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TRANSFORMATION OF THE ROLES
OF UKRAINIAN UNIVERSITIES TEACHERS
IN STUDENT-CENTRED LEARNING AND TEACHING

The article deals with the problem of the readiness of Ukrainian academic staff to transform the role of teacher in
student centred learning and teaching. Our research was aimed at studying the readiness of Ukrainian teachers to transform
the role of teacher in student-centered learning and teaching. Despite the fact that student-centred approach is confirmed
both in normative educational documents and in the theory and practice of European higher education, the teachers of
Ukrainian universities are not well-informed about the transformation of the teacher’s role in student-centred learning.
And, consequently, the change of the authoritarian role of the teacher to the delicate support of the individual educational
search of each student goes hand in hand with some difficulties. The empirical material of the research was collected by the
method of questioning of academic staff from Ukrainian universities and students of the Central Institute of Postgraduate
Pedagogical Education of the National Academy of Sciences of Ukraine. The results of the study confirmed our hypothesis:
Ukrainian university lecturers in the majority of cases are not ready to use flexibly dif ferent strategies for interaction with
students in order to activate, stimulate and encourage the active educational activities of each student in student-centred

learning and teaching.
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Introduction. Student-centred approach to learning
and teaching is a fundamental principle of the European
Higher Education Area. This principle had been
mainstreamed in the strategic documents of the Bologna
process, starting with Leuven / Louvain-la-Neuve
Communiqué (2009), in which it was declared for the
first time, and the Paris Communiqué (2018).

Student-centred approach shifts the emphasis in
the educational process from teaching (transfer of
knowledge) to learning (student’s educational activities).
The implementation of student-centred learning and
teaching

o respects and attends to the diversity of students
and their needs, enabling flexible learning paths;

o considers and uses different modes of delivery,
where appropriate;

o flexibly uses a variety of pedagogical methods;
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o regularly evaluates and adjusts the modes of
delivery and pedagogical methods;

e encourages a sense of autonomy in the learner,
while ensuring adequate guidance and support from the
teacher;

e promotes mutual respect within the learner-teacher
relationship;

e has appropriate procedures for dealing with
students’ complaints (Standards and Guidelines, 2015, p.
12).

The central figure in the educational process is not a
teacher as the main source and knowledge transmitter,
but a student, who ceases to passively perceive and
memorize educational information, but becomes an active
participant in the educational process, acts as a full-
fledged subject of relations in education, assumes a part
of responsibility for teaching. The student is active, has
more preference and has the power in a student-centred
learning approach (O’Neil and McMahon, 2005). One of
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the principles of SCL is developing learners’ knowledge
by communication, critical thinking, and problem solving.

Accordingly, the role of the teacher changes: he
or she creates conditions for the student to have the
opportunity to work with his or her experience, develop
communicative and organizational skills, plan research
activities, make decisions and bear responsibility for
them, adapt the educational goal to the personal qualities
of each student, activate and stimulates the process of his
individual progress in the education system. The teacher
changes from the «sage on the stage» to the «guide on
the side»; teacher helps to guide the students, manage
their activities, and direct their learning (Morrison,
2014, p. 1).

Consequently, the traditional role of the teacher as a
mentor and translator of knowledge in student-centred
approach is transformed into a facilitator, moderator,
tutor, coach who shares the responsibility for learning
with their students and focus on their autonomy as
learners, encouraging them to «construct» their own
meaning through pro-active, independent learning,
discovery and reflection (Trends 2015, p.70).

The aim of this article is to analyse the readiness of
Ukrainian academic staff to transform the role of teacher
in student centred learning and teaching.

It should be noted that these terms have are used in the
Ukrainian education in the last decade and they still have
no established definitions; there are different definitions
of these concepts in scientific works. Facilitation in
Ukrainian pedagogical science is treated as a specific type
of pedagogical activities of the teacher which aims to assist
the learners in their self-actualization, self-improvement
and self-esteem, to maintain their commitment to self-
development, self-improvement, to promote their personal
growth, to disclose their capabilities, cognitive abilities,
to actualize their axiological attitude to people, nature,
national culture based on setting up the atmosphere
of unconditional acceptance, understanding and trust,
helpful,  humanistic, partnership  communication
(Halitsan, 2009; Kolomiichenko, 2010; Shevchenko,
2014; Ogienko, 2016).

