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EDUCATIONAL SYSTEM AND NEOLIBERAL
EDUCATIONAL POLICY

The aim of this paper is to track, record and highlight the implications of the application of market principles in
education. The supporters of the above mentioned view, consider that the pedagogical science is allowed to provoke to
its clientele neither «spleepiness» nor fleeing. On the contrary, those who oppose the application of the principles of the
market in education, consider that by the logic of the market, schools and universities are turned into businesses and

students into a two-category workforce, depending on their degrees and financial capacity.

Through the examination of labour market’s implementation in education, the aims that are served and the social
inequalities which are established, become apparent. Moreover, in this paper, an effort is attempted to highlight the true
nature of education and the role that all participants in the educational system should play.
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Introduction. Today, commercial logic  has
invaded, throughout the developed world, all stages
of the production and circulation of cultural goods.
Indeed, according to Bourdieu, a cultural tradition is
attempting to spread throughout the world, within which
commercial logic was fully developed. Bourdieu believes
that the fields of cultural production, which have been
gradually built up and endlessly sacrificed, are extremely
vulnerable to the forces of technology and the economy
(Panagiotopoulos, 2004).

The introduction of market value chains into the
educational form of socialization is linked both to the
strong social mobility observed in recent decades in
western societies and to the prevalence of a technical-
instrumental discourse, linking progress with the use of
new technical-scientific achievements (Pavlidis, 2006).

This educational model is, consequently, dominated
by a model that seeks to acquire practical skills for future
vocational rehabilitation and on the other hand seeks to
develop a «meritocratic» competitive educational system,
which emphasizes the acquisition of formal qualifications
through rigorous procedures. In this system, school
education is evaluated on the basis of the criteria of
«productivity» and «efficiency». Emphasis is placed on
accountability, tests, assessment of student performance
in areas related to the technical productive field of
knowledge and application. According to Bourdieu, many
even talk about the «education market», as education, is

© Pappas Georgios, 2020

a market that the economy is interested in, in two ways:
education is concerned with business not only as a place
where a disciplined workforce can be produced but also as
a market, in which, products can be sold for its education
(Panagiotopoulos, 2004).

This study will briefly present the new system linking
education with the labor market, examining the pros
and cons of applying market principles in education, and
then attempting to redefine and highlight the true and
essential nature of education.

The aim of this paper is to highlight the implications
of the application of market principles in education.

The new relationship system that connects
education with the labor market. In the context of
globalization, national policies are subject to the principles
of liberalism and the market, and the role of the state is
mainly limited to that of the guarantor of these principles
and the supplier of the necessary human resources under
the conditions of globalization (Miliaronikolaki, 2003).
A classic example that clearly serves the principles of
globalization in education was the Bologna Declaration
of 19 June 1999, the aims of which were reaffirmed at the
meeting of European Ministers of Education in Prague on
9 May 2001. The main aim was, in the context of the free
movement of ideas, citizens and services, in the member
states of the European Union, the creation of a European
Higher Education Area that would promote the mobility
and employability of European citizens (Vavouras, 2001).

The Bolkestein Directive definitively adopted on
12 December 2006 by the Council of Europe, seeked to
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eliminate all obstacles to the free movement of services
between Member States of the European Union, to
the strengthening of the rights of recipients of services
as users of those services, improving the quality of
services and establishing effective administrative
cooperation between Member States. This introduces an
undergraduate and postgraduate degree system. Access to
the postgraduate course requires successful completion of
the undergraduate course, which lasts at least three years.
The master’s degree will be recognized in the European
labor market as a sufficient professional qualification.
Therefore, universities should contribute to producing a
workforce adaptable to market needs (Bourdieu, 2001).

At the same time, the intention was to gradually
move towards a single system of internal and external
evaluation of European universities, with the creation
of a system of accreditation or a process of comparison
of one institution with another. At the same time, it
is emphasized that first and second degree diplomas
should have different orientations to meet the variety
of individual needs, academic needs and market needs
(Berlin Summit decision) (Miliaronikolaki, 2003).
Finally, it is promoted the introduction of a European
credit transfer system allowing students to concentrate
on the number of credits needed to obtain one or the
other degree (Montlibert, 2007).

