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INTERACTIVE METHODS IN COMMUNICATIVE EDUCATION

The article deals with the problem of using of interactive methods and forms of teaching, which are based on mutual
learning, and community education. The empirical material of the research was collected by the method of questioning
of academic staff from Ukrainian universities. The respondents were asked questions, grouped in 2 blocks. In the first
block, the respondents had to pick up the interactive methods, which they use in teaching. The second block was a question
about of the effectiveness of interactive methods. The results of the study made it possible to conclude that lecturers of
Ukraine’s higher education institutions use interactive methods and forms of teaching for the communicative skills
and competencies development, developing communicative personality traits and accumulation of professional and
communicative experience, but their choice is not diverse and there is a lack of teachers’ knowledge about interactive
methods and forms of teaching. These results contradict modern educational trends, which imply the activation,

stimulation and encouragement of the activity of each student in the educational process.
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Introduction. Modern philosophy of education
emphasizes adoption and expansion of communicative
education in educational environment. The report of the
National Communication Association (USA)in 2003 got
the name of «Communication in the General Education
Curriculum: A Critical Necessity for the 21st Century»
(2004).

In 2007, continuing research in 2000, Sh. P. Morreale
and J. Pearson have analyzed 93 scientific publications,
which demonstrated the importance of the study of
communication. Six themes that provide evidence of
the importance of communication instruction in the
21st century emerged from the thematic analysis of the
93 annotated references (Morreale, Pearson, 2008, p.
225):

1. development of the whole person (10 references);

2. improvement of the educational enterprise (19 re-
ferences);

3. being a responsible participant in the world, social-
ly and culturally (6 references);

4. succeeding as an individual in one’s career and in
business (23 references);

5. enhancing organizational processes and organiza-
tional life (24 references);

6. emerging concerns in the 21st century (11 re-
ferences focused on health communication, crisis and
communication, crime and policing).
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Consequently, communicative education at all levels
of the education system improves the quality of the
professional education and helps individuals succeed in
their careers and in business but also have the potential
to improve the quality of communication in society.

Communicative education is a process of acquiring
communicative knowledge, forming communicative
skills and competencies, developing communicative
personality traits and accumulation of professional and
communicative experience in research interaction with
individuals and groups, which are required of future
professionals for finding ways of solving professional
problems, information sharing and collective evaluation
of the work. It should be noted that communicative
education has an applied nature, that is, it aims to prepare
students for solving specific communication problems in
professional situations. «Valuable ideal of communicative
education and education is a person and a specialist who
actively creates a communicative culture around him, a
person who can work with different social and personal
meanings, is able to enter into a dialogue and to be in
dialogue, a person oriented to the Other» (Matyash,
2014),

In past studies based on the analysis of curriculum
documents of universities, as well as publications
of national and foreign researchers, three strategic
directions of communicative education were revealed:
1) specialized programs for undergraduate, graduate and
PhD level of communication (Communication Science
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or Communication Studies); 2) introduction to the
curriculum of basic courses in communication obligatory
for specialists in various fields; 3) education based on the
principles of communicative didactics (Bulvinska, 2016,
p. 12—14). The aim of the present study is researching
the use of the interactive methods and forms in the
communicative education.

Interactive methods and forms in communicative
education. Tt should be noted that the term
«communicative education» has not been universally
adopted, due to the fact that the education area is not
yet sufficiently developed; different scientific works
define for the term as <«communication-oriented
education», «a communicative approach in educations,
«education organized in a communicative way» and so
on. Consequently, the conceptual framework still needs
well-reasoned formation. But the meaning of the quoted
definitions allows us to consider them as having the same
view of a learning process as a joint purposeful activity of
teacher and student that interact in terms of cooperation
and partnership. Communicative didactics is not focused
onthecontentofschool discipline,but nurturesaculture of
thinking instead, teaches critical thinking and reflective
analysis, concerns with formation of competences.
The strategic goal of communicative didactics is not
encyclopaedic learning and knowledge accumulation
of dead-weight, frozen, ready-made character, but
gaining, formation, acquisition of knowledge here and
now, in every class, in dialogue, during an intellectual
interaction of all participants of the educational process.
«The lesson-ritual should be replaced by a lesson, which
is a communicative event for all its participants: a
student, a teacher and a fellow student. In other words,
communication (informal communication) and the
teacher’s organization of an effective understanding
context should replace the informing and management
(process of learning information)» (Tyupa, 2012).

