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RESEARCH-BASED TRAINING FOR PREPARATION
OF PROFESSIONALS OF THE SOCIAL SPHERE IN GERMANY

The article deals with the educational systems of research-based training for preparation of specialists of social sphere
in Germany. On the basis of the research of foreign scientists and previous researches of the author it was set that the
system of research-based training is defined as a complex of pedagogical purposes, which are combined with the main
tasks in the development of research competence of students (development of skills for setting the research task and finding
ways to solve it). The system of research-based training for preparation of specialists of social sphere in two leading
universities of Germany (University of Cologne (Cologne, Germany) and Humboldt University (Berlin, Germany)) has
been analysed. It is established that not every Master’s program involves studying with the use of research techniques.
However, it was found that the research-based training system of study in its proper application encompasses not just the
student’s research activity partly detached from the educational process, but is reflected in each student’s discipline. Each
discipline reveals one of the aspects / tasks / areas of student research and in parallel serves as a practical basis for the
development of professionally meaningful competences.

Prospects for further research we see the study of the individual research and educational trajectory of the student
through the entire period of training in the research-based training system for specialists of the social sphere and the
development of methodological recommendations for the use of such a trajectory and system in the Ukrainian system of
higher education.
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Introduction. The current changes in Ukraine’s
educational policy, in particular the training of
future specialists in the higher education system, are
primarily oriented towards European integration, that
is, the preparation of a competitive specialist capable
of carrying out professional activities in accordance
with the requirements of modern society, of constant
globalization processes and the withdrawal of the
labour market to the European level. This reality is
due not only to European integration processes, but
also to the current state of development of institutions
of higher education (THE). THE have primary task in
reorientation of the content of preparation for the best
European models, experience of European countries and
many years of historical experience of such states. Such
tasks arise not only because of the demand of the present
but also declared in the basic normative legal acts of
Ukraine: the Laws of Ukraine «On Higher Education»
(2014), «On Scientific and Scientific and Technical
Activities» (2015), «On Education» (2017) etc.

At the same time, an inclusive educational
environment is actively developing in Ukraine, which is
due to an increase in the number of children with special

© Pavliuk Roman, 2019

educational needs, people with disabilities who have
the right to equal access to education. It is equal access
to education for all categories of recipients of services
today as an indicator of the civilization of society, its
tolerance and high level of development. It should
be noted that in the countries of the European Union
this problem has long been solved by recognizing the
high level of inclusiveness and through rethinking the
system of training specialists in the social sphere that
help children with special educational needs and people
with disabilities to receive equal access to education, to
socialize and integrate into society.

According to the Ministry of Education and Science
of Ukraine in 2016,/2017 the number of children enrolled
in special classes of secondary schools is 5669, which is
7% more than in 2015/2016. The number of children
studying in inclusive classes of secondary education
institutions from 2015/2016 to date has increased by
35% and is 4180 (Ministry of Education and Science of
Ukraine).

From these statistics, we understand that there is
an urgent need for training professionals who will be
able to provide the educational process in an inclusive
environment at a high level and will help children
with special needs and people with disabilities in equal
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access to education, socialization and integration into
modern society. It is such a mission that relies on modern
specialists of social sphere.

In general, the social sphere is a set of industries
providing a variety of (material and spiritual) services
for the population; a set of industries, enterprises,
organizations that directly determine the way and
standard of living of people, their well-being and
satisfaction of different needs. These are different
branches of human society, in which the social policy of
the state is realized through the distribution of material
and spiritual goods, ensuring the progress of all aspects
of social life, improving the situation of man, labour.
The social sphere covers the system of social, socio-
economic, national relations, communication of society
and personality; the entire space of human life from the
conditions of its work and life, health and leisure to
social-class and socio-ethnic relations (Encyclopaedia,
2012, p. 96-98).

According to the education system defined above
there are teachers in the inclusive / special class, social
pedagogues, social workers and psychologists.

