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QUALITY OF EDUCATION IN THE EUROPEAN UNION
STRATEGIC DOCUMENTS: A CRITICAL ANALYSIS

The internationalization of the market coincided with the opening of state borders for the benefit of free movement
of capital, goods, labor, services and information. With the dominance of the ideological realm of economic pragmatism,
educational discourse is overwhelmed and dominated by conceptual loans from the business world: choice, competition,
efficiency, speech, management, productivity, consumer. Thus, a successful criterion of international economic
competition emerges as a key quality criterion. The Communication from the Commission of the European Communities
(2008) on an updated strategic framework for European cooperation in education and training raises the need for
upgrading the skills of the population and the need to implement skills development policies that better respond to
current and future needs of the labor market. However, the entrepreneurial spirit promoted at all levels of education
and training rather establishes a more modern surveillance mechanism by establishing a cultural arbitrary accord
with the market economy (Foucault, 2005). Consequently, it is necessary to find an alternative way of teaching that
welcomes the questioning and manifestation of both the genetic cause and the prospects behind the formal education
policy.
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Introduction - Problematic of Work. The quality of
education is a matter of priority for education systems
in the European as well as in the wider international
environment. The quality of the education system
is shaped by a number of parameters that interact
with and promote the goals and aims of the education
system. These parameters include the administrative
framework, the pedagogical context, and the logistical
infrastructure of the system (Harvey, Bowers-Brown, &
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Leman, 2003). However, the quality of education is an
extremely complex issue that is influenced by social and
historical contexts as well as political choices.

In the context of tracing the subtle manifestations
that highlight the complexity of the quality of education,
the problem of the present work is one of them. The aim
is to highlight the key features of quality education, as
highlighted in the relevant UNICEF and Commission of
the European Community documents. In addition, the
scope of the work includes the critique and revelation of
the latent educational policy, which is hidden beneath
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the veil of quality education and the Curricula from the
perspective of criticism and postmodern educational
theory.

Subject — Significance. The Bologna Declaration of
19 June 1999, the aims of which were reaffirmed at the
meeting of European Ministers of Education in Prague
on 9 May 2001, is a classic example that clearly serves the
principles of globalization! in education. The main aim
is, in the context of the free movement of ideas, citizens
and services in the member states of the European
Union under the Bolkestein Directive, the creation by
2010 of a European Higher Education Area promoting
the mobility and employability of European citizens
(Vavouras, 2001).

Bearing in mind that the application of free-market
rules to education has at times received criticism
concerning both the quality of education provided and
the ideological background that governs it, as well as the
end product that is the knowledge produced (Zebylas,
Petrou, Papastefanou, 2008), while its supporters believe
that pedagogical science should not cause drowsiness in
her «clientele» or cause it to run away, but be useful,
attractive, and follow life’s developments (Faltin and
Zimmer, 2004), highlights the importance of the present
work.

New Approaches to Quality in Education. With
the dominance of the ideological realm of economic
pragmatism, educational discourse is overwhelmed and
dominated by conceptual loans from the business world:
choice, competition, efficiency, speech, management,
productivity, consumer. The admiration for the
dynamism of businesses and their ability to achieve their
goals reinforces the voices that argue that education must
adopt market standards. In particular, to turn schools
and higher education institutions into self-sufficient
units for managing their education and managing their
finances, to encourage competition between them, to
apply the principles of business management and in
any case to loosen the suffocating embrace of the state
by deregulating education (Matthew, inc.). These
changes in the educational environment have affected
the perception of quality. Thus, a successful criterion
of international economic competition emerges as a
key quality criterion. To a large extent, this subversion
of the hierarchy of quality criteria was the inevitable
consequence of the inability of the national state to
independently manage economic developments in a
globalized and fluid business environment (Reich, 1991),
where the decisions of multinationals largely regulate of
things and in a society with a multicultural composition,
in which value relativism and freedom of individual
choice give the tone (Matthew, 2006).

