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ENVIRONMENTAL APPROACH IN HIGHER EDUCATION:
METHODOLOGICAL ASPECTS

This article dealing with the theoretical background of the environmental approach in higher education is grounded
on the idea of the methodological approach as the conceptual basis of educational activity that defines its strategy and
tactics, regulates its tools, resources, and has a two-tier structure that includes methodological and technological levels.
The analysis of the basic concepts of the approach — environment, learning environment, educational environment
of higher education — is done. The structure and functions of the educational environment of higher education are
Jound. It is concluded that the environmental approach in higher education is a system of controlling subject’s actions
within the educational environment of a higher educational institution aimed at acquiring characteristics of such an
environment that would allow implementing the polystructural educational function successfully. The author considers
the educational environment not only the condition but also the factor of formation and development of a future

specialist’s competence.
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Introduction. Research of the educational environ-
ment phenomenon, analysis of the theoretical back-
ground of the environmental approach in higher edu-
cation arise from pedagogy’s present commitment to
multidimensional and comprehensive evaluation of per-
sonal development factors in educational process. The
environmental approach in education does not replace
common methodological approaches — systematic, ac-
tivity-related, person-centered, culturological, anthro-
pological, ethical and pedagogical, competency-based
— but completes and elaborates them. Every named ap-
proach appeals to some extent to the educational envi-
ronment as the personal development determiner, be-
cause a learner is necessarily surrounded by a certain
educational environment, deliberately or involuntarily,
consciously or unwittingly.

The environmental approach allows integrat-
ing various methodological approaches, grants
comprehensive consideration of the educational pro-
cess. The correlation between the environmental and
other methodological approaches is graphically repre-
sented in the pic.7.

In many contemporary academic papers on
pedagogy, the environmental approach is presented
as currently important, fresh, alternative to the
authoritarian approach, the one that provides a
«gentle», pedagogical influence upon a developing
personality throughout the learning process. However,
as A. Khutorskoy quite reasonably observes, practically
every pedagogical system has its own model of
educational environment. (A. Khutorskoy, 2014).

Along with that, closer attention to the environ-
mental approach is indeed one of the most notable
modern trends in all the fields of scientific knowledge,
including socio-humanistic. According to V. Lepskyy,
it is related to the postnonclassical stage of scientific
advancement, when the relation between a researcher
and a study subject is generally described with formu-
las «subject — subject», «subject — semisubjective en-

vironments», and control mechanisms suggest a wide
range of interaction slyles within a system — control,
governance, mediation, stimulation, encouragement,
support, creating conditions, providing possibilities etc.
(V. Lepskyy, 2011).
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Consequently, the search for effective ways to im-
prove higher education quality prompts examination
of the environmental approach as a basis for modern-
ization of the social institution of education and con-
sideration of the educational environment as a special
potential quality resource.

The analysis of the conceptual framework of the
environmental approach in higher education demands,
above all, updating and fixation of meaning of the ap-
proach as a pedagogical category. General conception
of the «approach» lexical item is interpreted as «an ag-
gregate of methods, patterns of considering something,
influencing someone or something, treating someone
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or something» (Unabridged Explanatory Dictionary
of the Modern Ukrainian Language, 2005). Approach
is applied in pedagogical methodology to solving theo-
retical and practical pedagogical problems, considered
as some underlying principle, initial position or con-
viction, study subject’s research trend, an attribute
or set of attributes of operation quality. According to
I. Drach, «approach» is a certain initial principle, ini-
tial position, main thesis or conviction, that is taken
as a basis, a study subject’s (target’s) research trend
of exploratory activity (I. Drach, 2013). L. Khoruzha
considers an approach a methodological basis of any
process, that defines the set of research methods and
procedures of a subject, its structural, functional fea-
tures, properties, interaction with the world around
(L. Khoruzha, 2013). That means, an approach is a
guide and a tool for theoretical search and practical
activity in pedagogy, which is defined by a set of val-
ues, goals, principles, methods. An approach as a cer-
tain theory has a three-part structure: basis — core —
effects. It is based upon a certain concept (basis) and
key terms, uses its own terminilogical glossary, func-
tions according to some patterns and principle (core),
makes demands to methods and procedure (effects).
«Approach» category researchers (1. Blauberg, Ye. Yu-
din, 1973, T. Davydenko, 2001) point out its essen-
tial features such as connection of certain theoretical
principles and theses and their corresponding activity
methods. Two tiers are distinguished in the approach
structure: conceptual-theoretical (basic, initial con-
ceptual theses, ideas and principles, epistemological
background of activity executed from perspectives and
within the boundaries of an approach) and procedural
and activity-related (methods and operational forms
that are appropriate, suitable for the concept-oriented
matter).