We understand that the activities of specialists of
social sphere in the educational process are not limited
to interaction with a child with special educational needs
and people with disabilities, but also partly related to
work with parents / guardians / family of such children,
people. That is, the modern specialist in the social sphere
should be able not only to integrate the child, a person
into the educational environment, but also be able to
carry out diagnostics, correction, planning of work
with adults, assistance in providing social services and
observance of rights in accordance with the regulatory
framework, to do conclusions based on a set of actions,
to conduct monitoring and evaluation, that is, to be
capable of conducting certain researches, formulation of
conclusions and recommendations.

From the above, it follows that the training of
future specialists in the social sphere (assistant teacher
in the inclusive / special class, social teacher, social
worker, psychologist) should be aimed not only at the
development of professionally relevant competencies,
but also on the development of research techniques and
skills, that is, with the active use of a research-based
training system.

Today, this system of training specialists in the social
sphere is applied in the leading countries of Europe and
the European Union. This is confirmed in the works
of Ukrainian and foreign researchers: N. Kabachenko,
A. Mekshun, T. Ostrianko, N. Saiko, M. Yakovliey,
L. Beddoe, D. J. Greenwood, M. Levin, T. May, P. Marsh,
M. Fisher and etc.

The study of the application of the research-based
training system is devoted to the numerous works of
foreign researchers: M. Gosper, D. Ifenthaler, P. Levy,
J. E. Mills, R. Petrulis, M. Prince, D. F. Treagust,
R. Felder and etc.

The purpose of the paper is to analyse educational
systems of research-based training systems of specialists

in Germany and to identify the effective elements for
improving the Ukrainian education system.
Research-based training system. The research-
based training has become widely developed in foreign
higher educational institutions, but, unfortunately,
in Ukraine this issue has been given little attention.
Research-based training is seen as a fragmentary form of
training organization, although it has long been proven
that this type of active learning (Wildt, 2011; Ludwig,
2011), which is implemented through specific forms,
has its own indicators and characteristics. In addition,
research-based training is an umbrella tern that covers
a range of pedagogical approaches in the process of
student’s professional development aimed at developing
research skills (formulation and problem-solving)
(Aditomo et al., 2013).
Onthebasisoftheresearchresults, scholarsare defined
the research-based training as a type of learning that has
its purpose, content, methods, form of organization and
means, and can be implemented through a specific set of
learning technologies. Confirmation of such an opinion
is found in the works of well-known foreign scientists,
whose research was related to the methodological basis
of research-based training (Pavliuk et al., 2017).
Research-based training is a complex of pedagogical
goals, which are united with the main tasks in the
development of research competence of students
(development of skills for setting the research task and
finding ways to solve it) (Pavliuk et al., 2017).
Educational systems for training specialists in
the social sphere on a research basis at universities
in Germany. The Federal Republic of Germany brings
together 326 higher education institutions, the vast
majority of which are state-owned (non-state law
enforcement agencies are required to hold a state-licensed
teaching license). The basis of the system are universities
(Universitaet) and equated with them higher education
institutions: classical universities (faculties of medicine,
humanities and natural sciences, theology, sociology,
economics, agriculture and forestry, engineering),
technical  universities (Technische Universitaet)
(engineering), general universities (Gesamthochschulen)
(special vocational education and research), pedagogical
institutes  (Paedagogische Hochschulen), medical
colleges, philosophical theological and church colleges
(Theologische Hochschule), college of sports. Non-
university higher education institutions include
vocational schools (Fachhochschulen) (vocational
education in business, economics, service, agriculture
and applied arts) and colleges of art (Kunsthochschule
and Musikhochschule) (Sysoieva, Krystopchuk, p. 118).
All institutions of higher education are divided into
the following groups: universities (classical, technical,
general), as well as specialized institutions of the
university level (higher schools for the training of
teachers, theologians, doctors, etc.) (group A); higher
professional schools with specialized training, (group
B); higher schools (colleges) of arts and music (group C)
(Sysoieva, Krystopchuk, p. 114).
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In our study several educational systems for the
training of future specialists of social sphere on the basis
of research-based training system have been analyzed at
leading universities in Germany — University of Cologne
(Cologne), University of Humboldt (Berlin).