The realm of education, however, encompasses a very
wide range of services that, while technically do not
belong in the field of education, are related to, and affect,
the quality of education. Such services are, for example,
the function of libraries, and research (Zebylas, Petrou,
Papastefanou 2008). In this way, educational institutions
are gradually turning into competing companies, trying
to ensure their viability, while the knowledge generated
by them tends to become financially negotiated and
transacted, and thus ceases to be a product of genuine and
unrelenting intellectual activity.

In favor of applying market principles to education
— political extensions. The Organization for Economic
Cooperation and Development (OECD) and the
European Commission argue that, as education suffers
from a lack of funding, the private sector is invited to
invest in it with various measures in exchange for the
control of educational and research orientations, and, the
consolidation of patents. He further affirms that the lack
of flexibility of university systems, their inability to adapt
to change, their inability to put knowledge into practice,
are due to a highly collective administration, organized
around consensus and affirmation of universalistic values
(Montlibert, 2007).

Those who support the application of market
principles to education use four basic arguments. First,
state control systems often fail to control low levels of
success. This was according to Chubb and Moe (1990
and 1992), mainly due to the excessive bureaucracy of
systems that did not understand the preferences of their
customers and the market. Secondly, the free market
can provide better service delivery by providing the
best response to the needs at the lowest possible cost.
Third, commercialization increases consumer choice
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and empowers those who receive educational benefits.
In addition, the development of virtues such as self-
sufficiency, independence, personalization, contributes
to the expansion of market practices in traditional
public service sectors. Fourthly, competition provides an
incentive for markets to strive to satisfy their customers’
preferences (Zebylas, Petrou, Papastefanou 2008).

Many even argue that the emergence of the idea of
universities’ evaluation can be attributed to a number
of reasons, such as the extension to the university, of the
logic of privatization in the 1970s. Indeed, today there is
a growing concern that voices say that universities should
act as private companies. In addition, the integration of
the European market has led, inter alia, to the need to
create a European Higher Education Area which will
allow for comparability of degrees.

At the same time, those who defend these reforms
enjoy partial legitimacy because of the fact that the
way the university and research function in Greek
universities, in many areas, is not characterized by the
qualities that govern all developed and autonomous
scientific fields (Panagiotopoulos, 2009). However, it is
still considered that the credit system frees the student
from the anachronistic and rigid structure of formal
curricula in the name of employability, mobility, and
adaptability of graduates. By accumulating credits from
various courses and educational institutions, they lead
to university degrees. In this way, it is argued, «lifelong
learning» is being prepared (Miliaronikolaki, 2003).

Impact of applying market principles on education.
The application of free-market rules to education has
at times received criticism that has to do with both
the quality of education provided and the ideological
background that governs it, as well as the end product
that is the knowledge produced. The first criticism that
disputes the rationality of individual thinking in a market
environment, argues that individuals who make decisions
in their own interests cannot make the best decision for
the common good. The second criticism argues that those
who market education are confused about what education
is and thus turn it into a commercial product, thereby
turning schools into product lines. The third criticism of
the application of market principles to education focuses
on the idea that only co-operation can contribute to the
development of community, brotherhood and equality.
The fourth focuses on what we have said above, that
there will be unequal access to better education, as the
poorer will not have much choice (Zebylas, Petrou,
Papastefanou, 2008).

Several scholars go a few steps further and look at the
implications for the education system of linking it to the
market economy. One primary consequence, they argue,
is the fact that pupils — at their most critical period of
socialization — are self-contained in the form of «systemic
integration», while the field of «social integration» plays
a secondary and complementary role. This is due to the
fact that the administrative, structural and functional
forms of the educational system prove to be powerful
(Giddens, 1984). This development has the effect of
directly linking education to social recognition, growth
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and integration into the most favorable terms of division
of labor. Personality formation and critical knowledge are
secondary factors in this context.

There is, therefore, a «dual role» that education is
required to <«satisfy». At the level of macroeconomic
strategies, it must «provide» the necessary technical and
vocational «skills» in orderto harmonize with labor market
needs. The other side of the role of Education, concerns
the socio-political field, where it is called, to contribute
to social reproduction through the «politicization» of the
educational function itself (Gravaris & Papadakis, 2005).