For those looking for ajob in an unstable environment,
quality education can only satisfy those priorities that
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directly relate to the close relationship education has
to the economy. In the new ideological view of quality
in education, the criterion of promoting social equality
and justice has been incorporated. However, migratory
flows and often market cynicism have created additional
outbreaks of inequality and increased risks of social
exclusion. The Communication from the Commission
of the European Communities (2008) on an updated
strategic framework for European co-operation in
education and training refers to a challenging strategy
of education and training policy enabling all citizens,
regardless of gender, age, and socioeconomic background,
to acquire, update and develop throughout their life both
the professional skills and the essential skills needed for
further education, active citizenship and intercultural
dialogue. Education must therefore promote intercultural
skills, democratic values, respect for fundamental rights
and the fight against discrimination, providing all young
people with the opportunity to interact positively with
their peers from different backgrounds. However, due to
the right of the citizen and the obligation of the solidarity
state, equality in education is increasingly seen as a
condition of social normality, which requires the proper
functioning of the market.

In the new view of quality education, the revelation
of objective truth is considered to be beyond the reach
of science, new cognitive hybrids develop at the points of
contact of traditional disciplines, consumable knowledge
acquires primacy over timeless, emphasis on schooling
in relation to the needs of the surrounding reality (eg
New Technologies), they have gained priority as quality
criteria. This framework, coupled with market demands,
has shifted the focus from knowledge to skills (cognitive,
social, personal and professional) (Commission of the
European Communities, 2008). However, in the new
context, the public sector is turning to the private and
the politics to the economy, humanities have lost their
usefulness and the unity of intellectual and professional
perspective has been broken. Quality education now
aims at preparing the individual to learn and adapt to
life, to manage information, to innovate and produce
(Commission of the European Communities, 2008).
Therefore, tool knowledge and skills are at the heart
of quality education. Educational inputs are still
contributing to the quality of education (human and
logistical infrastructure) but the objective is to deliver
on human resources, knowledge, abilities, attitudes,
attitudes and behaviours according to market demand
standards.

The invasion of market mechanisms in the education
area has resulted in the adoption and use of appropriate
standards in order for quality to be quantified. Quality
judges are the recipients of the educational good: students,
parents and the labour market. Therefore, there are no

! The term globalization describes the enlargement of the scale, the increase in intensity, the acceleration and deepening of the
impact of trends and patterns of social interaction across the continents. Developments in communication, economics, technology,
and various other fields are shaping a new framework of dynamics that human contacts acquire (Held & Mc Grew, 2004).
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objective quality criteria. Members of the educational
and academic community (Matthew, eg) disagree
with the new quality assumptions and its certification
mechanisms. For them, the invasion of market standards,
criteria and quality mechanisms risks undermining
the meaning and definition of quality. Concerning
the quality control of education, human costs have
been shown to be extremely high (Morley, 2005). The
tensions that accompany the quality assessment attempt,
at the same time undermine interpersonal relationships
in the school environment and introduce new ethics to it
(Warde, 1996). Productivity now replaces creativity as
a fundamental element of quality.

Critical Review of the Practices of the Updated
Strategic Framework for European Cooperation Based
on Critical and Postmodern Educational Theory.
Setting cognitive goals and skills so that individuals can
meet market needs and acquire the basic skills (cognitive,
mental, emotional, psychomotor) to function as future
useful citizens raises concerns about power, pluralism,
democracy and equality. According to Apple (2001),
defining and acquiring these supplies and skills benefits
the powerful and has disastrous consequences for the
weak. Cultural capital is standardized and students
are required to adapt to specific knowledge and even
to specific levels and standards. This promotes a school
life cut off from the lives of students, an undemocratic
imposition of lessons, the suppression and reproduction
of unequal, hegemonic and hierarchical power relations.
The existence of specific indicators, benchmarks and
levels in the Curricula (CAs), according to Aronowitz
(1996), is a reflection of a conservative way of thinking
and policy and responds to the needs of the neo-liberal
labour force that boosts the economy. In addition, there
is no change in the mechanisms by which cultural capital
is distributed, the existing inequalities are perpetuated,
and the existing class system is validated in a new way.
It appears that the specific levels and benchmarks as set
out in the Communication from the Commission of the
European Communities (2008) on an updated strategic
framework for European co-operation in education and
training, likely reflect a case of «banking» education
making the CAs oppressive?. Freire (1977) states that
banking education converts students into containers
filled by the teacher. They become better students when
more persuasive are left to be filled by the teacher and
the students become the savers and the teacher the
depositor in a saving procedure. Therefore, CAs, either
through predetermined events, skills and values, or
through Eurocentric or multicultural guidelines, or
presented and tested through lecture and cross-selection
or collaborative learning, are nothing more than the
result of a banking approach where a strong group can
impose its decisions on others, decisions made according
to its terms, interests and needs (Zebylas, 2009).