The University of Cologne (Cologne, Germany) is one
of Germany’s largest universities in terms of the number
of students (about 50,000 students). The university
was founded in 1388, but in 1799 it was closed, and all
attempts during the nineteenth century to restore it were
unsuccessful. The university’s new history of activities
began in 1919 with the construction of new buildings
and the restoration of education. Today it is a powerful
educational and scientific institution, which consists of
6 faculties and a huge number of bachelor’s, masters and
doctoral programs.

Among the structure of the University of Cologne, we
will highlight the Humanities Faculty, which prepares
specialists in the social sphere. At the master’s level,
such programs are: Master of Education for Special
Educational Needs, Master of Rehabilitation, Master
of Prevention and Early Intervention. Studying in the
magistracy lasts two years and involves studying subjects
in the volume of 120 credits. Consider a more detailed
structure of the listed educational programs for training
specialists in the social sphere.

The Master of Education for Special Educational Needs
includes a close link between theory and practice, teacher
training in accordance with modern requirements, types
of schools and special classes. The training involves
the study of two blocks of special education disciplines
and two disciplines that deepen the specialty (selective
disciplines and specialization). The training system
is aimed at developing competency profile for school
education, evaluation and diagnosis of pupils, tutors
and guardians. The Master’s program is also aimed at
forming a tolerant attitude to the social and cultural
diversity of modern society, the formation of tolerance
among students, tutors, etc. Applicants have the right
to study for this educational program by their previous
(Bachelor) pedagogical education.

Master of Rehabilitation. This educational program
involves the training of a specialist on complex and
individual rehabilitation of people with disabilities,
chronic illnesses. All disciplines of the educational
program are aimed at work in institutions for people
with disabilities, in rehabilitation centres and services,
in health and social work institutions, in educational
and training establishments, migration services and
international institutions, higher education institutions,
pre-school educational establishments, etc. The program
provides the opportunity to develop individual training
profiles for different categories of educational services
recipients.

Masters in Rehabilitation are studying two main
modules and additional modules for correctional
education, social sciences, psychology and medicine.
In addition, two types of practice are foreseen. Among
the first specialization block, the student can choose:
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psychomotor development as early childhood care (the
main focus of the program is the educational support of
children, aimed at the development of psychomotorics),
educational support and social work in the field of
youth well-being and juvenile justice (professional
education support and legal aid for young people who
find themselves in difficult living conditions). The main
focus is the study of forms of deviant behaviour, the
study of offenses and work in the multidisciplinary team,
prevention and professional rehabilitation (the main
focus is the support of young people with disabilities at
the transition from education to work, also in the field
of public health and work of people with disabilities and
health problems), rehabilitation scientific gerontology
(coordination of work in gerontological institutions and
related spheres of activity, support of the elderly, taking
into account the special conditions and needs of such
people and people with disabilities in the corresponding
institutions), organizational (professional) development
in rehabilitation (professional development of employees
of rehabilitation institutions and centres, developing
a system for monitoring and evaluating the activities
of such institutions, assessing the quality of providing
services to rehabilitation centres / institutions).

The second block envisages the following
specialization: rehabilitation of people with complex
disorders (therapy and care for people with various
injuries and violations), rehabilitation of hearing
impaired people (education and rehabilitation of hearing
impaired at different age stages, psychosocial and
professional rehabilitation and support), rehabilitation
of people with cognitive impairments (medical and
compensatory work with people of different ages with
cognitive impairments — general educational disability,
reading and writing disorders, genetic disorders,
dementia), rehabilitation of people with mental disorders
(focus of the program — to plan, implement and evaluate
the concepts of intervention and treatment for people
with mental health problems of different age stages).