Therefore, the theoretical background of this re-
search of the environmental approach in higher edu-
cation is the vision of an approach as the conceptual
basis of educational activity, that defines its tactics and
strategy, specifies tools and resources and has a two-tier
structure which includes: the first tier — methodological
(initial theoretical principles, theses and definitions);
the second tier — technological (goals, means, methods,
resources, control mechanisms appropriate for the the-
oretical principles and theses). This two tiers are inter-
related, interdependent, appropriate for one another.

Basic concepts of the environmental approach
in higher education are concepts of environment,
educational environment, educational environment of
higher educational institutions.

A Dictionary of the Ukrainian Language gives these
explanations of the «environment» concept: 1) matter,
objects that fill some space and have certain properties;
field; 2) set of natural conditions in which some organ-
ism’s vital activities are executed; 3) social and living
conditions in which a human life goes on; circumstance;
4) set of people, connected by common living condi-
tions, activities, interests (A Dictionary of the Modern

Ukrainian Language, 1990). Broadly defined, environ-
ment is understood as setting that consists of a set of
natural, material, social factors that influence a person
directly or indirectly. An environment is what lies be-
tween some objects, is a «mediator» between them.

V. Sukhomlynskyy claims that the environment is
<«also a set of things that surround a learner, actions of
elders, examples given by teachers personally, general
moral tone of school group’s life (how the idea of
care about human beings is exercised), tenderness,
kindness»; points out the fact that «the environment
is not something unchangeable, created once and for
all», «the environment should be created and enriched
everyday» (V. Sukhomlynskyy, 1988).

Formulation of author’s understanding of the
educational environment phenomenon at higher
education institutions is based upon the results
of analysis of academic views on the phenomenon
in question, presented in papers of contemporary
national and foreign psychologists and pedagogues,
which are: V. Avdeyev, 1997, A. Artyukhina, 2006,
I. Bayeva, 2009, H. Belyayev, 2000, S. Bratchenko, 1999,
Ye. Vasilyeva, 2012, N. Hontarovska, 2012,
O. Horchakova, 2011, S. Deryabo, 1997, V. Drofa, 2003,
T. Hushchyna, 2011, E. Zeer, 2008, A. Katashov, 2001,
V. Kozyryeyv, 2004, O. Kurakin, 1985, K. Krechetnikov,
2002, N. Krylova, M. Knyazeva, 2000, T. Loshakova,
2001, Yu. Manuylov, 1997, V. Masterova, 2003,
T. Meng, 2001, L. Novikova, 1985, V. Novikov, 2012,
V. Orlov, V. Panov, 2004, 2007, H. Polyakova, 2012,
K. Prykhodchenko, 2010, L. Redko, 1996, V. Rubtsov,
1997, N. Selivanova, 2001, V. Slobodchikov, 2000, 2010,
S. Tarasov, 2011, L. Shkerina, 2010, V. Yasvin, 2001.

Most of scientists understand the educational en-
vironment as a multiple tier system of conditions,/cir-
cumstances,/factors/possibilities that provides optimal
parameters of educational activity of a certain educa-
tional body in all its aspects — target-related, matter-
related, procedural, effective, and resource-related.

In spite of numerous academic papers containing
the basic concepts of «environment», «educational
environment», no detailed analysis of the
environmental approach is presented in full.