Significant is Foucault’s contribution to radical

criticism, a contribution that complements Freire’s
criticism. The aforementioned norms and predetermined
skills to serve the market needs set by the Commission
of the European Communities (2008) can be said to
function as a truth regime where truth is produced
and supported by a power regime and then the truth
produces some power effects. The truth or knowledge
is therefore intertwined and in line with the levels set
by the Commission. They produce and confer privileges
on particular relationships of power, contribute to the
legitimation of certain knowledge as true, specific acts
as being in accordance with the truth and the power of
specific individuals who will determine the truth and its
components. Such a regime of truth builds on a specific
set of coherent power and knowledge relationships
(Foucault, 2005), which imply the consequences and
existence of disciplinary practices that seek to control and
manipulate movements and behaviours geared emerging
international trends which concern the globalization
of markets, decentralization and cross-sectoral
diversification of productive activities, reinforcement of
multinational gains through acquisitions and mergers,
privatization identification of sectors and activities of
the public sector, the abolition of past working practices
and arrangements (eg mechanical engineering, vertical
management, etc.) and their replacement by new ones
(higher and ever-renewing occupational training,
lifelong training) etc.), flexible work that introduces
into the labour market the new division of the workforce
into unemployed and full-time and part-time workers,
assigns a leading role to the consumer and the emphasis
on marketing practices (Matthew, 2001).

Reflections and questions arise reasonably from
the aforementioned practices. It is possible for an
anthropocentric orientation of education to go hand in
hand with the strategic challenges and immediate priorities
set by the Commission of the European Communities
(2008) concerning increasing skill levels through lifelong
learning, student mobility, quality improvement and the
efficiency of service delivery, promoting equality and
active citizenship, fostering innovation and creativity
including entrepreneurship at all levels of education and
training? Can education be regarded as an enterprise
whose profitability or product can be measured and offset
by the investments made in it?

In general, formerly ethnocentric goals are weakened
in the context of modern ideological reorientation of
educational systems. Although the latter’s contribution
to the consolidation of national identity has been
decisive, it is now sought to preserve the national
values at absolutely necessary levels and to alleviate
historical disputes under the pressure of transnational
ideals (eg European citizens). Writing for example
school textbooks in the light of its «pedagogical peace»
aims to eliminate any stereotypical prejudice about the
«other» that traps the student in a barren ethnocentrism.

2 Freire (1977) refers to the «banking» concept of education as a means of oppression. His criticism of this education is a complaint about
conservatism and tradition in modern History of education (Zebyla, 2009).
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The educational system must help the educator on the
one hand discover the meaning of otherness in their
attempt to self-identify, on the other, understand the true
magnitude of their difference in comparison with the
«other». On the other hand, the search for and promotion
of a controversial «common cultural traditions in this
European context in many cases lead to the writing of
«History of Light» textbooks (Gotovos, 2002). This
writing direction serves primarily political goals and
less scientific expectations for a valid interpretation of
the past and empowering students’ critical thinking.
The key to the internationalization of education systems
promotes peoples’ society, Europe of peoples, European
identity. Through these reports, policy makers call on
the education mechanism to help support transnational
organizations such as the European Union and specific
socio-political developments (eg globalized society),
which are viewed a priori as positive, linear and inevitable.
However, promoting specific educational priorities
through the introduction of desirable skills and standards
nationally and internationally limits the possibility
of reconstituting curricula (Bottcher, 2002). In the
postmodern era, state power is called upon to balance the
contradictory demands made by local communities and
individual groups. The latter are addressed to state bodies
and then to supranational organizations to reclaim their
claims. In addition to the occasional burst of xenophobic
and racist tendencies, they are constantly negotiated and
renewed. The individual is now confronted with a variety
of contradictions surrounding reality that often shatter
his identity in multiple «ego». This has led to the end
of great narratives, the challenge of traditional values
and standards of living, and of course the shaking of the
once-unmoved ideologies of the past (Zimas, 2007).