Master of Prevention and Early Intervention is
specialist in the field of purposeful intervention in
development, primary prevention of early development
of protective factors for the purpose of general health
promotion or minimization of developmental risks.
In addition, the Master’s program in Prevention and
Early Intervention provides for secondary and tertiary
prevention — interventions and therapies at a time when
deviations already exist, health promotion aimed at
preventing already existing violations and avoiding the
following disorders.

Mastersof Preventiveand Early Interventionactivities
include pre-school education, disability assistance, early
childhood care, health policy management, counselling
centres, social pediatric centres, health facilities, and
inclusive educational institutions.

This Master’s program provides students with
scientific research aimed at developing professional,
methodological, social and personal competences
for multimodal prevention and intervention in the
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development of vulnerable children and their families
based on the theory and evidence that contribute to
the health of such children and their families. Master’s
work must be carried out using a wide range of research
methods and theories present a practical solution to the
academic problem and have further scientific predicted
development.

This result is achieved through the application of a
research-based training system and a «learned-practice»
model. This system and model is provided by two
modules, «Statistics and Evaluation» and «Practice of
research and prediction of quality». Students study these
modules in 1 and 2 semesters, while the 3rd semester is
entirely devoted to internships, during which the student
conducts research, develops applied and restrictive
research questions and completes the work in the 4th
semester.

As you can see, not all Master’s programs in the
University of Cologne provide a research-based training
system. This is due to the fact that some programs are
purely practice-oriented and involve the formation of
professional qualities. However, while studying at any
master’s program, a student may additionally choose a
master’s research program that involves purely scientific
and research training. It lasts for only a year and during
parallel training under such a program the student studies
the methodology of scientific research and conducts his
own research on the relevant field of knowledge.

The University of Humboldt (Berlin, Germany)
was founded in 1809 by Wilhelm von Humboldt. There
are about 30,000 students studying at the university at
11 faculties. Preparation at this university takes place
in a very large number of undergraduate and master’s
programs. Among them, it is worthwhile to highlight
the programs that are relevant to our study: Master of
Rehabilitation Education, Master of Special Education
(Sign Language), Master of Social Sciences, etc.

Let’s dwell on the structure of the master’s degree
program in social sciences. Students are offered five
modules: M1 — Theories and Methods of Social Sciences;
M2 — Specialization; M3 — Project module; M4 and M5
— free choice in the field of social sciences. The final stage
of the training is the final colloquium.

Theories and methods of social sciences are divided
into two separate submodules — theories and methods.
Theories of social sciences include the study of students’
actual social problems, the basics of criticism (Marx,
Nietzsche, Freud) and the «crisis» theory and a complex
case. Methods of social sciences include the study of
qualitative research methods in the development of
cases, quantitative research methods: cross-sectional
analysis of data.

From the specialization the student can choose:
political and social theories, social and political inequality,
democracy, labour and spheres of life, migration and
urbanization. Within the framework of the project
module students are offered the study of such disciplines:
discussion and expertise (political theories and theories
of ideas), cultural centres in the post-industrial city

(urbanization), sociology of borders, social inequality,
violence and international law. Modules 4 and 5 — free
choice in social sciences — offer students a wide range of
disciplines, which they choose on their own. Accordingly,
the final colloquiums cover the disciplines students have
chosen on their own.

Of course, studying for the master’s degree program
in social sciences ends with the defense of master’s
work. Performing a master’s work requires a student to
conduct a qualitative and thorough study using a wide
range of theories and research methods. It is noteworthy
that according to the results of the study of the first
module (Theories and Methods of Social Sciences),
the student must determine the subject of his research
and, accordingly, already chooses a specialization and a
discipline of free choice. Specialization and discipline of
free choice should help the student correctly formulate
the hypothesis of the study, the task. In addition, the
content of selected disciplines and specialization should
be reflected in the master’s study, that is, the discipline
is chosen by the student not for their own development,
but in order to present a qualitative and thorough study
at the final stage of the training.