The communicative way of education employs such
forms and methods of teaching that would foster the
process of formation and development of communicative
competences, nurture communicative personal qualities
and promote accumulation of professional communicative
experience with the environment.

Interactive teaching methods based on interaction
between students are indispensable in the process.
During the interactive learning all participants of the
learning process cooperate among them, exchange
information, jointly solve the problems, simulate the
situations, evaluate the colleagues’ actions and their own
behaviour, and merge in the real atmosphere of business
collaboration to solve a number of problems according
to their interests, needs and requests (Sysoieva, 2013,
p. 56). Interactive training transforms the reciprocal
actions of teacher and student: student activities come
to the foreground, and teacher acts as an organizer of the
learning process, provider of necessary conditions for
students.

The European Commission’s Tuning Project, which
has been implemented in higher education since 2000
for the harmonization of educational structures in
Europe, has conducted surveys among graduates of
higher education institutions, lecturers and employers
on the importance of some competencies for working
in a specialty, as well as on how to ensure graduation
universities of competencies identified on the basis
of identified societal needs and projected social
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changes. The results of the survey showed that the
most important forms and methods of learning that
would promote the development of communicative
competences, the participants called the following:
group work, presentations, special lectures, training
courses, production practice, in which students work in
the workplace in the educational environment, business
games (Tuning of educational structures in Europe,
2000). These results formulated the basis for developing
lecturers’ questionnaires from higher education
institutions on interactive forms and teaching methods.

Method. The research methodology includes an
analysis of questionnaires completed by university
lecturers. The empirical material of the research
was collected by the method of questioning with the
direct participation of the author. Academic staff from
the Taras Shevchenko National University of Kyiv,
National University of Kyiv-Mohyla Academy, Ivan
Chernyakhovsky National Defense University of
Ukraine, Kyiv National University of Construction and
Architecture, Kherson State University, Interregional
Academy of Personnel Management, students of
the Central Institute of Postgraduate Pedagogical
Education of the National Academy of Educational
Sciences of Ukraine, as well as scientists from the
Institute of Education Content Modernization were
interviewed. A total number of 68 respondents were
interviewed. Among respondents there were teachers
of mathematical, technical, natural and humanitarian
sciences. The survey was anonymous, but we asked the
respondents to name their work experience in the sphere
of pedagogical activity, as well as to note the presence
or absence of an academic degree. The results of the
distribution of respondents with the reference to these
features are presented in Figure 1 and Figure 2.

The respondents were asked questions, grouped in
2 blocks. In the first block, the respondents had to pick
up the interactive methods, which they use during the
time of teaching. The respondents were asked multiple
choice questions with a chance to provide their own
answer. The second block was a question about of the
effectiveness of interactive methods.

The results of this survey, ranked by the number
of responses, are presented in Table 1 (percentages are
rounded to integers).

However, it should be noted that the lecturers’
survey results indicate ambiguous understanding of the
interactive methods effectiveness. Responses on that they
should be used in certain learning situations, depending
on the educational material, are twice as high as answers
with a clear understanding of their effectiveness (66% vs.
30%). These results are inconsistent with Hattie’s (2009)
findings about students’ activity in class and contradict
modern educational trends, which imply the activation,
stimulation and encouragement of the activity of each
student in the educational process.

Conclusions. The results of the study made it
possible to conclude that lecturers of Ukraine’s higher
education institutions use interactive methods and
forms of teaching for the communicative skills and
competencies development, developing communicative
personality traits and accumulation of professional and
communicative experience, but their choice is not diverse.

The perspectives of further research are seen in the
foreign experience study and Ukrainian practices in
communicative education.
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Figure 1. Duration of teaching experience of respondents
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Table 1
The results of the survey on interactive methods
Interactive methods Number of %
answers

dialogue lecture 44 65
seminar discussion 38 56
small group training 33 48,5
extracyrricular activity (ipvited gl}e§t. lecturgs, excursions:, lectgre, concerts, 29 43
theatrical performances, films, exhibitions) with further discussion
<«brain storm» 25 37
round-table discussion 24 35
project method 20 29
business game 17 25
mutual learning 11 16
PRES-formula (Position — Reason — Explanation or Example — Summary) 10 15
think-pair-share 9 13
case-study 9 13
lecture — a press conference 4 6
lecture with pre-planned mistakes 3 5
other methods (name them) 2 3
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As we see, lecturers are using actively such interactive
methods as lecture-dialogue and seminar-discussion
(these methods have gained more than 50% of the
elections). Approximately 50% of the election work is in
small groups (48.5%) and extracurricular activity with
further discussion (43%). However, other interactive
methods are less popular among university lecturers
(from 37% to 3%), which suggests some uniformity in
the choice of these methods and the lack of teachers’
knowledge about them. Only two respondents named
other interactive methods and forms of work that they
use: trainings, as well as the preparation of book trailers
with their further discussion.