We are impressed by the understanding of these
concepts as the various communication roles of the
teacher, as the strategies of his interaction with students,
aimed at motivating, stimulating, organizing the activities
of students, supporting and assisting them in the
educational process at various stages of the educational
process. We are committed to the view of D. Wise (2017),
who points, both teaching and facilitation are effective
instructional techniques, but each is appropriate for
particular educational objectives and scenarios. At the
stage of introducing new information or instructing
students before the practical training of professional
skills, the teacher performs a traditional role: organizes,
teaches new information, demonstrates and manages
student activities.

During students’ individual work, the teacher carries
out the role of facilitator: advises, adapts the tasks to the
personal qualities of each student, creates a comfortable
atmosphere in the classroom, which encourages students
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to participate in research tasks, activates and stimulates
cognitive motives and curiosity of each student.
During group work, the teacher activates the analytical
and reflective activity of students, develops their
communicative abilities and teamwork skills as well as
induces the participation and activity of all participants
to ensure the students to master the new material during
their practical activities, that is, they act as moderators.

Scientific discussion on the role of a teacher within
student-centred learning, as noted V. Goodyear and
D. Dudley (2015), resulted in the suggestion that teachers
find it difficult to be less directive and more facilitative
and that teachers often revert to more didactic teaching
methods. As a consequence, many questions have
remained unanswered about the teacher-as-facilitator.
For example, what does it mean to act in more facilitative
ways? How does the teacher interact with students in
paired or group work activity? What does the teacher do
to support learning during lessons? What effect does the
teacher-as-facilitator have on learning? (p. 275).

In addition Farrington (1991) also adds that in many
practices teachers think that they use SCL, it is still the
teacher who controls and directs the learning process
instead of facilitating and guiding the process: «there
is more rhetoric than reality involved in claims about
student-centered learning methods in higher education»
(p. 16).

We agree with D. Bayram-Jacobs and F. Hayirsever
(2016), who points that it is very important to know
the perceptions of the teachers not only of the method
of SCL but also the roles of teacher and student, and to
detect the misunderstandings about this approach (p. 6).
So our research was aimed at studying the readiness of
Ukrainian teachers to transform the role of teacher in
student-centred learning and teaching. At the beginning
of the study, we make a hypothesis: despite the fact
that student-centred approach is confirmed both in
normative educational documents and in the theory
and practice of European higher education, the teachers
of Ukrainian universities are not well-informed about
the transformation of the role of teacher in student-
centred learning. And, consequently, the change of the
authoritarian role of the teacher to the delicate support
of the individual educational search of each student goes
hand in hand with some difficulties and barriers.

Method. The research methodology includes an
analysis of questionnaires completed by university
lecturers. The empirical material of the research was
collected by the method of questioning with the direct
participation of the authors. Academic staff from the
7 Universities of Ukraine, as well as scientists from the
research institute was interviewed. A total number of 68
respondents were interviewed. Among respondents there
were teachers of mathematical, technical, natural and
humanitarian sciences. The survey was anonymous, but
we asked the respondents to name their work experience
in the sphere of pedagogical activity, as well as to note the
presence or absence of an academic degree. The results
of the distribution of respondents with the reference to
these features are presented in Figure 1 and Figure 2.
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Figure 1. Duration of teaching experience of respondents
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Figure 2. Respondents’ academic degree

The respondents were asked questions, grouped in
2 blocks. In the first block, the respondents had to pick
up the correct definition (facilitator, moderator and
tutor) to the expanded definition. The second block was
a question about the difficulties the teachers face during
student-centred learning. The respondents were asked

all answersare
Wrong or no

answer
25%

three right_/
answers
23%

>

multiple choice questions with a chance to provide their
own answer. The survey contained questions allowing an
interviewee to choose several answers at once.

Findings and discussion. Infographics of the results
based on the first block of questions as presented in
Figure 3.

one right answer
43%

\—two right answers
9%

Figure 3. Results of the survey about the definition of the teachers’ roles.
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So, as the poll showed, only one fourth (23% of
respondents) rightly pointed out all three variants of
the determinants of the facilitator, the moderator, the
tutor, almost half (43%) — only one correct option (the
term tutor was used mostly, this definition was correctly
called most often), and 25% of respondents were not
be able to correctly answer this question. These results
allow suggesting that in the majority of the surveyed
teachers of Ukrainian universities poorly imagine the
differences between the role of traditional teacher from
a facilitator, a moderator as well as a tutor in student-
centred learning.