Comparing with the system of masters training at
Ukrainian universities, we can confidently say that
the subjects of the main and selective block disciplines
for students are primarily aimed at developing its
professional competence; for conducting research and
final presentation of the master’s thesis, only a few
disciplines are offered on general research theories
and methods of research. In the Humboldt University
Master’s program, we can observe an entirely opposite
situation — all aimed at the student’s specific research
focus and should contribute to a qualitative and
substantive study. Such an educational system can be
confidently called research-based.

Conclusions. As a result, the analysis of educational
systems for training specialists in the social sphere
using research-based training system in universities
in Germany, in particular the University of Cologne
(Cologne, Germany) and the University of Humboldt
(Berlin, Germany), we have found that not every Master’s
program envisages studying using research techniques.
However, it was found that the research-based training
system in its proper application, encompasses not just
the student’s research activity, partly detached from the
educational process, but is reflected in each student’s
discipline. That is, each discipline reveals one of the
aspects / tasks / directions of student research and in
parallel serves as a practical basis for the development of
professionally relevant competencies.

Prospects for further research we see the study of
the individual research and educational trajectory of
the student through the entire period of training in the
system of training specialists in the social sphere using
research-based training system and the development of
methodological recommendations for the use of such a
trajectory and system in the Ukrainian system of higher
education.
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[TaBatox Poman, kanauaar rejaroriynux HayK, IOIEHT,
3aCTYIHUK IMPEKTOPA 3 HAYKOBO-METOAMYHOI Ta HaBYaJIbHOI poO6OTH THCTUTYTY JIFOAMHH,
NOTIEHT Kadenpu aHTmiiichKoi MOBH (haKyJIbTETy MpaBa Ta MiKHAPOAHWUX BiJIHOCUH,
KwuiBcbkuit yniepcutet imeni bopuca Ipinyenka,
6yabs. Irops lamo, 18/2, 02152 Kuis, Ykpaina,
r.pavliuk@kubg.edu.ua

Y cmammi posensmuymo oceimui cucmemu nidzomosxu gaxisuie couianvroi cepu na 00CHIOHUUBKIL OCHOGI 6
Himewuuni. Hasuanms na 0ocrionuybkitl 0cHogi — ue 00 €01ysanvie nousmms, sske 0Xonuoe psiod nedazoziviux nioxoodie
Y npoueci npogeciiiinoi nidzomosku cmyoenmis, cnpamo8anoi na Po3eUMoOK O0CAIOHUUBKUX YMinb (nocmanoska ma
supiwenns sasdanv). Ha ocnosi docuioxcenv sapybivcnux euenux ma nonepeonix 0oCiioNcens agmopa eUsHaA4eno, o
cucmeMa Hasuanns Ha O0CTOHUYbKIL 0CHOBT — Ue KOMNIEKC Ne0az02iunux yiell, ki 00’ €0nanii 0CHOGHUM 3A80AHHAM Y
PO36UMK06I QOCIIONUULKOT KOMNemenmuocmi cmyoenmic (Po36Umox ymiib nNOCMAanoeKu 00CIiOHUYbK020 3a80anis ma
NOWYK WASXIE 1020 supiwenis). [Ipoananizosano cucmemy niozomosku gaxisyie couianrvioi cghepu na OOCAIOHUUDKIL
ocnogi y deox nposionux ymnisepcumemax Himewuunu — Kenvucoxuil ynieepcumem (m. Kenvn, Himeuwuuna) ma
Vuisepcumem imeni Iymborvoma (m. Bepain, Himeuuuna), a maxodic npoeedeno nopieHanus i3 cucmemoi niozomosxu
Mazicmpie 8 YKpaincoKux yrieepcumemax. Bcmanosieno, o me Koxcna Mazicmepcoka npozpama nepeddanac Haguams
i3 sacmocysannsm docuionuypkux mexuix. Ipome 3’scosano, wo cucmema naguanms na OOCIIOHUUBKIL OCHOGI NPU
CBOEMY NPABULLHOMY 3ACMOCYBAHHT OXONIIOE He NPOCMO HAYKOBO-00CIONUULKY OisibHicmb cmydenma, nouacmu
gidipeary 6id 0cimb0o20 NPOUECY, A 3HAXOOUMD C60E BIO0OPANCCHHS Y KONICHIT SUYUYBANTTL CIMYOeHMOM OUCUUNIINI.
Koacna ducyunnina posxkpusae odun 3 acnekmis / 3a60ais / Hanpamxie 0ociioncens cmyoenmis i napaieivio Cayrcumn
NPAKMUYHOIO OCHOB0I0 Ol PO3GUMKY nNpodeciting 3nauyuux xomnemenmuocmei. Ilepcnexmusamu nooarvuux
docnidrcenv yoauaemo susuens iLougioyaivioi 00CIIOHUUBKOL Ma 0C8ImHboi mpaexmopii cmyodenma uepes yeecy nepiod
Hasuanns y cucmemi nidz0mosku Qaxisyie couianvnoi chepu na JoCHOHUYBKIL 0CHOBT MaA PO3POOLEHHL MEMOOUUHUX
PEKOMENOAUILL BUKOPUCTANILS MAKOT MPAEKMOpii ma cucmemu 68 YKpaincoKiil cucmemi uwoi 0ceimiu.