Therefore, it should be noted that interactive
teaching methods for the development of communicative
skills and competencies, developing communicative
personality traits and the accumulation of professional
and communicative experience used in the educational
process of higher education institutions is not enough.

Our research confirms that despite new trends and
signs of a shift, lectures remain absolutely the most
typical way of teaching at the university, appearing
in 100% of responses from respondents. Noticeably,
seminars and projects are also a part of respondents’
learning experience, respectfully 69% and 51%. Only
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one in five students report having debates, fieldwork,
tutorials and workshops as a part of their learning
experience (Bologna with Student Eyes, 2015).

However, the professor of the University of Auckland,
John Hattie, analyzing in the book «Visible Learning»
(2009) the results of a 15-year study of the causes leading
to success in learning, states that students, not teachers
should be talking at least 80% of a time in a classroom.
Consequently, engaging students in interactive learning
isaguarantee not only of the communicative competences
development, but also of an effective and high-quality
education in general.

Answers to the second question of our questionnaire,
the quantitative summaries of which are given in Table 2,
indicate that lecturers understand the interactive methods
effectiveness. Nobody named them ineffective, the answers
about the same effectiveness of interactive and traditional
informational methods were also singular (4%).

These results confirm V. C. Blandul's (2015)
conclusions that in students’ opinion, teachers are
open to new, encourages communication in classroom
both horizontally (student — student) and vertically
(student — teacher), use cooperative learning teaching
strategies, namely give support students in difficulty
in successful achievement of learning tasks (p. 2572).

Table 2
The results of the survey on effectiveness of interactive methods
The degree of effectiveness of interactive methods Number of %
answers
much more effective 20 30
equally effective 3 4
depending on the teaching material being taught 45 66
completely ineffective — —
Your answer option - —

However, it should be noted that the lecturers’
survey results indicate ambiguous understanding of the
interactive methods effectiveness. Responses on that they
should be used in certain learning situations, depending
on the educational material, are twice as high as answers
with a clear understanding of their effectiveness (66% vs.
30%). These results are inconsistent with Hattie’s (2009)
findings about students’ activity in class and contradict
modern educational trends, which imply the activation,
stimulation and encouragement of the activity of each
student in the educational process.

Conclusions. The results of the study made it
possible to conclude that lecturers of Ukraine’s higher
education institutions use interactive methods and
forms of teaching for the communicative skills and
competencies development, developing communicative
personality traits and accumulation of professional
and communicative experience, but their choice is not
diverse.

The perspectives of further research are seen in the
foreign experience study and Ukrainian practices in
communicative education.

References
Blandul, V. C. (2015). The Role and Status of Didactic Communication in Educational Activity. Procedia — Social
and Behavioral Sciences, 191, 2568-2572. DOI: 10.1016/j.sbspro.2015.04.584 (eng).
Bologna with Student Eyes (2015). Retrieved from https://www.esu-online.org/wp-content/uploads/2016,/07/

BWSE-2015-online.pdf/ (eng).

Bulvinska, O. (2016). Communication-based formation of research competence by students of USA and European
universities. Aktualnye problemy sovremennoj nauki: sbornik tezisov nauchnyh rabot HIII Mezhdunarodnoj
nauchno-prakticheskoj konferencii (Moskow — Astana — Kharkov — Veinna, 28 oktyabrya 2016 goda) (pp.12—18).

Moskow, Russia: Mezhdunarodnyj nauchnyj centr (eng).

Communication in the General Education Curriculum: A Critical Necessity for the 21st Century (2004). Washington,
D. C.,, USA: National Communication Association (eng).

Hattie, J. A. C. (2009). Visible Learning. A synthesis of over 800 meta-analyses relating to achievement. New York,
USA: Routledge (eng).

Morreale, Sh. P., Pearson, J. (2008). Why Communication Education is Important: The Centrality of the Discipline in
the 21st Century. Communication Education, 57 (2), 224—240. DOI: 10.1080,/03634520701861713 (eng).