The first <role» of Education, is harmonized with
market value schemes (competitiveness, knowledge
technicalization, specialization, productivity) and
symbolized through the «qualifications» and «pluralism
of choices» scheme. The second role is to integrate citizens
into the political system and its institutional — regulatory
expressions. Consequently, it is expressed through the
«shape» of the collective / indivisible «good» (‘education
for all), whose participation, on the basis of the principle
of equality, parallels the concept of political participation
in the public (Gravaris & Papadakis, 2005).

That is to say, there is an emphasis on the acquisition of
economic and political «capital», according to Bourdieu’s
standardization, which aims at economic prosperity and
the occupation of high positions in either the structures
of free economy or state bureaucracy. In this respect, the
type of «cultural capital» seems to be neglected (Pavlidis,
2006).

This «socioeconomic» education primarily refers to
higher education and according to Bourdieu is divided
into two subcategories. The first will include mass, cheap
and low-quality education (undergraduate course), while
the second will include «centers of excellence» (graduate
course). The homogenization of higher education is
therefore obviously only nominal and not real. According
to Bourdieu, the Bologna Declaration does not therefore
lead to a substantial expansion of access to higher
education, but rather to its restriction (Panagiotopoulos,
2004).

Another implication for higher education course is
that universities are required to produce a flexible mid-
level workforce so that it can work with relatively low
pay and the illusion of a university degree. The tooling
of education is obvious (Vavouras, 2001). Especially for
students who lack financial and cultural «capitals, the
risk of marginalization and exclusion is immediate. Thus,
upon completion of their studies, they realize that they
are individuals of «no social value», possessing diminished
titles.

At the same time, it is argued that what is set in motion
is the imposition of a «cultural arbitrariness» tailored to
the symbolic interests of the economically ruling classes.
For this reason, Bourdieu says, Europe’s cultural diversity
is ignored by the convergence of an education system.
That is, the particularities of national education systems
are ignored, as well as the educational tradition of each
country. Homogenization of education means elimination
of its social dimension (Bourdieu, 2001).

The removal of this social dimension of education

in relation to the constitutionally guaranteed right
of the individual to work is frowned upon, since the
reform has been implemented, the number of higher
education teachers has stabilized considerably, if not
reduced. Students then have to choose the most rational
alternatives by composing the course of their training in
a transparent information system on the quality / price
relationship of each offer (Montlibert, 2007).

At the same time, however, these arrangements mark
the definitive rupture of the degree with the right to work,
since it typically, stops to certify a cycle of basic stydies
in a particular scientific subject. The qualifications will
henceforth, be mere certificates of successful attendance
of various apprenticeships, which will be displayed to the
employers in order for them to decide on the competence
of the certificates’ holders (Miliaronikolaki, 2003).

In addition, the credit accumulation and transfer
system, expresses the understanding that the proper
assessment of market needs and their corresponding
choice of educational goods, is now purely individual.
But here the principle of the educational process is being
circumvented as a gradual, systematic, step-by-step
deepening of the knowledge-understanding of a specific
scientific field (Pavlidis, 2006).

Economically,schoolsare forced toreview theirmission
of preparing young people for the labor market in the
light of the rapid changes in employment. Consequently,
new sKkills, flexibility and adaptability are needed, as
young people will change careers throughout their lives.
Therefore, schools should prepare their students to be
not only «producers» but also «consumers». In addition,
schools need to develop pupils’ abilities and behaviors,
necessary for their further transition to the workplace.
Organizing various activities within the classroom, within
the context of curriculum, or beyond, may give students
opportunities to have practice in confronting various
difficulties. In other words, there seems to be a tendency
to transform the school environment into a business,
which also satisfies the intentions of globalization at this
level (Whitty & Edwards, 1998).

This strategic, attempted reorientation of the
education system insists that immediate adjustment to
the needs of job sharing, full specialization and emphasis
on technical — practical knowledge, can solve the
problem of the relationship between the market and the
education system. However, in reality, these criteria are
related to short-term technical requirements and to bitty
productive and social needs. Consequently, these criteria
can only give bitty responses to the overall problem
(Pavlidis, 2006).

