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Introduction. Ukraine’s higher education system has
undergone significant changes for almost two decades,
in particular, it has been challenged historically and
culturally by the task of modernizing and improving
education in all directions. There is a need to train
specialists who are not only perfect at performing a
given model of action, but also able to think critically
and creatively, find new ways of solving educational and
social problems, and be flexible to the new challenges
of a rapidly changing reality. It is clear that training of
specialists who will be able to educate such specialists
in the future is an urgent need, and it is, first of all,
about teachers of higher education institutions. This
is especially true for the professional training of those
specialists who will train other specialists in the future,
completing the tasks of training in higher education
institutions. Such educational goals are, in particular,
fulfilled by teachers of psychology. In the modern
conditions of modernization of training of specialists of
pedagogical profile in higher education institutions the
question of development of their competence as a teacher,
teacher emerges. Here it is important to understand
the content and structure of pedagogical competence,
criteria and indicators of its formation, the conditions of
its development in the process of study in the magistracy.

The purpose of the article is to develop the concept
of research of development of pedagogical competence of
the teacher of psychology in a magistracy.

Methodological foundations of concept develop-
ment. Development of a methodology for researching
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the development of pedagogical competence of a future
psychology teacher in terms of magistracy requires the
development of an appropriate research concept. In
describing the concept of the study, we adhere to the
following sections (Yakovlev, Yakovleva, 2006, p. 171):

e terms;
conceptual categorical apparatus;
theoretical and methodological foundations;
core;
meaningful content;
pedagogical conditions for the effective functioning
and development of the phenomenon under study;

e verification.

So, let’s start with the general terms. Our study refers
to interdisciplinary research, as noted by S. Sysoieva
(2011), these are studies that involve the interaction of
different branches of scientific knowledge in the study of
the same object of complex reality (p. 4). Our research
integrates the knowledge of two related fields — pedagogy
and psychology.

The logic of scientific search suggests that the
phenomenon of pedagogical competence scientists have
studied from a variety of conceptual approaches, which
allow us to build our own concept of further research,
based on the following scientific, theoretical and
methodological bases:

e activity approach, representatives of which
emphasize that the psychological study of professionalism
is closely related to the problems of human development
professional note the formative role of activity in the
development of human psyche, from the standpoint
of the activity approach in psychology and pedagogy
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professional development of the person is in the process
of successful mastery of professional significant for her
(V. Bodrov, A. Galaktion, E. Borisov, D. Zavalishin,
E. Zeer, E. Klimov, T. Kudryavtsev, A. Markova,
L. Mitina, K. Platonov, B. Ponomarev, G. Sukhodolskyi,
V. Shadrykov, A. Fonareva etc.).

e professionography approach, according to which
pedagogical competence is considered as the readiness of
the specialist to perform various functions of pedagogical
activity on the basis of deep learning of pedagogical
knowledge, skills as well as through the pedagogisation of
his higher psychic functions (V. Slastionin, V. Khmelyun,
O. Khmelian etc., 2002);

e acmeological approach in which the pedagogical
competence is considered as the basic qualitative
characteristic connected with the achievement of
the specialist of higher levels of pedagogical skill
and professionalism on the basis of motivation for
continuous professional self-perfection and creativity as
the organizer, the main participant and the manager of
training (N. Kuzmina, A. Markova, etc., 1996);

e axiological approach, within which pedagogical
competence is represented as the main educational
value, since it involves the immersion of personality in
the cultural world of values — pedagogical culture, which
determines its formation as a teacher-educator and
teacher (M. Vasilyeva, G. Virna, I. Isaev, L. Kondrashova,
2003, 2011);

e competence approach, whose supporters de-
termine the pedagogical competence of socially and
personally meaningful end result of the corresponding —
vocational training, which will ensure the mobility and
competitiveness of the specialist in the field of person-
to-person professions due to the ability to use effective
ways of solving educational and educational orientation,
positive attitudes and motivations (A. Verbitsky,
O. Ovcharuk, L. Paraschenko, O. Pometun,
O. Savchenko, L. Khoruzha etc., 2004, 2017);