_@ HEIEPEPBHA ITPODECIHHA OCBITA: TEOPIF I ITPAKTHKA (CEPIS: ITEAATOTTYHI HAYKH) BHITVCK No 4 (61), 2019 ISSN 1609-8595 (Print)

Sysoieva, S. (2013). The concepts: interactive learning for adult learners. Continuing Professional Education: Theory
and Practice, 3—4, 55-59 (eng).

Matyash, O. I. (2014). O neobhodimosti vvedeniya kommunikativnyh kursov i programm v rossijskih vuzah i o roli
professionalnogo soobshestva [ Toward implementing communicative curricula in russian universities and the role
of the professional community]. Vestnik Novosibirskogo gosudarstvennogo universiteta, 13 (6), 62—69 (rus).

Proekt TYuNING — garmonizaciya osvitnih struktur u Yevropi [Tuning of educational structures in Europe] (2000).
Retrieved from http://www.unideusto.org/tuningeu/images/stories/documents/General Brochure Ukrainian_
version.pdf (ukr).

Tyupa, V. (2012). Kommunikativnye parametry uroka v shkole konvergentnoj pedagogiki [Communicative lesson
parameters in the school of convergent pedagogy]. Universum: Vestnik Gercenovskogo universiteta, 1, 56—66 (rus).

Jlireparypa

Blandul V. C. The Role and Status of Didactic Communication in Educational Activity. Procedia — Social and
Behavioral Sciences. 2015. Ne 191. P. 2568-2572. DOI: 10.1016/j.sbspro.2015.04.584

Bologna with Student Eyes. 2015. URL: https://www.esu-online.org /wp-content/uploads/2016/07/BWSE-2015-
online.pdf/ (nara ssepuenns: 1.11.2019).

Bulvinska O. Communication-based formation of research competence by students of USA and European universities.
Axmyanvuvie npobiemvl cospemenion Hayxu: coopuux mesucog nayunvix padom XIII Mexcoynapoonoi
nayuno-npaxmuyecxoi kongepenyuu (Mockea — Acmana — Xapvkoe — Bena, 28 oxms6ps 2016 z0da). MockBa:
MesxayHapoaHbiii HayuHbIi eaTp, 2016 . C. 12-18.

Communication in the General Education Curriculum: A Critical Necessity for the 21st Century. Washington, D. C.:
National Communication Association, 2004. 41 c.

Hattie J. A. C. Visible Learning. A synthesis of over 800 meta-analyses relating to achievement. New York: Routledge,
2009. 382 c.

Morreale Sh. P., Pearson J. Why Communication Education is Important: The Centrality of the Discipline in the 21st
Century. Communication Education. 2008. Ne 57 (2). P. 224-240. DOI: 10.1080/03634520701861713.

Sysoieva S. The concepts: interactive learning for adult learners. Henepepena npogeciiina oceima: meopis i
npaxmuxa. 2013. Ne 3—4. P. 55-59.

Martpstin O. Y. O Heo6X0IUMOCTH BBEIEHIST KOMMYHUKATHBHBIX KYPCOB M TTPOTPAMM B POCCUICKUX BY3aX U O
poJiu ipodeccronaibHOro coobiectsa. Becmuukx Hosocubupcrozo zocydapcmeennozo ynusepcumema. 2014,
T. 13. Boim. 6. C. 62—-69.

ITpoext TBIOHTHT — rapmonisaiist ocsiTHix ctpykryp y €spomi. URL: http://www.unideusto.org/tuningeu/
images/stories/documents/General Brochure Ukrainian version.pdf (narta spepuenns: 01.11.2019).

Trona B. KomMmyHukaTuBHBIE TTapaMeTPbl YPOKa B IMIKOJIe KOHBePTeHTHOU mnexaroruku. Universum: Becmuux
T'epuenosckozo ynusepcumema. 2012. Ne 1. C. 56-66.

THTEPAKTUBHI METO/I B KOMYHIKATHUBHII OCBITI

BynbBinceka OxcaHa,

KaH/IUJIAT MearOTIYHUX HAYK, CTapPIINil HAyKOBUI CIIiBPOOITHUK,
CTapIInii HayKOBUIT CIiBPOOITHUK Hay KOBO-A0CIiAHOI 1abopaTropii ocBiTOIOr],
KuiBcekuii yHiBepcuteT imeni bopuca I'pinuenka,