In this context, scientific progress of Yu. Manuylov
is to be mentioned favorably, the author of the
thesis research «The environmental approach in
education» («CpenoBoil MoAX0A B BOCIHUTaAHUK»,
1997), which is related to the active implementation
of the environmental approach in pedagogical
theory and practice. The scientist brings forward the
academic problem of basic concepts elaboration for
the technology of indirect (through the environment)
child’s formation and development control, which
would base on comprehensive experience of using
environmental options for reaching educational goals,
offers the scientific background for the conceptually
new environmental approach, because previously
environment was studied within the framework of
traditional approaches — activity-related, person-
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centered, systematic. Yu. Manuylov has developed
definitions, semantics (theoretical basis) and
pragmatics (main aspects of functional structures
modeling and realisation) of the approach. The
educational environment is understood by the author
as a spatially confined and event-limited aggregate
of personal influences and formative conditions, also
possibilities for its development, that emerge during
the contact of a person with his or her social, spatial
and subject circumstance. According to Yu. Manuylov,
procedurally the environmental approach is a system
of controlling subject’s actions within an environment
that provides diagnostics, designing and producting of
the educational outcome (Yu. Manuylov, 1997).

V. Serikov develops the academic problem of the
environmental approach in higher education quite
thoroughly, more specifically its realization in the
pedagogue training process. The scientist reckons
that pedagogues’ consideration of environment
in the educational process is primarily related to
understanding that education does not take place in
classrooms only during the studies or some events.
Factors of environment, communication, social and
natural events have their effect alongside the regulated
personal influence. The scientist considers environment
as a natural-sociocultural phenomenon that actively
interacts with a person, performs functions of
symbolizing, presenting the social standards and values,
stimulation (reinforcement and constraint), restriction
and assistance, communication stressfulness and
comfort. According to him, an environment is always
dialectic, opposites act within it, and nearly always
options are present (V. Serikov, 2012).

Results of the academic sources survey made the
theoretical background for formulating author’s view
on the phenomenon in question. The trend present
in all the researches — view on the educational
environment as a systematic phenomenon (formation)
that performs certain functions, a condition, a factor,
a field of possibilities for educational process subjects
— is considered. Progress and results of the research
considering essential characteristics of the educational
environment are presented in academic papers
(Soroka M., 2012, Bratko (Soroka) M., 2012, Bratko
M., 2014), therefore only basic ideas about realization
of the environmental approach at higher education
institutions are introduced in this article.

We believe that an educational environment of
a higher education institution is a multi-subject
and multidisciplinary systematic formation that
has objective possibilities of intentional influence
upon the professional and personal development of
a future specialist, ensuring his or her readiness for
professional activities and/or continuing education,
successful social roles performance and self-fulfillment
in the living process. It is by nature an aggregate
of conditions-possibilities and resources (material,
financial, personal, technological, organizational,
reputational) for personal education intentionally
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formed in a body that performs educational functions
of providing higher vocational education, guarantees
possibilities for cultural and personal development of
educational process subjects.

Characteristics of an educational environment of a
higher education institution as a systematic formation
are:

—  integrity (every element contributes to realiza-
tion of system’s target functions),

—  unity (manifested in connections and mutual
influences between system elements),

—  emergence (appearance of system properties
not typical of single elements),

—  organized nature (presence of a certain struc-
ture and corresponding functions),

—  structuredness (order, hierarchy of elements),

—  durability (ability to preserve certain proper-
ties or to renew them in case of loss),

—  evolvability and sustainability.