e system approach to understanding the pedagogical
competence of the teacher of psychology makes it
possible to investigate the development of pedagogical
competence in future teachers of psychology from the
standpoint of the integrity and interdependence of
its structural components, and allows you to consider
pedagogical competence as an open socio-pedagogical
system, separate components and structures them
(B. Ananiev, G. Kostyuk, K. Platonov, B. Lomov etc.,
1994, 2016);

e personal and human-centered approaches to
the necessary component in the study of pedagogical
competence of a teacher of psychology indicate the need
to develop and use a personally-oriented set of methods
of training, stimulation, development and realization of
the creative potential of a person as a whole personality
(K. Abulkhanova-Slavska, B. Ananyev, G. Ball, 1. Beh,
O.Bodalev, L. Bozovich, N. Boryshevsky, L. Vygotsky,
M. Gulin, I. Zyazun, G. Kostyuk, O. Kirichuk,
S. Maksimenko, V. Molyako, I. Manokha, V. Rybalka and
others).

The above scientific approaches to understanding

pedagogical competence lead to the choice of the
subsequent logic of the research search. In the current
methodology, there are several basic approaches that we
will rely on in our research.

Systematic approach. The fundamental level
of general scientific methodology is represented by
a systematic approach, the emergence of which in
philosophy, cybernetics, sociology, semantics in the
1960s stimulated a qualitatively new stage in the
development of the methodology of scientific knowledge,
although the traditions of systemic worldview, holistic
awareness of L. Vygotsky, P. Florensky. The so-called
«system movement», «system boom» in science ended
with the design of an independent branch of knowledge
— systemology, or the general theory of systems, which
made a significant contribution to the development
of B. Ananiev, V. Afanasyev, I. Blauberg, R. Gurova,
I. Kon, A. Derkach, V. Myasishchev, V. Sadovsky,
G. Shchedrovitsky, E. Yudin, A. Kharchev. The scientific
value of a systematic approach is generally determined
by its value as a single principle that reflects the
worldview level of the research; as a universal method
of knowledge; as a technology of research that opposes
the spontaneity and subjectivism, creates the conditions
for the consistency and stability of scientific research
(Guziy, 2015).

In the process of researching theoretical and
methodological foundations of the development of
pedagogical competence of the teacher of psychology,
the essence and mechanisms of its appearance in the
structure of his personality, we relied on the principle
of systematic and in general on system methodology
(V. Afanasiev, V. Kuzmin, N. Sadovsky, K. Abulkhanova-
Slavskaya, A. Bodalev, D. Bruner, L. Vigotsky, B. Lomoyv,
N. Kuzmina, K. Platonov, A. Sitnikov etc.).

Without justifying the structure of the studied
phenomenon and understanding it as a system of
subordinate elements, as well as understanding it as an
element of a complex broader system of personality of a
professional, it is impossible to start scientific research.
The systematic approach is considered as a direction of
methodology of special scientific knowledge and socio-
pedagogical practice, which is based on the principle of
systematic nature. It is based on the study of objects as
systems; its application guides the researcher to discover
the integrity of the object, to identify the various types
of communication within its boundaries and to bring
them into a single theoretical picture (Y. Popkova,
V. Sadovsky, V. Tishchenko, 2012, p. 20-21).

Taking into account the ideas of the systemic approach
emphasizes the need to develop integrated educational
systems that include many interconnected components
and links between them. The system-functional approach
considers the interaction of components, which ensures
the new quality of a holistic system. Systematic approach
affirms the causal nature of processes and phenomena,
hierarchy in the construction and design of pedagogical
systems.