We therefore observe, that linking scientific knowledge
to the specific requirements of the productive structure
and the so-called «market needs», deprive schools and
universities of both their socializing role and the ability to
cultivate a methodical-critical analytical approach in the
fields of science and socio-economic relations (Givalos,
2005).

Promoting true nature of education. Redefining
the relationship between education and market
economy. All the reforms proposed, whether that of
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Higher Education or research, threaten structures that
cannot achieve their goals unless they are based on a non-
hierarchical, disciplinary system, in a freedom to organize
time against the norms and ways of doing business
(Montlibert, 2007).

According to Panagiotopoulos (2007), thinking about
the role of the state must transcend the divide between
liberalism and statism. In other words, we must face the
prospect of finding practical ways and means that will
allow us to use the state to get rid of it. That is to say,
in the moment when we should criticize the education
system the most, we are obliged to defend it in every way
against the ideology of the market.

The defense of the autonomy, in particular of the
university, of the place of production of scientific
knowledge, leads to the defense of its public character.
It is its public nature that will allow it, to convey new
ways of thinking that will lead not only to the synthesis
of knowledge, but also to the understanding of new forms
of organization of the world and of existence (Stamelos &
Vassilopoulos, 2004).

Anyone can understand that scientific knowledge can
never be adapted to the ephemeral needs of the market,
because science, by its very definition, is the continuous
effort of man to know the constant and time-resistant
elements of reality, the internal relations and the laws
that govern it (Miliaronikolaki, 2003).

Macmurray’s views are particularly useful because he
links the nature of human bliss with education, arguing
that the second concerns the way we become People.
He believes that the purpose of education is to learn to
live with others, to live in communities. That is why
more attention should be paid to the Community role of

educational institutions and less to the commercial, as the
former is more important and essential in the educational
process (Panousis, 2005).

According to Macmurray, when the teacher turns to
technical education, having the illusion that all problems
can be solved with the appropriate know-how and
method, then the real nature of education is lost, which
from personal and human becomes mechanical task
(Zebylas, Petrou, Papastefanou, 2008).

In addition, very important for Macmurray is the
quality of the relationships between students and teachers
as well as between teachers. It is the community that
determines the success of the educational process, as it is
only within such a community that an alive culture can
be developed. For example, if the relationship between
teachers is not of a Community character but is simply
a society of functional co-operation, then there can be
no school community (Stern 2001). We also need to ask
ourselves whether partnerships are created for the sake
of community and education, both for us and for our
students themselves.

Conclusions. The mismatch between the expectations
the school system cultivates and the real opportunities it
provides, leads to discontinuities between the present and
the future, as well as the suspicion that it is essentially a
financial transaction — secretive or not — between working
«capital» and people of the spirit. As this suspicion often
tends to be established as a certainty in the consciousness
of the world, the educational community must be
particularly careful, if not suspicious, of any cooperation
of «capital» and «spirit». As P. Bourdieu points out, this
may be «the denial of a future without a present and a
present without a future» (Bourdieu, 2004).
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CUCTEMA OCBITH I HEOJIIBEPAJIbHA OCBITHA ITIOJIITUKA

IManmac Teoprioc, PhD (¢inosoris), Thiotop kadeapu pPOMaHCHKUX MOB Ta IUBLIBAI[IHHIX JOCIIIKEHb,
I'penbkuii BigkpuTHii yHiBepcuTert, mpos. Apicroress, 18, 26 335 IMatpu, Iperis, gspappasuoa@gmail.com

Memoio danoi pobomu ¢ suceimienis NOUMUCHUX T HE2AMUBHUX HACIIOKIE 3ACMOCYSANHS PUHKOBUX NPUHUUNIG
6 oceimi. Buwa oceima 3abesneuye opmysanns ¢ maudbymmuix (paxieuyis npo@eciunux KomMnemeHmuocmei 3 Memoio
y3zo0dcens 3 nompebamu punxy npaui. Ilpome suwa oceima 6idizpae inuy, 1e mMenuL 6aNCIUGY CYCNAILHO-NOTMUYNY
DPOIb: CRpuUsie coutanrviomy siomeopeniio. I axuo nepua pois 0ceimu 2apMoHiz308ana i3 PUHKOGUMU UTHHICHUMU CXEMAMU
(KOHKYPEHMOCHPOMONCHICb, MEXHIKANIZAUIS 3HAHD, CNEeUIANI3alis, NPOOYKMUBHICIL NPayi), mo 0pyea poJib NOLIZAE 6
inmezpauyii zpoMadsi y NOJMUUHY i COUIATLHY CUCTREMU.