ByJ. Tumornrenka, 13-6, 04212 Kuis, Ykpaina, o.bulvinska@kubg.edu.ua

Xanukina Haramis,
KauaugaT GiJoJTOTiYHNX HAYK,
cTapuIrii HayKOBUH CIIiBpOGITHUK HAYKOBO-IOCIiAHOI 1abopaTopii 0CBIiTOIOT],
Kuisceknii yHiBepcuteT iMmeHi Bopuca I'pinuenka,
Byt Tumorrenka, 13-6, 04212 Kuis, Ykpaina, n.khanykina@kubg.edu.ua

Y cmammi posensdaemvcs npobrema UKOPUCIAHNSA AKMUCHUX MemO00ie | PopMm nasuanmns i 6UKIAOAHIS,
AKI 3aCHOBAHT HA 63AEMOOL MIJC YuHAMU, Y Komyniicamueﬁiﬁ oceimi. Komym'fcamueua oceima pOSyMieﬂ’ZbCﬂ
AK npoyec popmysanns KOMYHIKAMUSHUX 3HAHD, YMiHb, KOMNEMEHMOCMel, PO3BUMOK KOMYHIKAMUBHUX
akocmeti ocobucmocmi i HaAKOnuuenns npogeciino- KOMYHIKAMUBHOZ0 d0c6idy 63aemodii 3 omouyrouumu, IKi
nompioni paxisyesi oas ycniwnoi npogeciinoi disavrnocmi 6 coyiokyrvmypromy cepedosuuyi. Emnipuunuil
mamepian docuioxcenns 6ye 3ibpanuil Memoodom ONUMyYearHHs HaYK080-Nedazo2iuHUX NPAUIHUKIE 3 YKPATHCOKUX
ynisepcumemis. Pecnondenmam 6yau sanpononosani numanis, 3epynosani y 2 6roxu. Y neputomy 610ui onumani
manu subpamu iHmepaxmueni Memoou, wo UKOPUCMOBYIOMbCA HUMU 8 0C8IMHboMy npoyeci. Jpyeuil 610k 6y6
NPUCBAUCHUT POSYMIHHIO eHeKMUBHOCTT IHMEePAKMUBHUX MeTOJIE.

Pesyavmamu docridncenns niomeepousi: He3sancarnyi na 1Hoei ocgimui mendenyii, uxiadaui Hedocmamuvo
BUKOPUCTOBYIOMb 6 0CEIMHLOMY NPOYECi inmepaxmueni memoou i gopmu (3a eunsmrom aexyii-diaroey i
ceminapy-ouckycii). Imwi inmepaxmueni memoou MmeHnul NONYIsSpHi ceped GUKIAOAYIE YHisepcumemis, w0
ceiduumv npo deaxy oonomanimuicmo y 6ubopi yux memodis i wedocmammio 00i3HANICMb GUKIA0AYUIE NPO HUX.
Pesynvmamu onumysanns HayKo80-nedazozivnux npauieHuKie ciouamo maxox npo HeOOH03HAYHe PO3YMIHHS
epexmusnocmi inmepaxmuenux memoois. Bionoesioei npo me, w0 ix ciid 6UKOPUCTMOBYEAMU 8 NEGHUX HACUALLHUX
CUMYAYIAX, 8 3ANEHCHOCTNI 610 HABUALLIO020 Mamepiany, 606iul OinvuLe, Hidc 81010610el 3 00HOSHAUNUM POSYMIHHAM
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ix egexmuenocmi. I[i pesyrvmamu ne 6i0nogidanmv cyuacuum oceimuim mendenyism, ki nepedbavaromo
AKMUGI3aui0, CMUMYII0BAHHS MA 3A0XOUEHH S AKMUEHOT DTSLALHOCI KONICHO20 CMYIEHMA 8 0CEIMHbOMY NPOUECI.

Karouoeicaosa: suxiadanms; ukiadau; inmepaxmueni memoou i popmu; KOMYyHIKaAMuUHa 0cima; Hasuanms;
HAYK080-nedazoziuni NPauieHUKU.

