education (Europa 2020, 2010).
At the same time, according to European standards,
at least 85% of schoolchildren must have completed
secondary education, and the percentage of children with
low levels of reading and writing skills should decrease.
To achieve this goal, schools should offer an individual
approach to each student, and children who leave school
earlier should have a «second chance» in professional
growth.

One of the latest international documents defining
the strategy for the development of lifelong learning
in the EU is the Paris Communiqué (2018). The
communiqué states that lifelong learning is becoming
increasingly important for the societies and economies
of the EU, as well as for the well-being of their citizens.
An important role is given to higher education
institutions. By providing students and other learners
with opportunities for personal development throughout
their lives, higher education improves their employment
prospects and encourages them to be active citizens in

democratic societies. To this end, the development and
full implementation of open education is proposed; the
creation of educational programs that offer flexible
learning can contribute to social mobility and continuous
professional development of citizens, while giving access
to higher education and completing it at any stage of one’s
life. Higher education faces the challenge of combining
academic and work-based learning, using digital and
blended education with appropriate quality assurance,
to improve lifelong learning (Paris Communiqué, 2018,
p.5-7).

Conclusions. Thus, the implementation of the
concept of continuing education is aimed at covering the
educational programs of all people — from the youngest
to the elderly. Attention is focused on finding ways to
democratize access to education, increase the value
of knowledge, increase investment in education and
bring it closer to the consumer. The conducted analysis
of international documents adopted by EU countries
showed that the implementation of lifelong learning
strategies in national systems is recognized as one of the
priority areas and fundamental principles of development
of EU education systems, which direct the national
policy of their countries to implement lifelong learning
and encourage higher education institutions to increase
access to education for different age groups. The study
and analysis of international documents on continuing
education is necessary for the further development of
the education system of Ukraine, which corresponds to
the general trend of development of education systems in
European and global space.
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PEAJII3AIIA KOHIIEIIIIT HEHEPEPBHOI OCBITU B €BPONEIICBKOMY OCBITHHbOMY
IMPOCTOPI: HOPMATHUBHE 3ABE3ITEYEHHSA

Cucoea CBiTana, TOKTOP MeIarOTiYHNX HAaYK, Tpodecop, akageMik HATIH Ykpainwu,
akazieMik-cexperap Binminenns 3aranpHoi megaroriku Ta disocodii ocitr
Harionasiproi akajiemii mejarorivHux Hayk YKpaiHu,

ByJ1. Ciuoux Crpisbiis, 52-A, 04053 Kuis, YkpaiHa, s.sysoieva@kubg.edu.ua

[Ipornenko OJiena, KaHAMIAT TTeAATOTTYHUX HAYK, JIOIIEHT,
3aBiZlyBay HAyKOBO-IOCJIIIHOI JTabopaTopil ocBiToIOT,
KuiBcpkuii yniBepcutet imeni bopuca [pinuenka,

By Tumomtenka, 13-6, 04212 Kuis, Ykpaina, o.protsenko@kubg.edu.ua

Y cmammi posxpumo esponeticokuil KOWMeKcm NOHsSmms <Henepepeua 0ceimas, wo mpaxmyemvcs 6 Memopandymi
PO HABUAHHS NPOMAZOM YCbOZO JCUMMSL K ULLECNPAMOBAHA OCCIMHA OLAIBHICTD, U0 NPOBOOUMNLCSL HA NOCMATIHIL 0CHOB]
07151 B0OCKOHANEHHS 3HAHD, YMiHD A HABUUOK 2POMAOSH i € 6A306UM NPUHLUNOM cucmemu oceimu. Henepepena oceima
€ KIOUOBUM eaemenmom eusnauenoi €eponeticvkum Corozom cmpamezii nobyooeu HauibinviL KOHKYPEHMOCTPOMONCHOZ0
ma OUHAMIUHO20 CYCNINLCMEA, 3ACHOBAN020 HA SHANHSAX. Anai3 MidcHnapoOnux doxymenmis, npuinsmux kpainamu €C,
noKa3as, wo Peanizauis cmpamezii HenepepeHol 0ceimit 6 HAUIOHAILHUX CUCTNEMAX BUSHARA OOHUM 13 NPIOPUIMENHUX
HANPAMKIE 1| OCHOBHUX NPUHUUNIE PO3BUMKY 0C8ImHbOI cucmemu 6 kpainax €C, AKi CNpAMOsyIOmMb HAYIOHAILHY
noximuxy ix xpain na peanizauiro Konuenuii nasuanns npomsizom ycv0zo HCUMms ma 3a0X0ueHns 3axiadie euu,oi
oceimu 0o poswupenns docmyny 0o oceimu Oas pisnux ikosux zpyn. Cucmema nenepepenoi oceimu nooIAEMvcs Ha
mpu Komnonenmu. Iepwuii — dodamrosa npogheciiina oceima — cnpuse Qopmysaniio nPo@eciinoi 0cHosu Kaopoeozo
NOMEHUIANY CYUACHOT BUCOKOMEXHOLOZIUHOT eKOHOMIKU. JIpyeutl KOMNOHeHm Ccucmemu Henepepenoi oceimu Hadae
PISHUM 2pYNam MONCIUBICIMb A0ANMYBAMUCS 00 MIHAUBUX YMOG Jcummst. Thems cxiadosa cucmemu Henepepenoi oceimu
nepedbauae 3adoeonenns pisHux iHousiyarvnux oceimmuix nompe6 epomadsu. Peanizauis xonyenuii nenepepenoi
0CBIMU CNPAMOBANA HA OXONJEHHSL OCGIMHIMU NPOZPAMAMU BCIX N100ell — 610 HAUMOL00UUX 00 100ell NOXUL0Z0 GIKY.
Yeaza socepedacena na nowyky wnsxie demoxpamusayii docmyny 0o oceimu, NiOGUWEHHS YIHHOCMI 3HANY, 30LIbIUEHHSL
ineecmuyitl 6 oceimy ma nabauxcenms it 0o cnoxcusaua. Busuenns ma ananiz misxcnapoonux 00KyMenmie npo nenepepeny
oceimy neobxioni 0ist NOOAILU020 POIGUMKY CUcmemu 0ceimu Ykpainu, wo eionogioae sazanvniil mendenyii po3eumxy
cucmem 0Ceimu 6 €6PONEUCLKOMY ma 2100a16HOMY NPOCHOPI.