The study of pedagogical competence from the
standpoint of a systematic approach implies that <«a
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system object is not given to the researcher directly,
directly as a system, but acts as a result of comparing
the complex, contradictory and yet interdependent
properties and characteristics of the object, the explicit
expression of the systematic and how a prerequisite is the
transition from phenomenal fixation of object properties
to special theoretical construction of models that most
adequately reveal the system structure and essence of
the object» (Kazmirenko, 1993, p. 166). The direction of
such research requires a description of the mechanisms
for the holistic functioning of such an object.

Understanding the pedagogical competence of a
future psychology teacher as a system allows, given
the systemic linkages between elements of the system
(components of pedagogical competence), to take into
account the interplay of one element to another, to
optimize this influence and to avoid unwanted effects.
AccordingtoN. Sidorchuk, O. Dubaseniuk the standpoint
of a systematic approach, the study of professional and
pedagogical training of university students involves the
uncovering of the dynamic nature of the diversity of
structural manifestations of interconnections (external
and internal) and the interdependencies of all its elements
and subsystems in a single construction of the whole. An
important aspect of scientific research here is the search
for those characteristics and properties that provide
stability, preservation of this phenomenon and determine
the type and direction of its changes (Sidorchuk, 2017,
p. 84).

We agree with V. Oleksiyenko’s position, who claims
that the implementation of a systematic approach to
the study of objects involves the following sequential
procedures: fixation of some set of elements, separated
from others; defining and classifying the internal links
of this set, that is, the links between elements and
subsystems of sets; determining, based on an analysis of
the set of external relationships, the principles of system
interaction with the environment Selection of a set of
internal links of a special type of connection — system-
forming, which ensure the ordering of the system;
detection in the process of analyzing the ordering of
elements in the system; analysis of the basic principles
of behavior of the system as a whole set; study of
management processes that ensure the stability of the
system and achieve the planned results (Oleksiyenko,
2007, p. 79).

That is why we have identified in the professional
training of future teachers of psychology some set of
qualities and competences that are important to form
during professional training, identified pedagogical
competence from other competencies, identified among
its elements key competences, presented them as system-
forming in pedagogical structure of pedagogical marking
them as ensuring the ordering of pedagogical competence
as a system, we study the processes and pedagogical
conditions that have holders, system stability and
achieve the intended result — highly professionally
competent specialists in their field: psychology teacher
in higher education.

From the standpoint of the systematic approach, in
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our study of the development of pedagogical competence
of the teacher of higher education as a process, it is
important to reveal the dynamic nature of the diversity of
structural manifestations of interconnections (external
and internal) and interdependencies of all its elements
and subsystems in a single construction of the whole. An
important aspect of the work here is the search for those
characteristics and properties that provide stability,
preservation of this phenomenon and determine the type
and direction of its changes.

Pedagogical competence is considered by us as a
component (subsystem) of a larger in relation to it in
this case system called «professionalism of the teacher
of psychology of high school». Professionalism, viewed
from the standpoint of a systematic approach, is not a
static (once given, unchanged) but a dynamic formation
that is constantly changing. In the process of mastering
the professional role of the professionally important
qualities of the future teacher of psychology as a
potential specialist, the techniques of their orderliness
and compensation are developed, the activity acquires
qualitatively new characteristics (A. Markova). The
«specific gravity» of individual PSFs changes as they
move from the lower level of professional success to the
higher (M. Dmitriev, S. Druzhilov).

The systemic nature of pedagogical competence
determines the expediency of its development through
the development of its structural components,
competences. The need for a systematic approach
to the study of professional development Teacher of
psychology at the stage of master’s training is explained
by the provision of B. Lomov said that the mental
properties of the individual can not be revealed neither
as functional nor, moreover, as material and structural.
They belong to the category of properties that are
defined as systemic. This approach involves considering
an individual possessing personal qualities as an element
of some developing system.