The nature of scientific knowledge and the
advancement of modern knowledge that requires more
and more specialization to meet market needs exclude
the subjectivity of participants (teachers and students).
According to Lyotard (1988), the requirement for
universal consensus and uniformity exerts some form of
terrorism. It is therefore necessary to arrive at a practice
of justice that is not linked to the ideas of consensus.
The use of intuition and emotion by students and
teachers can lead to paths that have not been found by
the current education system and have not been traced
by the strategic framework for European cooperation
in education and training (Zebylas, 2009). In addition,
great narratives that show the meaning and value of
life in the future make people indifferent to the modern
present. The education system must not adapt human
life but be adapted to it. Responding to this requirement,
in addition to following the cognitive and technological
evolution, must give a great basis to the present and
link it creatively to the past and the future (Petrou &
Zebylas, 2009).
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An important element emerging from the strategic
framework for European cooperation and training is
the efficiency element (Commission of the European
Communities, 2008). However, according to Lyotard
(1988), the tendency to subordinate everything in the
light of efficiency entails the risk of knowledge losing
its value and the idea behind system efficiency being
to maximize system efficiency. Typically, Lyotard
(1988) points out, «Applying this criterion to all our
games does not avoid being frightened, pleasant or
hard: you are effective, that is, symmetrical, otherwise
you will disappear» (p. 27). This particular criterion
in the postmodern age equates power with knowledge,
and Lyotard urges teachers and students to cultivate
imaginative invention® in the context of learning and
teaching. In addition, Lyotard’s ideas make it possible
to question a science-for-all issue. Reporting for all
eliminates diversity among students and suggests a
science that is the same for all and therefore eliminates
heterogeneity. In addition, the polysemy of such phrases
is a form of terror because some individuals or groups
willfully or unintentionally exclude themselves from
engaging in science with their own language games.

Suggestions for a Healthy Education System. A
sound education system must meet the following key
factors in terms of content, methods and structures:
First, the modern educational needs of the people and
the developmental goals of the country, second, the
developmental needs and aspirations of the younger
generation, third, the values associated with the
functioning of society and the role of social forces; and
fourth, the provision of equal educational opportunities
forall (Haas, 1977). However, agreement on the recording
of factors does not imply agreement on the interpretation
or the ways in which they are integrated into the system,
since at one level each era and at a second each society
has its own specific characteristics that differentiate it
so much their interpretation and methodology. Bearing
in mind that each educational system is not eternal but
belongs to its time, we cannot speak of an ideal — utopian
educational system but of a system that must constantly
be recreated, through aesthetically and energetically
reversible projection of its presence, as a goal as well
as a field of view in the target, ie purpose (Petrou and
Zebylas, 2009).

In today’s age of science and technology, economic
developments, newer philosophical and social trends,
and the collapse of political ideologies in a high-speed
era, the educational system cannot remain stationary.
It needs to be constantly updated and adapted to new
circumstances so that it can fit smoothly into its time
and help people cope with their problems and needs in
a contemporary and creative way (Dafermos, 2001). It
has to constantly change the perspective of its objective
view which requires the recognition of the relevance of

3 Lyotard (1998: 152), in his statement «In the end, the only legalization that permits such a claim (the activity of absurdity) is this: it would give
rise to ideas, that is, new judgments», specifies the place where the postmodern, that is where the little narrative remains the predominant form of

imaginative conception.
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absolute values and eternal truth, as the only certainty
that prevails in our time is uncertainty (Handy, 1995).
However, the emergence of new needs as a result
of industrial development and technical progress
can easily drag a non-resistive education system
into the passion of homogenization, the obsession of
rationality, bureaucratic rationality and the ideology of
specialization. The dangerous tendency of the system to
orientate education in response to new needs and to add
more technical lessons to the curriculum of the schools,
is what compels us to remind ourselves of another
imperative, of the conditions necessity, that of releasing
the educational system from institutionalization and
uncritical incarnation in the finesse of the spirit of the
senses and of specialized knowledge (Schweizer, 1988).
Evaluation and Conclusions. Evolution in various
fields such as communication, economics, technology,
brought about by the phenomenon of globalization,
gives new impetus to human relations and contacts. The
ruling class and the ruling elite, in order to safeguard the
economic, political and social management of society,
promote neoliberal principles, arguing that this is the
best but also the only way to prosper people and society.
However, in reality, their purpose according to Adorno
(2000) is to semi-educate a large part of the population
to the extent that their authoritarian culture requires
the obedience, compliance and consent of the people. To
achieve this, they are launching, through educational
policy, a class-based curriculum that specifies who will