IIpuxunvnuxu 3acmocyeanis PUHKOSUX NPUHUUNIS 6 OCEIMI PO32AL0aI0Mb il K MOOEb, AKA HAOAE NPAKMUUNT HABUUKU
051 Maibymiwvoi npoghecii i npazie 00 PO3CUMKY MEPUMOKPAMUUHOT KOHKYDEHMIHOT 0ceimHboi cucmemu. Y uiil cucmemi
BUULA 0CEIMA OUIHIOEMBCS HA OCHOBI KpUmMepiie <npodyxmuenicms npayis> ma <egexmuenicmv>. B ymosax enobanizauii
HAUIOHATBHA NOTTMUKA NIONOPAIKOBYEMbCS NPUHUUNAM JIOEPATI3MY MaA PUHKY, A POLb 0ePHCABU 3600UMBCSL 8 OCHOBHOMY
00 poli 2apanma wux NPUHUUNIG Ma NOCMAUAILHUKA HeoOXiOnux nodcvkux pecypcie. IIpomusnuku sacmocyeamnis
NPUHLUNIE PUHKY 6 0CBIMI 86ANCAIOMD, WO 6 UUX YMOBAX BUULA OCBIMA He MOJCE BUKOHYBAMU OPY2Yy, CYCNIIbHO-NOJIMUYHY,
DOIb; POPMYBAIHS OCOOUCTNIOCTNT MA KPUMUUIHO020 MUCLEHIHS CTNAE MOPUHHUM (Pakmopom. Y maxux ymosax cmyoenmu
— 6 HauKpumuuHiuuil nepiod ix coyiansauii — ne Marmv Mexamnismie couiarvioi inmezpayii i Po3zia0aomvest MiLvKu
K poboua cuia, a npu Hedocmamnvbomy QIHAHCOBOMY MA KYJbMYPHOMY KANimaii cmyoenmu nepemsopiormvcs na
modetl «6e3 couianvoi uinnocmis, wo nidsuwye pusux mapeinarisayii. Omoice, 6 YMoeax punky 0epircasa nocmaia nepeo
3a80aHHAM NOWYKY NPAKMUYHUX WASXIE ma 3ac00i6 A NOJOIANHS POIPUBY MINC JLOEPATIZMOM i CIMAMUCTUSMOM,
mo6mo 3ae0aHHAM BUKOPUCTNOBYEAMU 6 CUCTEMI 0CEIMU PUHKOGL MEXAHIZMU, 6 MOU Jice UaAC 3aXUWadu i K micye
BUPOOHULMEA HAYKOBUX 3HAHD, U0 D0360ISE Nepedamit HO8L CROCOOU MUCIEHHSL T POSYMIHHIL HOBUX (POPM Op2anizauil
ceimy.

Kmouoei crosa: suwa océima; nibepaniam; oceimus nojimuka; punox; COUIALIbHA YIHHICMD.

CHUCTEMA OBPA3SOBAHUA U HEOJINBEPAJIbHASL OBPASOBATEJIBHAS IIOJINTUKA

IManmac Teopruoc, PhD (dpunonorus),
TBIOTOP KaeAPbl POMAHCKUX S3BIKOB U ITUBUJIN3AIMOHHBIX UCCIEI0OBAHNIA,
Ipeyeckuii OTKPBITHII yHUBEpCUTET, 1iep. Apucroreds, 18, 26 335 TTatpsi, [penust, gspappasuoa@gmail.com