System methodology allows us to explore the future
psychology teacher as an open self-regulating system,
the functioning of which is possible in the presence of
feedback between the system and the environment.
This means that a sufficiently complete study of the
personal and professional development of a future
psychology teacher is supersystematic in relation to the
development of pedagogical competence and requires
the study of the multidimensional relationship of this
subsystem, part of which is a person, with the subsystem
of the educational process in universities, subsystems
of interpersonal relationships schools, families), the
subsystem of relations of society in general, and others.
This system is deployed through educational and
cognitive and professional activities, such as interaction
with a student, a teacher, a training group. Apparently
oriented interaction (with the teacher, with classmates,
etc.) forms the necessary side of his professional activity,
and professional knowledge and skills are an important
and necessary component of his skill.

Therefore, pedagogical competence should be
considered not as a simple set of signs (symptoms),
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but as a more complex subsystem of the system
of professionalism of the teacher of psychology in
institutions of higher education. Therefore, in the
general context, in our study, the systematic approach
refers to the methodological direction that develops the
means of knowing and developing complexly organized
objects. If we draw historical analogies, then this
approach has replaced the mechanistic methodology,
focused on the study of individual, as a rule, immutable
elements of reality, the movement of which is subject to
the laws of classical mechanics. Unlike the mechanism
(machine), that is, the outer coupling of parts, the system
is a qualitative unity or set that has integral properties.
This understanding gives us the opportunity to explain
the movement of higher education pedagogy from the
mechanistic reproduction of a specialist «psychology
teacher» according to his profession and state standards
towards the development of a pedagogically competent
specialist, whose professional competence forms a
qualitative structure characterized by integral features.

In contrast to the traditional organization of the
system of teaching in the higher school of future teachers
of psychology, we want to emphasize the specificity
and variety of holistic manifestations of the teacher’s
professional competence, their dependence on the
sphere of being, the level of their own organization
and development. Based on the ideas of B. Lomov, we
consider it necessary to formulate the position that the
future teacher of psychology, it is primarily a person
(her psyche, needs, behavior, interests), including in
different systems of relationships, unfolds in different
plans and reveals qualities that are not available in other
systems. As there are several such systems, pedagogical
competence acts as a kind of «qualitative knot» in the
system of relations and being a personality of the future
teacher of psychology.

As a system, based on the provisions of B. Lomov,
we consider not only the investigated pedagogical
competence, but also ways of its development and
manifestation. Therefore, a systematic approach involves
a variety of sources and drivers of the professional and
mental development of the person, which is always
connected with the system of contradictions and provides
different ways of solving them. Any developmental

outcome (professional, social, cognitive, personal,
operational) achieved at one stage or another is included
in the aggregate determination of personality, acting
as internal factors, prerequisites, or mediating links in
relation to the result of the next stage.

Studying the development of the pedagogical
competence of a future teacher from the standpoint
of a systematic approach generally requires him to be
considered simultaneously in several plans. The first plan
represents the personal level. The second plan presents
the whole set of activities as a relatively independent
entity. As components they need to be differentiated,
which we have taken into account when developing the
structure of pedagogical competence.

Thus, from the standpoint of a systematic approach,
the pedagogical competence of the future psychology
teacher in higher education institutions is defined by us
as the systematic formation and subsystem of personality
professionalism in the structure as the subject of the
educational process of the subsystem of interpersonal
relations in the institutions of higher education in the
subsystems of our society.

Conclusions. Thus the methodological bases of the
concept of development of pedagogical competence
of future teachers of psychology in the conditions of
the master’s preparation claim the scientific status
of a complex approach — a scientific approach to the
knowledge of such complex phenomenon, which is
a pedagogical competence, which works as a general
requirement, as a law. When considering a complex
approach, it acquires the rank of a fundamental principle
that reflects the main, essential aspects of pedagogical
competence of future teachers of psychology, determines
the end result — a highly professional teacher of
psychology in institutions of higher education.

In order to determine the pedagogical competence
of a future psychology teacher, it is necessary to check
its compliance with the selected structure and criteria of
pedagogical competence, so we proceed to the description
of the ascertainment experiment.