However, the definitions correctly named are not the
main result of the survey to determine the readiness of
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scientific and pedagogical staff of Ukrainian universities
to perform different roles in the educational process. In the
context of our study, it is more important to investigate
the difficulties faced by teachers in the use of active
and interactive forms and methods. However, as noted
by V. Goodyear and D. Dudley (2015, p. 276), with the
reference to the works of their predecessors, teachers may
be reluctant to use student-centred approaches due to a
limited understanding of how to interact with learners
when their role is described as merely that of a facilitator.
This misunderstanding causes difficulties in the activities
carried out by a teacher in student-centred learning,

The results of this survey, ranked by the number of
responses, are presented in Table 2.

Table 1
The results of the survey on difficulties
e f
Difficulties Number o %
answers

to encourage students with different levels of knowledge and learning opportunities to 33 48,5
participate in the educational process
to perform various communication roles of the teacher (facilitator, moderator, tutor) 14 20,5
to organize dialogic interaction 13 19
tactfully and objectively evaluate the level of achievement achieved by students 13 19
students are not ready for such forms of study 13
to help students to overcome the difficulties that arise in interpersonal interaction 11,7
to take into account the relationships, personal sympathies and antipathies of students 11,7
when they are grouped together to perform the task
to organize interactive activities with the help of a favourable atmosphere at the lesson 10
to manage with unforeseen conflict situations by communicating with students or 10
students between themselves
to predict the nature of the difficulties of students in the planned system of pedagogical 6 8,8
actions
There are no difficulties 6 8,8
Other difficulties (name them) 1,4

The results of the survey showed that almost half
of the surveyed scientific and educators (48.5%) are
having difficulty in engaging students with different
levels of knowledge and learning opportunities to
participate in the educational process. In our opinion,
this result means that it is difficult for teachers to adapt
tasks to the personal qualities of each student, to create
a comfortable atmosphere in the classroom, which
encourages students to participate in research tasks, to
intensify and stimulate the cognitive motives, curiosity
of each student, despite his or her level of knowledge and
educational opportunities.

20.5% of respondents admitted that they had difficulty
fulfilling the role of facilitator, moderator or tutor in the
educational process. However, correlating this result
with the answers to the first question block, on which
77% of the interviewed teachers could not name the
correct definitions of these roles, we can conclude that the
proportion of respondents having trouble in performing

the various roles of the teacher could be greater if they
correctly understood the meaning of the concepts.

19% of respondents find it difficult to organize
dialogue interaction. This result confirms that the
more commonplace for Ukrainian higher education
remains unilateral (from teacher to student or working
backwards at seminars - from student to teacher) way of
communication as the main communicative process in
the institution of education and the traditional role of the
teacher as «sage on the stage».

19% of the interviewed teachers noted that it is
difficult for them to tactfully and objectively evaluate the
level of achievement gained by students. Consequently,
we can conclude that respondents do not have the
skills to formulate an assessment that is aimed to reveal
the potential of each student, as well as to involve the
diagnosis of unsuccessful results to help them in their
individual educational search.

Other variants of responses, which indicate that the
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university’s scientific and pedagogical staff are not ready
to change the teacher’s communicative authoritarian
role to delicate support for the individual educational
search of each student, collected a slightly smaller and
roughly equal number of votes (from 8.8% to 13%).
Only one respondent (1.4%) chose the answer <other
difficulties» and described it as follows: «The basic level
of student knowledge is horribly lows. And only 8.8% of
the respondents stated that they had no communicative
difficulties in student-centred learning.

Thus, theresults of the study confirmed our hypothesis:
Ukrainian university lecturers in the_majority of cases
are not ready to use flexibly different strategies for
interaction with students in order to activate, stimulate
and encourage the active educational activities of each
student in student-centred learning and teaching.

As the authors of the analytical report «Empowering
Teachers for A Student-Centred Approach» (Marinko
et al, 2016) note, the transformation teachers’ role to a
facilitator in a student-centred teaching and learning goes
hand in hand with some difficulties and serious threats.
A teacher should know the scientific area, be acquainted
with pedagogy and didactics, know how to prepare study
materials, make connections with libraries and employers,
and be an ideal facilitator (this role requires additional
knowledge). Teachers do not receive all this during their
studies and it is also difficult for them to acquire this
knowledge in the first year of their work. There are not
enough development programs for university teachers.
Teachers’ salaries have not improved in the majority of
countries that were faced with the economic crisis while
teachers should work more and get more training (p. 161).