An educational environment of a higher education
institution is the determiner of development, personal
becoming during the time of acquiring a professional
education at a higher education institution. In an
educational environment of a higher education
institution the essence of «an educational personal
life» is concentrated, factors, causes of educational
processes and phenomena. A higher education acquirer
constantly interacts with an educational environment
of a higher education institution: the educational
environment influences the person; the person changes
the environment with his or her actions. An educational
environment is to be considered proper only if it is
capable of providing possibilities for satisfaction of
educational needs, personal development, and self-
development to all the educational process subjects.
When an educational process is organized on the
ground of the environmental approach, an educational
subject’s need for free choice, personal freedom, chance
for approving himself or herself in fields of productive
or creative activity is fulfilled at most. An educational
environment becomes then not only a condition but
also a factor and a method of future specialist’s personal
development. Hence, higher education quality correlates
with quality of an educational environment of a
higher education institution, in which all the possible
educational processes — learning, moral becoming,
self-fulfillment, enculturation, socialization — are to
be intensified. The depth of personal acquisition of an
educational environment is determined by the personal
attitude towards the environment and readiness to
use the resources and possibilities provided. A person
acknowledges some influences as a standard for
values and norms of his or her conscience, behavior,
activity and rejects the others that do not conform
to his or her life principles. A person is ready to use
some possibilities of an educational environment, the
others he or she cannot use due to the lack of certain
knowledge, necessary skills, and competency. As a result,
an environment does not «produce» identical people.
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Most of researchers reckon that a personality reflects not
an environment itself but an experience of interacting
with it, some events and corresponding emotions.
An educational environment of a higher education
institution is an ideal one when it guarantees every
person an access to educational resources in convenient
way and time, provides a person with possibility to
choose an individual path, style and time of education,
supports the efforts of those who wish to share their
acquired knowledge, gives a person an opportunity to
present his or her educational results.

Scientists have formed no consolidated opinion on
constituents of an educational environment of a higher
education institution yet. In our view, such elements
may be singled out in the structure of an educational
environment of a higher education institution:

—  personal (educational process subjects, connec-
tions and interactions between them that find expres-
sion in activity, communication and behavior),

—  axiological-semantical (mission, vision, strate-
gy, values, traditions, ceremonies, rituals, symbols, cor-
porate culture, stories of socially approved life achieve-
ments of alumni),

— informational-conceptual (main and supporting
educational programs; extracurricular cultural and so-
cial projects, statutory documents which regulate edu-
cational activity and interaction between educational
process subjects),

—  organizational and activity-related (forms,
methods, technologies, styles of interaction and behav-
ior of educational process subjects, ways of communica-
tion, including social networks, control structures and
mechanisms, including student self-governance),

—  spatial and object-related (material and
technological infrastructure, classrooms, computer
pool, equipment for internal networking and access to
Internet, library resources, including digital, conve-
niences, interior design and equipment).

Structure of an educational environment of a
higher education institution is closely related to its
functions. The «educational» adjective shows that the
issue is not just an environment for living activities but
also an environment for acquiring education. Hence,
its dominant function is providing higher education
(educational function). This function is a multiple-
aspect and polystructural one and it includes, in our
opinion confirmed by empirical research, educational-
professional, educational-socializing, educational-
cultural constituents, which may be reckoned separate
basic functions of an educational environment of a
higher education institution, because the lion’s share of
its resources and time is spent for their fulfillment. It is
necessary to consider that fulfillment of said functions
is an interrelated and simultaneous process, while
optimizing one function inevitably leads to changes in
fulfillment of others.

Educational-professional function of higher
education is directly related to fulfillment of the
intended higher education’s destination — assistance

for a person in acquiring knowledge skills, competency,
that allow him or her to successfully work within his
or her specialty in the future. Theoretically, a college-
educated human being is a self-reliant moral and
spiritual person, which has internalized the thesaurus
of culture and culture-creating skills and uses it
actively in all the life dimensions (educational-cultural
Jfunction). An educational environment of a higher
education institution provides a person with unique
possibilities for acquiring experience of overcoming
difficulties, purposeful activities, success and loss
situations, abandonment of stereotypes for new
experience, controlling one’s behavior and emotions
in various situations, participating in dialogs and
debates, forming own view on events and phenomena,
adopting rules, style of work presented by the
corporate culture of a higher education institution,
sense of education necessity for the future life, mending
communication channels and friendly relationships. In
such a way, an educational environment bears one more
Junction — educational-socializing.