Prospects for further research in order to develop the
technology of psychological and pedagogical support for
the development of pedagogical competence in future
teachers of psychology in the context of digitalization.
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KOHIEIIIA TOCJIIIKEHHA PO3BUTKY HEILAI‘OI‘I‘IHOi KOMIIETEHTHOCTI
MANBYTHBOTO BUKJIAZTAYA IICUXOJIOTII B YMOBAX MATICTPATYPU

Yepenexina Ombra, KavaAnIaT ICUXOJIOTTYHUX HAYK, JIOIEHT, IOTIEHT Kade/ [Py IMCUXOJIOTII Ta 1e/[aroTiKy,
JlHinTporieTpOBChKUI Iep;KaBHUM yHIBEPCUTET BHYTPIIITHIX CIIPaB,
npocir. Tarapina, 25, 49005 [Iuinpo, Ykpaina, olga.cherry.2013@gmail.com

Cmammsi npucesuena 00rpynmyeaniio asmopcoKoi Konuenyii 00caioNcers po3eumxy nedazoziuioi KomMnemeHmuocmi
MaiuOYymMIvp020 BUKAAOAUA NCUXOL0ZI 6 ymosax mazicmpamypu. Aemop 6ydye enacny Komuenuio 00CaioxNcenus na
OCHOBL MAKUX HAYKOBO-MEOPEMUUHUX T MEMOOOL02IUHUX OCHO8, SK AKCIOLOZIUNULL; AKMCOL02IUHUT; KOMNeMeHmHICHUIL,
distionicnuti, npogeciozpadiunuil; cucmemnuii, 0cooUCmicHuil-opicnmosanuil nioxodu. Y cmammi rpynmosHo
npoananizosani naseani nioxoou. Bemanosneno, wo npedcmasnuku Oisivnicrozo nioxody eidsnauaiomo Gopmyiouy
PONL OLAILHOCE 8 PO3GUMKY NCUXIKU 00U, 3210H0 3 NOJONCeHHAMU Npodeciozpadiunozo nidxody nedazoziuna
KOMNEMEHMHICTNG PO32AA0AEMbCS K 20MOBHICIb (PAXIBUSA BUKONYSAMU PI3HOMANIMHI PyHKYii nedazoziunoi JisivHocmi;
axmeonoziunuil nioxio poseisdae nedazoziuny KOMNEmenmmuicmo sk 0a308Yy SKICHY XAPAKMEPUCMUKY, NO06’SA3aHY 3
docsiznennam (axisyem GUWUX PiGHIE Nedazoziunoi Malcmepnocmi ma npopecionarismy; y Meicax axcioioziumnozo
nidxody nedazoziuna KOMNEMEHMHICMb NPeOCMABIAEMbC K  HAUZOIOGHIUA  OCEIMHS  UIHHICTY, NPUOTUHUKU
KOMNEMEHMHICH020 NI0X00Y GUSHAUAIOMb Ne0az02iuiy KOMNEeMEHMHICIb COULANLHO T 0COOUCTICHO SHAUYUUM KIHUCCUM
De3YIMmamom 6ionosionoi — npopeciino-nedazoziunoi nidzomoeki,; CucmemMiuil nioxio 0oCaioNHye po3suUmox neoazoziunol
KOMNEMEeHMHOCL i MAUOYMMIX GUKLAOQUI8 NCUXOI02ET 13 NOSUUILL ULIICHOCTNE MA 63AEMO3YMOBLCHOCIN 1T CIPYKMYPHUX
CKAA008UX; 810n06101H0 00 0COOUCMICH020 NIOX00Y, HEOOXIOH0I0 CKAA006010 I OCIIONCEHHT Nedaz02iunol KOMNEeMeHmHOCmi
BUKLAOQUA NCUXO0L02E] 3A3HAUAEMBCS HEOOXIOHICTND PO3POOKU A BUKOPUCTNAHIS OCOOUCTNICHO OPIEHMOBAN020 KOMNIEKCY
Memo0ie HABUANHS, CIMUMYLAUIT, PO3GUMKY A Peali3auii meopuozo nomenyiary moounu Sk yiricnoi ocobucmocmi. Y
cmammi npedcmasiena agmopcoka KOHUenis 00CI0NceHs POCUMKY Ne0dz0iuH0l KOMNeMeHmHOCMi Matlbymib020
BUKIA0AUA NCUXOL02IE, WO TPYHMYEMBCS HA HAYKOBO-MEOPEMUUHUX MA MEMOJOIOZINHUX 3ACaA0aX.