These findings are confirmed by D. Bayram-Jacobs
and F. Hayirsever (2016). The researchers think that the
disadvantages of or barriers to using SCL approaches
may arise if a teacher cannot perform his / her roles
related to the planning, guiding and leading of the
learning process. As a disadvantage and difficulty to this
approach they mentioned that it takes long time. Among
the other disadvantages the researchers noted high
number of students in a class, inadequate instruments
to use, economic reasons and the difficulties related
to planning and applying SCL (p. 10). Y. Gibadullina
(2016) adds conservatism of the teachers, the dominance
of traditional knowledge-oriented technologies over
activity-competence, as well as low social and creative
activity of a significant part of students.

These studies support our hypothesis: transformation
of the role of the teacher in student-centered approach
goes hand in hand with some difficulties, disadvantages
and barriers.

Conclusion. The study we conducted showed that
in the majority of the Ukrainian academic staff poorly
imagine the differences between the role of traditional
teacher from a facilitator, a moderator as well as a tutor
in student-centred learning; face difficulties in the use of
active and interactive forms and methods; find it difficult
to organize dialogue interaction with the students. The
results obtained in this paper will be used in further
research on the development of training programmes for
continuing professional development of academic staff
to enhance teaching quality and to change the teacher’s
authoritarian role to delicate support for the individual
educational search of each student.
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TPAHC®OPMAIIIS POJIEIT HAYKOBO-IIEJIATOTTYHUX IMPAIIIBHUKIB YKPATHCBKHX
YHIBEPCUTETIB ¥ CTYAEHTOIHEHTPOBAHOMY HABYAHHI TA BUKJTAZTAHHI

Bymseinchka Okcana, KaHAWAAT TEATOTIYHUX HAYK, CTAPIITHH HAYKOBHUiT CITIBPOGITHHUK,
cTapiivii HAyKOBUIT CIIiBPOOITHUK HAYKOBO-I0CIIHOT TaGopatopii ocsiTosorii,
Kwuiscbkumii yniBepeuteT imeni bopuca [pindyenka,

ByJ1. Tumomrenxka, 13-6, 04212 Kuis, Ykpaina, o.bulvinska@kubg.edu.ua

Yepsona Jlecs, kananaar GisocodcbKux HayK, CTapIInil HAYKOBUIA CIIiBPOOITHUK,
MPOBIAHNI HAYKOBUIA CIIiBPOOITHUK BiITy JIilepcTBa Ta iHCTUTYIIIHHOTO PO3BUTKY BHIIOI OCBITH,
[ncturyT Bumoi ocsitn HAITH Ykpainn,

ByJ1. BactionHa, 9, 01014 Kuis, Yipaina, chervona_lesya@ukr.net

Y cmammi posensidacmvcs npobaema zomosrocmi 0o mpancopmayii poni euxiadaua 6 cmyoeHmoUueHmpo8aHomy
nasuanni ma euxaadanni. Hessaxcaiouu na me, w0 cmyoenmoyenmposanuti nioxio ymeeposcenuil ax y HOPMAMuGHUX
oceimuix QoKyMeHmax, max i 6 meopii ma npaxmuyi €6poneticvkoi suuloi oceimu, 6UKIA0aUL YKPAiHCHKUX YHIBEPCUMEMiE
He Haomo ingopmosani npo mparnchopmayilo Poii GUKIAAUA 8 CMYOeHMOUeHMPOSAHOMY Haguanii ma euxiadanmi. I
omaice, 3MIHA ABMOPUMAPHOT PONL BUUMENs HA OeNIKAMHY NIOMPUMKY THOUBIOYANLHOZ0 HABUATIHHOZ0 NOUYKY KONICHOZO
cmydenma tide pyka 06 pyxy 3 desxumu mpyonowamu. Emnipuunuii mamepian docniowcenns 6ye 3ibpanuti memooom
ONUMYBAHHS BUKIA0AYI8 3 YKPATHCLKUX YyHigepcumemis. Pecnondenmam Oyau 3anponoHoeani numanmsi, 3z2pynoeani y
2 6noku. Y nepuwomy 6a0ui onumarni maiu nidibpamu npasuiviy dediniyiio (pacurimamopa, modepamopa, moomopa,)
00 po320pHYMO20 8UsHAUEHHS. JIpY2utl O0K CKAA0ANU 3aNUMAanHsL w000 mpyoHoulie, 3 AKUMU BUKIAOAY] 3YCMPIYarmvCs
8 YMOBAX CIMYOECHMOUEHMPOBAH020 Hasuanhs. Pesyrvmamu docrioicenns niomeepounu: Giibuiicms onumanux HayKoeo-
nedazoziunux NPayieHUKIe YKPaiHCoKUX yHieepcumemie nozano yseasomy ioMinHocmi mpaduyiinol poni euxiadava
610 pacurimamopa, modepamopa, mviomopd, 60HU He 20MOGL ZHYUKO GUKOPUCTNOBYEAMU PIsHi cmpamezii 63aemooil
3i cmydenmamu 3 Memor aAKMuUGi3ayii, CMUMYI08AHHSL MA 3A0XOUCHHS AKMUBHOT HABUANLHOL ISIbHOCME KOMCHO20
cmydenma, a makoyic 3a3Hamy mpyoHOuie 3 GUKOPUCIAHHS CIYOeHMOUEHMPOBAH020 Nidxody 8 0CEIMHLOMY NPOUEC;
Ginvuu 36uunUM 0L YKPATHCHKOT 6UL0T OCBIMU 3aMUUAEMbC 00HOCMOPONHIL (810 sukiadaua 0o cmydenma na AeKyisx
abo 6 360POMHOMY HANPAMKY — 610 cMydenma 00 GUKIAOAUA — HA CEMIHAPCOKUX 3AHAMMIAX,) CROCiO nepedaui ingopmauii
SIK 20JI06HULL KOMYHIKAMUSHUT NPOUEC Y 3aKaadi 0ceimu