NHTEPAKTHUBHDBIE METO/Ibl B KOMMYHHUKATNBHOM OBPA3OBAHNN

bynsBunckas Oxcana,
KaHUJAT MelaroTUYeCKUX HAYK, CTAapIINH HAYYHBIH COTPYIHUK,
cTapiiiii HAyYHbIH COTPYAHUK HAYYHO-UCCIIEA0BATEIbCKOM TabopaTOpUu OCBUTOJIOTHH,
Kuesckuii yauBepcuteT umeru bopuca I'punuenxo,
yi. Tumorrenko, 13-6, 04212 Kues, Ykpauna, o.bulvinska@kubg.edu.ua

Xanbiknna Haramnus,
KaHAuAAT GUIOTOTUIECKUX HAYK,
cTapiiii HayYHbIH COTPYAHUK HAYYHO-UCCIIEA0BATEIbCKOM TabopaTOpun OCBUTOJOTHH,
Kuesckuii yauBepcuteT umeru bopuca I'punuenko,
yi. Tumorenko, 13-6, 04212 Kues, Ykpauna, n.khanykina@kubg.edu.ua

B cmamve paccmampusaemcs npobiema uUCNOAb306AHUSL AKMUSHLIX Memo0dos u Gopm obyuenus u
npenodasanus, OCHOBAHHDLIY HA 63AUMO0CUCMEUL MeNCOY YUCHUKAMU, 6 KOMMYHUKAMUSHOM 00pPA306aHUL.
Kommynuxamuenoe obpasosanue nonumaemcs Kax npouecc QOpMUposanus KOMMYHUKAMUESHIX 3HANUIL,
YMenull, KOMNemenmocmei, paseumue KOMMYHUKAMUGHLY KAUeCTE JUUHOCTU U HAKOTLEHU NPOPECCUOHALLHO -
KOMMYHUKAMUGHO20 ONBIMA 63AUMOOCUCNEUS C OKPYNCAIOWUMIU, KOMOPLLE HYICHbL CNEUUAIUCTY ONA YCNeUWHOT
npoGeccuonarvrol 0esmesbHoCmu 6 COUUOKYIbMYPHOL cpede. IMNUPUUECKULL MAmepual ucciedosanis OoLi
cobpan memooom onpoca HayuHo-nedazozuueckux pabomuuKos us YKpauHckux ynueepcumemos. Pecnondenmam
OvL nPednoNceHbL BONPOCHL, CZpynnuposannvie ¢ 2 610xa. B nepsom 6aoxe onpowernnvie 0onicHovL 6oLiu vlOpamo
unmepaxmuenvie Memoovl, UCNOAb3YeMble UMU 6 00pazoeamenviom npouyecce. Bmopoii 610k 6vun noceswen
NOHUMANUIO P PEKMUBHOCTNU UHMEPAKMUBHBLY MEMOO0E.

Pesynvmamor  uccredosanus noomeepounu: HeCMOMPS HA HOGble 00pA306aAMENbHbIe  MEHOCHUUL,
npenodasamenu HedOCMAMOUHO UCTIOAL3YIOM 6 06PA306AMENILHOM NPOUECCEe UNMEPAKMUEHBLE MEMOObL U (POPMbL
(3a uckmouenuem 1eKyuu-0uUai0za u ceMmunapa-ouckyccun). Jpyzue unmepaxmueHoie Memoovl Menee nonyiLsipHbl
cpedu npenodasameeii ynusepCumemos, C6UIemeibCmeyem 0 HeKomopoe 00H006pasue 8 6bioope SMux Memooos
u nedocmamounoll 0ceedoMAenHoCU npenodasamenetl 0 nux. Pesyrvmamovr onpoca nayuno-nedazozuueckux
PAGOMHUKO8 C6UCMeNbCmBYI0m Maxice 0 HeOOHOIHAUHOM NOHUMAHUU IPOEKMUSHOCTIU UHMEDAKMUCHBLY
memodos. Omeemos o mom, umo ux ciedyem ucnoib306ams 6 ONPEeOeLeHHbLY YueOHblX CUMYAUUIX, 6 3A6UCUMOCTIU
om yuebnozo mamepuaiad, 606oe 6oivuLe, uem 0Meemos ¢ 00HO3HAUHBIM NOHUMAHUECM UX AP Pexmusrocmu. Imu
Pe3YNbMmamol He COOMEEMCMEYIOM COBPEMEHHIM 00DA306AMENDHDIM MEHOEHUUAM, KOMOPbLE NPEOYCMAMPUEAION
AKMUBUSAUUIO, CMUMYIUPOBAHUE U NOOUPEHUE AKMUBHOU 0CAMENbHOCTIU KANC)020 CMYOeHMA 6 00paA306aMELbHOM
npouecce.

Knatouesvie caosa: unmepaxmusnvie memoov. u (Qopmvl;,  KOMMYHUKAMUEHOE 00pA306anUe;  HAYUHO-
nedazozuueckue pabomuuxu; obyuenue; npenooasanue; nPenodascamenn.
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