Knrouoei cnoea: axcionozivnuii nioxio; axmeonoziunuii nioxio; OisiAbHICHUL NioXi0; KOMNemeHmHICHULl nioxio;
KOMNEMEeHMHICy,  PO3GUMOK Nedaz02iunoi KOMNeMenmmocmi 6UKIa0aud nNCuxoiozii; Mazicmepcvka niozomoexa;
nedazoziuna KOMNEMeHmmicmy, nedazoziuna KoMNemenmuicmy euxkiadaua ncuxonozii; npogecioepapivnuil nioxio;
cucmemmuil nioxio.

KOHIIEIITNA UCCIETOBAHUSA PASBUTUSA MEJATOTHYECKO KOMIIETEHTHOCTH
BYAYHIEI'O ITPEIIOJABATEJIA IICUXOJIOTHUHA B YCJIOBUAX MATUCTPATYPbI

Yepenexuna OJibra, KaHAUAAT IICUXOJOTHIECKUX HAYK, JOIEHT, IOIEHT KadeApbl ICUXOJOTUH U [eJaTOTHKH,
JIHENPOIIEeTPOBCKIIA rOCYIaPCTBEHHbIN YHUBEPCUTET BHYTPEHHUX JIeJI,
npocir. Tarapusa, 1. 26, 49005 [duenp, Ykpauta, olga.cherry.2013@gmail.com

CmamvanocesuenanpeseHmayuiasmopCKouKOHUENUUUUCCA006AHUSPASEUMUANECOAZ02ZUECKOLKOMNEMEHMHOCTU
6yoyuezo npenodasamens NCUXOLOZUU 6 Mazucmpamype. Amop cmpoum co6CMmEeHHYI0 KOHUCNUUIO UCCAe008aAHUS.
HA OCHOBE MAKUX HAYUHO-MEOPEMUUECKUX U MEMOOOLOZUUCCKUX OCHO8, KAK AKCUOJOZUYECKULL; AKMEOL0ZUUCCKUL
KOMNEMEeHmMHOCHbILL, —0esMeibHOCIHbIL, NPOPEcCU0ZPAPUUECKULL; CUCTNEMHDBILL, JUUHOCTIHDLL-OPUEHMUPOGAHHDLL
n00xX00bL. Yemarno6ieno, umo henomen nedazozuieckoi KOMNemenmH1oCu Y4ernvle U3y Uaiu C DASIULHBIY KOHYCTIMY AIbHbLY
100X0006, KOMOPbLE NO3EOUNU ABMOPY NOCMPOUMD COOCMBEEHHYI0 KOHUENUUIO OAIbHELUeZ0 UCCAE008ANUS, OCHOBAHHDLIL
HA HAYYHO-MEOPEMUUECKUX U MEMOO00LI0ZUUECKUX NPUHUUNAX.

Knroueewvie cnoea: axcuonozuueckuii nooxoo; AKMEO0N0ZUMECKUTI  N00X00; dessmenvHoCmHbIL  100X00;
KOMNeMenmHOCmHbllL n00X00;  KOMNEMEHMHOCTb,  KOHUENMYAIbHOE UCCAe008AHUE DA3GUMUS Nedazozuueckol
KOMNEeMenm1ocmuy npeno0asameis NCUXoL0Zul; Mazucmepckas nodzomoska; neoazozudecKas KOMNemeHmHoCmb,
neiazozuueckas KOMNemeHmmuocns npenodasamels NCUXoi0zul; npopeccuozpaduueckuii no0xo0; CUCMeMHbL N00X00.
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