Kniouogi cnosa: suxiadanns; 6ukiaday; HAGUAHHS; HAYKOBO-NEOAz0ZiUHI NPAUIGHUKU; CMYOEHMOUEHMPOBAHUIL
nidxio; ¢acunimamop.
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B cmamwve paccmampusaemcs npobrema  20mosHOCMU K MPAHCHOPMAUUU  PONU  NPenooasamens. 6
cmydenmouyenmpuueckom obyuenuu u npenodasanuu. Hecmomps na mo, umo cmyoenmoueHmpuueckui nooxoo
ymeepicoen Kax 6 HopMAmusHvlx 06pazosamenviuly 00KYMeHmax, max u 6 Mmeopull U Npaxmuxe e6pPonetickozo GbiCULezo
obpasosanus, npenodasameny YKPauHCKUX YHUGEPCUMEMOE He CIUUKOM O0CEe0OMIEHbL 0 MPAHCHOPMAUUL POIU
npenodasamens 6 CmyoenmoyeHmpuueckom obyuenuu u npenooasanuu. M, credosamenvho, usmenenue asmopumapHou
poaU npenodasamens Ha OeIUKAMHY NOOOEPICKYy UHOUBUOYATLHOZO YueOH020 NOUCKA Kaxud020 cmydenma udem
pyka 00 pyKy ¢ HeKOomopbiMu MPYOHOCMAMU. IMUUPUMECKUL MAmepuan ucciedoéanus Ovul cobpan memooom
onpoca npenodasameneii U3 YKPauHcKUx yrnueepcumemos. Pesyrvmamor uccaedosanus nodmeepouni: Goabuuncmeo
ONPOULEHHDIX HAYYUHO-NE0AZ0ZUYECKUX PAOOMHUKOE YKPAUHCKUX YHUBEPCUMEMOE MNL0X0 NPeoCmasision Omiudue
MPAOUUUOHHOL POJU NPEN0OABAMENs OM PACUIUMATIOPA, MOOCPAMOPA, MHIOMOPA, OHIL HE 20MOBbL ZUGKO UCNOLb308ATN
PAsIUYHbIC CMPAMezul 63aUMOOCTICMEUS. CO CMYOCHMAMU € UEAbI0 AKMUSUSAUUL, CTIUMYIUPOSAHUS U NOOUPEHUSL
aKmuenoll yueOnol 0esmervnocmu Kajncoozo cmyolenma, a maxyice UCHbImbleaiom mpyoHOCmu NO UCTIOAb30BAHUIO
cmydenmouenmpuueckozo nooxoda 6 obpasosamenvhom npouecce; 60iee NPUSLIUHBIM Ol YKPAUHCKOZO BbICULEZO
obpasosanus ocmaemcsi 00nocmoponnuii (om npenodasamens Kk cmyoenmy na IeKUUSX uiu 6 00pammom Hanpasienuu
— om cmydenma K npenooasamento — HA CEMUHAPCKUX 3AHAMUSAX) CNOCOO nepeoauu UHGOPMAuuu Kax ziasHblil
KOMMYHUKAMUBHBLI NPOUECC 6 YUeOHOM 3a6e0eHUU.

Kniouesvie caosa: mnayuno-nedazozuueckue pabomuuxu; — obyuenue; — npenooasanue;  NPenooasamen;
CIYOEHMOUEHMPUUECKUL NOOX00; PACUIUMAMOP.
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