This approach to determining the phenomenon
of an educational environment of a higher education
institution allows considering any condition or any
resource of an educational environment as a <«factor
of influences> upon an educational process subject at
a higher education institution. Hence, changing them
intentionally we can have an indirect effect upon
quality of all the educational process constituents,
including its result — a graduated specialist.

In summary, we can claim that intentional
examination of an educational environment, detecting
possibilities for educational process subjects’
development allows not only to assist the subjects in
adapting to the educational environment conditions,
but also to facilitate maximal fulfillment of educational
goals by influencing it in some way for the purpose of
achieving desirable attributes (quality characteristics).
Conditions-possibilities of an educational environment
have to become a resource for raising education quality,
a source for development of various types of personal
experience.

The environmental approach gives the controlling
subject a methodology and a technology of using
an educational environment of a higher education
institution for professional and personal development
and self-development of higher education acquirers.
The main distinction of the environmental approach
is the necessity to provide quality not of a pedagogical
process directly, but of an educational environment,
which, in its turn, becomes a guarantee, a pledge of
quality of the educational process and its results. The
environmental approach changes the emphasis of
pedagogical activity: the direct effect of a pedagogue
upon a person is replaced by the activity aimed at
creating and developing an environment that has
to satisfy educational needs of an education acquirer
optimally.
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M. B. Bpatko. CEPEJOBUIIIHUI MIAXIJ Y BUIIII OCBITI: METOJOJOITYHUIT ACIEKT

B cmammi, 6a3youuco na ysaeienmi npo memooonoziunuil nioxio sKk KOHUenmyaiohy OCHO8Y OCEIMHbOT
OistbHOCMI, WO BU3HAYAE 1T cmpamezilo ma MaxKmuKy, Peziamenmye mempymenmapiil, pecypcu i mae 06opisnesy
CMPYKMYPY, AKA 6KIIOUAE MEMOO0N02IUNUL A MEXHOLOZIMHULL PieHi, 00TPYHMOBANO Meopemuuni 3acaou
cepedosuuozo nioxody y euwiil oceimi. Ha ocnosi ananisy 6asosux nonsamo nioxody (cepedosuwe, oceimie
cepedoguue, 0CBIMHE CePedosUIye U020 HABLATLHOZ0 3AKAAY ), XaPAKMEPUCMUKU CIMPYKMYpPU ma Qynkiyii
0CBIMMBO20 CePedosUILA BU020 HABUANLIHO20 3AKAA0Y, 3POOIECHO BUCHOBOK, U0 Cepedosulyull nioxio y uwiil oceimi
— ye cucmema 0itl cybd’exma ynpasiinms 3 OCGIMHIM CepedosueM U020 HABUAILHOZ0 3aKIA0Y 3 MEMOK HAOYmMms
HUM Xapaxmepucmux, ki 003601mob yboMy Ceped08ulyy YCNiHo Pearidyeamu NOJICMpyKmypHy OCEIMHIO
Gynrui. Asmop 66axicac, wio 0ceimHe cepedosuiye € He JulLe YMoGo10, a YUHHUKOM Ma 3aco00M opmyeaiis ma
PO3BUMKY KOMNEeMeHMHOCMI Maidymmvozo (Paxisus.

Kmouoei crosa: nioxio; memooonozis; oceimiue cepedosuuye; 0CGIMHe cepedosuue U020 HAGUAILHO20 3AKIA0Y;
cepedosuuuil nioxio; cepedosuuyiull nioxio y euwii oceimi.