be the future supervisors of the unequal distribution
of the economy of knowledge with the ultimate goal,
the unilaterally concentrating power and maintaining
a global market economy. The values of neoliberal
ideology make the transition from market economy to
the new order easier. It seems that an anthropocentric
orientation of education cannot go hand in hand with
the strategic challenges and immediate priorities as
set by the Commission of the European Communities
(2008) since the entrepreneurial spirit promoted at all
levels of education and training, seems to establish a
modern surveillance mechanism, according to Foucault
(2005).

However, the disengagement of educational
organizations from the bonds of the dominant social
model can be achieved when students and teachers
explore and free their judgment from extrinsic
values, thereby calling into question the conditions
of their existence in order to clarify the ambiguities,
inconsistencies and contradictions of the current system.
Anthropocentric policy that empowers communities
more and is not competitive, privatized, hierarchical
and heteronomous but more collaborative, democratic
and autonomous could be the alternative so that the
educational product allows us to move towards the goal
of genuine education where the creative potential of
man, his impulse for improvement and self-realization
through contact with his emotions and knowledge of
himself, will be emphasized.
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SIKICTh OCBITU B CTPATETTYHUX JIOKYMEHTAX €BPOIIEIICHBKOIO COIO3Y:
KPUTUYHUI AHAJII3
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Y cmammi wnazonowyemovcs, w0 inmeprnauionarizayis pumnxy cnienaia 3 GiOKpUmMmsaMm 0eprcasHx
KOpOOHi6 Ha KOPUCTD GLALH0Z0 PYXY KaAnimany, mogapis, po6ouoi cuiu, nociyz ma inopmayii, wo npuseeio
00 3Mmin 6 0c6IMHbOMY OQUCKYDPCL, Oe CMALU NePesaicamu KOHuenmyaivii ochosu 6idnecy: 6ubip, KOHKYpeHuyis,
eexmuenicms, ynpasiinus, nPoOYKMueHicmy, cnoJcusay. Bmopenenns punkosux mexanismis y cpepy oceimu
npu3eenro 00 NPULHAMMS Ma GUKOPUCMANH 610N06I0HUX cmandapmis 3 Memolo KiivKichol oyinku sxocmi. Y
cmammi aKyenmogano, wo YCniunicmy 8 MidHaApoOHil eKOHOMIUNIT KOHKYDEHYIT € KIIOUOBUM KDUMEPIEM SKOCTT
ocsimu. Y cmamminpoananizosaino Ilosidomienns Eeponeiicoxomy lapramenmy, Padi, Exonomixo-coyiaiviomy
komimemy ma Komimemy pezionise (2008 p.) «IIpo onogreny cmpameziuny 0CHO8Y €8PONELCHKOT cnisnpayi 6
2aY31 0C6IMU MA HABUAHNHA >, 8 AKOMY BIO3HAUEHO, U0 MEMA CMPamezii NOLsA2a€ 8 NPUBEIeHHI N100CLKUX Pecypcis,
3namnv, 30i01o0cmett, nozas0ie ma nogedinku 6i0n06iono 0o cmandapmis puUnKy, a cyuacna aKicna oceima mae oymu
CPAMOBANA HaA NiI020MOBKY 0cobucmocmi 00 Hasuanis ma adanmayii 00 Jcumms, ynpasiinnus ingopmauieio,
innosayismu ma eupobnuymeom. Onogiena cmpameziuna 0CHo8a €6PONEUCLKOL cnienpayi 6 zaiysi oceimu ma
nasuanns 0036045€ 6CIM ZPDOMAOAHAM, HE3ALENHCHO 610 cmami, 6iKY Ma COUIANLLHO-EKOHOMIUNL020 NOX0ONUCEHH S,
nabyeamu, 0HOGIIOBAMU MA PO3CUSAMU NPOMALOM C8020 ICUMMSL AK NPOPeCTiuni HABUUKU, MAK | 0CHOBHI HABUUKU,
Heobxioni 0t nodaivulol 0ceimu, aKkmueH0z0 ZpOMAOAHCMEA MA MINCKYIbmypHozo diarozy. Y cmammi maxoic
npedcmasie il KpumuuHuil 02150 npaKxmuk 0H0GLeHUX CIMPAMEZIUHUX PAMOK €6PONETUCHK020 CRIBPOOImHUYmMea
Ha 0CHOBT Kpumuunoi meopii océimu, AKa HAZOJLOUYE, U0 2/100aANi3aUis | MEXHOL02IUNA PEBONIOULL NOGUHNT
Oymu euxopucmani 0is paduxaivinoi nepebydosu i pexoncmpyxyii oceimu ons ii cayocinns demoxpamii ma
NPOZPECUBHUM COUIALOHUM SMIHAM.