Ilenvio Odannoti pabomovl A6AAeMCS 0CGEUCHUE TOJONCUMETLHOIX U OMPUUATNETLHBIX NOCICOCMEUL NPUMEHEHUS
DOIHOUHBIX MPUHLUNOE 6 0Opasosanuu. Buicuee obpasosanue obecnewusaem gopmuposanue y Oyoyuux Cneuuaiucmos
NPOPECCUOHATLHBIX KOMNEMEHUUTL C ULTbIO CO2ZIACOBANUS C NOMmpedHocmamu poinka mpyoa. O0naxo svicuiee 06pazosanue
uzpaem opyzyio, He MeHee aNcHyio 0OULECMEENHO-NOIUMULECKYIO POIb: CHOCOOCTNEYEm COUUALLHOMY B0CHPOUIBO0CTNEY.
U ecau nepeasi ponv 06pasosanust 2apMOHUSUPOCANA C PHIHOUHBIMU UECHHOCTNHBIMU CXeMamil (KOHKYPEeHMOCnocoOHoCmb,
MEeXHUKANU3AUUS. SHAHUTL, CReUUATUSAUUSL, NPOU3EOOUMELHOCTL MPYOa ), MO 6MOPAsL POLb 3AKTIOUACMC 8 UHINEZDAUUU
2pavcoan 6 NOJUMUUECKYIO U COUUATLHYIO CUCTNEMDL.

CmoponnuKu npumMenenis PolHOUHbIX NPUHUUNOE 6 00PA306AHUL PACCMAMPUBAION €€ KAK MOOeb, KOmopas daem
npaxmuyeckue Hasviku 0ns Oyoywel npopeccuu u CmpemMumcs K passumuio Mepumoxkpamudeckoi. KOuKypeumuou
obpasosamenvoi cucmemol. Bycrosusx zn106aiusayuu HayuonaibHas nOIUMuKanoOUUHACMcA RPUHUUNAM TUOEDATUIMA
U PoiHKa, 4 POJib 20CYOAPCMEa COOUMCSL 6 OCHOBHOM K POIU 2APAHNA SMUX NPUHUUNOE U NOCTRABUUKA HEOOX0OUMBLY
Uen06eUCCKUX Pecypcos. TIPOmueHuKU NPUMEHEeHUS NPUHUUNO8 PbIHKA 68 00PA308ANUU CHUMATONM, MO 8 STUX YCIOBUSAX
svicULee 00PA30BANIE 1HEe MONCEM BLINOJHIMY OPY2y10, 00UECMEEHHO-NOJUMUYECKYIO, POJb; (POPMUPOSAHUE JUUHOCTU
U KPUMUYECKO20 MbIULCHUSL CINAHOBUMCS. 6MOPUUHBIM (PaKmopoM. B maxkux yciosusx cmyodenmvl — 6 Kpumudeckuil
nepuod UxX COUUAMU3AUUU — HEe UMEIOM MEeXAHUIMOE COUUANLHOU UNMEZDAUUU U DACCMAMPUBAIOMC TOJILKO KAK
pabouas cuia, a npu HedoCmamouHoMm PUHAHCOBOM U KYIbMYPHOM KANUMAie Cmyoenmol npespauaiomcs 8 iooetl «oes
COUUATDHOU UEHHOCTNU>, YN0 NOGLLULACTN PUCK Mapzunaiusayuu. Imax, 8 yYcroeusx puiuka 20cy0apcmeo cmoum nepeo
3adauetl noucka NPAKMUUecKux nymei u cpeocmea Oas nPeodoSeHUs. PASPHIEA MeNCOY JUOCPATUSMOM U CTRAMUCTIUSMOM,
Mo ecmv 3a0aueil UCNOIb308AMDL 6 CUCTNEME 0OPAS0BANUSL POIHOUNBIE MEXAHUSMbL, 6 MO e BPEMs. 3AUUASL €20 KAK
MeCmo npousso0Cmea HayUHbIX 3HAHULL, NO3BOLLIOUECE NEPEOamb HOBbLE CNOCOObL MIULEHUS U NOHUMANHUS HOBVIX (POPM
opeanu3ayuy Mupa.

Kniouesvte cnosa: svicuwiee obpasosanue; aubepanusm; 00paA306amesvias NOIUMUKAG; PoiHOK;,  COUUALLHAS
UEHHOCD.
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