M. B. Bpartko. CPEJIOBOI1 II0/IXO/I B BLICHIEM OBPA3OBAHHUU: METO/IOJIOTMYECKUIA
ACIIEKT

B cmamwve ¢ yuemom mpedcmasnenuss 0 mMemooon0ZUUecKOM N00X00e KaK KOHUENMYAaibHOU OCHOBE
00pasoeamenvroil. 0esmervbHoCmu, KOmopas onpeoeisem ee cCmpamezuto U MAKMUKY, peziamenmupyemn
UHCMPYMeHMAapuil, pecypcovl U umeem O08YXYPOBHEBYI0 CMPYKMYPY, SKAIOUANOUYIO MemOO00I02ULeCKULl U
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MEXHOLOZUMECKULL YPOBHU, 0OOCHOBAHDL MEOPEMUUECKUE OCHOBAHUSL CPed08020 N00X00a 6 EbiculeM 00PA308aHULL.
Ha ocnose anarusza 6asosvix nonsmuil nooxooa (cpeda, obpasosamenvias cpeda, obpasosamenvias cpea
evicwez0 Yuebrozo 3a6edenusl); XapaKmepucmuxkyu CmpyKkmypol, Qyukyuti 06pa3oeamenviotl cpedvl 6biCUezo
Yuebnozo 3asedenust, cOelan 6vl600, Umo cpedosoll N0OX00 6 GbiCUleM 0OPA30BAHUU — MO CUCTNEMA OellCMEUL
cybovexma ynpasienus ¢ 006pasosamenvioll cpedoll 8bicuLezo YuedH0z0 3a6e0eHis ¢ Ueablo NPUodpemenus. cpedoil
XAPAKMEPUCTIUK, KOMOPbLe NO3GONAM el YCNewHo Peaiiu306amy NOAUCTPYKMYPHYIO 00pa3osamenviyio Gyuxkyuio.
Asmop cuumaem, wmo 00pazoeamenvhas cpeoa seiIemcs He MoAbKo YCIOBUCM, HO U (YaKMOPOM QOpMUPOSAHUs U
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CYYACHI OPIEHTUPU PO3BUTKY CTOMATOJ1IOI4YHOI
OCBITU B YKPAIHI

Y cmammi poszisnymo npobiemy usHAUEHHs KAIOUOGUX OPIEHMUPIE PO3GUMKY YKPATHCOKOL CIOMAMON02IUHOT
0C6IMmuU Cb0200CHHS HA OCHOBI anANli3y 00CEI0Y EBPONEICHKUX Kpain ma eaacHux 0ocaioxcein. Bemanosneno, uwo 20-
JIOBHUM 3A60AHHAM GUUWOT 0CEIMU CbOZOOEHHS € NI020MOBKA KOMNEMEHMH020 (axieust Y ULOMY HABUAILHOMY
saxaadi. Biomax axmyanizyemocs eusuenns cmpyxmypu npo@ecitinoi Komnemenmuocmi (haxisyis, 30xkpema iiKapis-
CMOMamo0zis, i npouec ii hopmyeanis y npoueci HaAsUAHH Y SULLOMY MEOUUHOMY HABUALLHOMY 3aK1adi. Bcmanos-
JIeHO GIOMIHHOCT 6 OP2AMI3AUTTL 0CEIMHBOZO NPOUECY | OUIHIOBAHNT OCBIMHBOZO pe3yrvmamy 6 Ykpaini i 3apyoiicHux
kpainax. 062060p10eMbCs ananis 00CAONCeHHs PiBHs CHOPMOBAHOCMI CKAAO0BUX NPOPECIUHOT KOMNEMeHmHocmi

Maudymux cmomamiozis y nposionux BMH3 Yxpainu.

Kmouosi caosa: suwa ocsima; maubymui axisyi iz cmomamonozii; meduuna oceima; npogecitina xomne-
MeHMHICMb; CMPYKMYPa nPo@eciinoi KomnemeHmHocmi Paxieuys ia CmoMamoozii; AKicms CMoMamoi02iuHoT 0C8IMU.