Katouosi cnosa: kpumuuna meopisi 0ceimu; 0C8ima; PuHK08i MeXanidmu y cepi ocgimu; cmpameziuni
doxymenmu €C; sxicmv oceimu.
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B cmamve doxasaio, wmo unmepnayuoHaiu3ayius PolHKa COBNALA ¢ OMKPbIMUEM 20CYO0APCMBEHHBLY ZPAHUY,
8 N0Ab3Y €60000H020 JGUNCEHUS KANUMALA, MOBAPOS, PAOOUEll CULbL, YCIYZ U UHDOPMAUUL, MO NPUBCENO K
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USMEHEHUIM 68 00paA308amebHoM OUCKYPCe, 20e CMau NPeodLaAdams KOHUenmyaiviivie 0CHO8bL Ousneca: 6bL60p,
KOHKYpeHyus, sppexmusnocms, ynpasienue, npoussooumesvhocms, nompedumens. Bmopacenue poinounvix
MeXanusmos 6 chepy 06pasosanus NPUCELo K NPUHAMUIO U UCNOLLI0BAHUIO COOMBEMCMBYIOUUX CMANIAPMOB
C UeALI0 KOIUUECMEEHHOU OueHKU Kauecmea obpasoeanus. B cmamve axyenmuposano, umo ycnewnocmo 6
MeNCOYHAPOOHOT IKOHOMUUECKOU KONKYPEHUUU SBAACMCA KAIOUEEHIM Kpumepuem Kauecmea 00pa306anis.
B c¢cmamve npoanairusuposano Coobwenue Komuccuu Eeponetickomy napramenmy, Cosemy, Eeponetickomy
IKOHOMUUECKOMY U couuarvnomy xomumemy u Komumemy no deram pezuonos (2008 z.) <06 06mnosrennoll
cmpamezuueckoil 0CHoge e6PONelicKkozo compyodnuuecmea ¢ obaacmu 00paszosanus u 00yuenuss, 6 Komopom
OMMeUEHO, YUMo Yelb CMPaAmezul 3aKI0UAemcst 6 NPUBCOCHUU UeI0BEUCCKUX PeCYPCO8, 3HAHULL, CNOCOOHOCmell,
632]11006 U NOBEOCHUS 8 COOMBEMCMEULU CO CINAHOAPMAMU PHIHKA, 4 COBPEMENHHOe Kauecmeennoe 00pasosanue
0012CHO ObIMb HANPABLEHO HA NO0ZOMOBKY AUUHOCTU K O0OYUeHU0 U A0Anmauui K JNCUSHU, YNPAGLEHUIO
ungopmavuet, UHHoBAUUAMU U NPOU3BO0CMEOM. B cmamve maxce npedcmasien Kpumuueckuii 0030p npaxmux
00HOBIEHHBIX CMPAMEZUYECKUX PAMOK €8PONEUCK020 COMPYOHUUECEA HA O0CHOBE KPUMUUECKOU Meopuu
00pasosanis, KOmMopas axyewmupyem, umo 2100aiu3ayus U MexHoL0ZULecKas Pesosiouus 00LICHbL Oblmb
UCNONB3068AHVL 015 PAOUKATLHOTU NEPECMPOUKU U PEKOHCMPYKYUU 00PA308AHUS OLSL €20 CAYNCCHUSL OeMOKPAMUU
U NPOZPECCUBHBIM COUUANLHOIM USMEHEHUSIM.

Knruesvie cnosa: xauecmeo 06pasosanust; Kpumuueckas meopus 00pazosanus; 00pasosanue; polHOUHbLe
mexanusmul 6 cpepe obpasosanus; cmpamezuveckue doxymenmot EC.
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