Kmouoei cnosa: Esponeiicoxuii Coio3; Konyenyis; nenepepena oceima; 0Ceima; oceima 0opociux; 0Ceima npomsizom
6CH020 JHCUMMLSL.
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PEAJIN3AIINA KOHIEIIINN HEITPEPBIBHOTI'O OBPA3OBAHU A
B EBPOITEIICKOM OBPA30OBATEJIbHOM ITIPOCTPAHCTBE: HOPMATUBHOE OBECITEYEHUE

Cricoena CeTrana, JOKTOP MeAarornyecknx Hayk, mpodeccop, akagemuk HAITH Ykpanmsr,
akaneMuK-cekperapb OTnenenus obiieit megarornku u humocodun 06pasoBaHms
HarmonanbHoil akaieMn meiarornyeckux HayK YKpauHbl,
yi1. Ceuenbix CTpenibiios, 52-A, 04053 Kues, Ykpanna, s.sysoieva@kubg.edu.ua

[Iponienko Enena, kauauaaT mearornieckux Hayk, TOIEHT,
3asenytontas HUJI ocsurosorum,
Kuesckuit ynusepcuter umenu bopuca Ipunuenko,
yir. Tumomienko, 13-6, 04212 Kues, Ykpauna,o.protsenko@kubg.edu.ua

B cmamve packpvim eeponeiickuii KOHmeKcm noHsmus <HenpepuleHoe 00Pas0sanues, Komopoe S6ASemcs KiouesblMm
anemenmom cmpamezuu Eeponeiickozo Corosa, nanpasnennoil na nocmpoenue naubonee KOHKYPeHmocnocobmnozo u
OUHAMUUHOZ0 0OUECNBA, OCHOBANHOZ0 HA 3HAMUAX. AHAIUS MeHCOYHAPOOHBIX oKYyMenmos, npunsmoix cmpanamu EC,
NOKA3AL, YMO Pealu3auus CMpamezui Henpepuienozo 00pasosanus 6 HAUUOHALLHBIX 00PA306AMENILHBIX CUCTIEMAX
NPUSHAHA OOHUM U3 NPUOPUMEMHBIX HANDAGLEHULL U OCHOGHBIM NPUHUUNOM ux passumus. Hauyuonanvnas norumuxa
cmpan EC nanpaenena na peamusavuio Konyenuuu obyuenus 6 meuenue 6cetl Jausni u noOWPEHUEe SbiCUUX YUeOHbIX
3asedenuil k pacwupenuio docmyna k¥ 06pasosanuio OIS PA3iuuHbX 603pacmuvix zpynn. Peanusavyus xonuenuuu
HenpepuIsH020 00PA306aHUS HANPABIEHA HA 0X6AMm 06PA306AMENLHBIMU NPOZPAMMAMU 6CEX T00ell — 0Mm MOL0ObIX
0o noscunvix. Brumanue cocpedomoueno na noucke nymeti 0eMOKpAMU3auuyu 00Cmyna x 00pasosanuio, nosoiueHue
UEHHOCMIU 3HANULL, Yeeauuenue uneecmuyull 6 obpasosanue u npubauxcenus ee k¥ nompebumeno. Hsyuenue u ananu3
MENCOYHAPOOHBIX OOKYMEHIMOB O HENPePvleHOM 00pa308anu Heodxooumvl 0l OaNbHeUUlez0 PA3GUMUS CUCTREMbL
obpasosanus Ykpaunvl, umo coomeemcmeyem obujeil menoeHyuu pa3sumus cucmem 00pasoéanus 6 e6poneickom u
2106a1pHOM NpOCMpancmee.

Knoueewvte canoea: Esponeiickuii Corw3s; xonuenuus, mnenpepoignoe odpasosanue; obpasoeanue; 00pasosanue
63POCILIY; 00PA306aHUE 8 MEUCHUE BCELl HCUSHIL.
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