Beryn. EdextuBHicTh OCBiTM BU3HAYAETHCS
MipOfO Ti/ITOTOBJEHOCTI BJACHUKIB AUILJIIOMIB /10
3MiH, TOCBOEYACHUX, TBOPUMUX 1 KPEaTUBHUX il y
BIAMOBiZb Ha BUKJIUKU i MpobGJeME CYCIJIbHOTO
possutky (Cuiocapenko O., 2015). Ilocriiini 3minu y
BITYM3HAHIN OCBITHIN rasysi y mpoiieci miiBUIIeHHS
SAKOCTI Ta iHTerparlii 0 €BPOIEHCHKOTO OCBITHHOTO
[IPOCTOPY BUKJIUKAAU TOTPedy y TOTJANOIEHOMY
BUBYEHHI OCBITHBOTO TIPOIIECY Y BUIIUX HABYAJIBHUX
daknagax (BH3). €spomeiicbka cTpareris, Ha
SIKY OPIEHTYETBHCSI YKpaiHa MPOTATOM OCTaHHBOTO
JleCSATUPIYYS, € HOBUM €TalloM Y PO3BUTKY KOHIIETIITii
CTAJIOTO JIIOJCHKOTO PO3BUTKY, HA SKOMY cepa OCBITH
crac Moro KJIIOYOBUM IHAMKATOPOM 1 Bimobpaskae
0araToacIeKTHICTh, 3aKOHOMIPHOCTI BiATBOpeHHs i
po3BUTKY cycmiibuoro xkutts ( [punesuda JI. M., 2015,
c.5). Sk macaigok — Bee GibIIOTO 3HaYeHHsT HAOyBa€e
HOBUI HayKOBUI HAIIPSM IHTEIPOBAHOTO JOCII/IPKEHHS
chepu ocBiTH — OCBiTOJIOTIA (€AYKOJOTisT). Y KOHTEKCTI
TEOPETUYHMUX 1 METOAWIHUX 3acaj] OCBITOJOTII, sSKa
PO3KpPUBAE CKJIAMHICTD Ta MIKIUCIUILIIHAPHICTD
pobJieM PO3BUTKY CYdYacHOI OCBITH; POJIb OCBITH Y
COITIAJIBHO — €KOHOMIYHOMY, KYJILTYPHOMY i TyXOBHOMY

PO3BUTKY CYCIIJIBCTBA; BU3HAYAEC 00 CKTUBHI YMHHUKK
PO3BUTKY HOBUX HaykoBux HanpsaMmiB (Oraes’tok B. O,
2013) NiABUNIYETHCS AKTYaJbHICTh JTOCJIPKEHHS
Cy4YaCHUX BEKTOPIiB PO3BUTKY 1 METMYHOI OCBITH.

Merta. BusnHauntu cydyacHi OpiEHTUPU PO3BUTKY
BUIIOI CTOMATOJIOTIYHO1 OCBITH CHOTOICHHS B YKpaiHi.

Mopaepni3aiisgs BUIIOI OCBITH Ha OCHOBI
KoMITeTeHTHicHOTO miaxoxy. Ha mouatky 80-X pokiB
XX cr. cepen poboromasuis CIITA mouasa spocraru
XBUJIST HEBJIOBOJIEHOCTI SIKICTIO MiITOTOBKY (haxXiBILiB Y
BUIIUX HaBYAJIBHUX 3akJanax. e npusepnysio ysary
JIO TIEPETBOPEHD Y CYCHIIbCTBI, SKi CTATN HACIIIKOM
npoiiecis riobanizamnii. Byso 3’sacoBano, o cTupanHsa
KOP/IOHIB MIiXK Jlep;KaBaMu TIPUBEJIO /0 Mirpartii
3HAYHUX BEPCTB HAceJeHHs Yy IOIIyKaX Kparmioro
IpareBJamTyBaHHs, IHTepHAIlioHagi3a1ii BUIIOT
OCBITU 1 CTBOPUJIO HOBE TpaHCHAIlIOHAJIbHE OCBITHE
cepenosuiie. Taki TpaHcopMaliii BUKIUKaIU MOTPedy
Y OHOBJIEHHI Ti/IXO/iB /0 OIIHIOBAHHSA PE3yJIbTaTiB
ocBiTH, SKi 6 OIHAKOBO CIPUIAMAINCH HE3AIEKHO BiJ|
Kpaiuu nepedyBanHs. JIJist IbOTo €Bporeiichki (axisii
y Tajysi mpodeciitHoi 0cBiTH 00’ €HANNCH Y TIONIYKY
00’ €KTUBHUX KPUTEPIIB OLIHIOBAHHS HABYAJIbHOTO
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