Kmouoei cnoea: oceimmns cucmema; npogecitina niozomosxka; cucmema HAGUaAHHs HA O0CHIOHUULKITL OCHOBI;
Gaxiseyp coyianrvioi chepu.
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MOJATOTOBKA CIIEITUAJIUCTOB COITUAJIBHOM COEPI
HA UCCJIEJIOBATEJIbCKOI1 OCHOBE B TEPMAHUU

[Tasmiox Poman, kanauaat mejarornyecKux HayK, JAOIEHT,
3aMeCTUTe/Ib AUPEKTOPA 10 HAyYHO-METOAUYECKON U yueGHol paboTe MHCTUTYTA YeI0BeKa,
noteHT Kadeapsl anraniickoro s3bika DaxysbreTa mpaBa M MEKAYHAPOIHBIX OTHOTIEHMI,
Kuesckuii yausepcuter umenn bopuca [punuenko,
6yabB. Urops Illamo, 18/2, 02154 Kues, YkpauHa,
r.pavliuk@kubg.edu.ua.

B cmamve paccmompenvt obpasosamenvivie cucmemvl n00Z0MOBKU CHEYUATUCTIOE COUUALLHOL Chepbl Ha
uccredosamenvckoii ocrnose ¢ lepmanuu. Ha ocrose uccredosanuii 3apyoeichvix yuenvix i npedvioyujux ucciedosanuil
asmopa onpedeieno, 4mo Cucmema 00yUeHUs Ha UCCiLe008ameNbCKOU OCHO8E — MO KOMNIEKC NeOAz02UMeCKUX Ueell,
Komopule 06seduUneHUl OCHOBHOT 3a0auell 8 PA3BUMUL UCCLe008ATENbCKOU KOMNEMEHMHOCM cmydenmog (paseumue
YMeHUll nocmanosky Uccredosamenvckoi 3adauu u nouck nymeil ee pewenuss). Ilpoananusuposana cucmema
n0020MOBKU CREUUATUCTNOE COUUATLHOU Chepbl HA UCCLe008AMENbCKOU 0CHOBE 8 08YX BCOYUUX YHUBEPCUMENAX
Tepmanuu — Kenvrcxuii ynueepcumem (2. Keavn, Iepmanus) u Ynusepcumem umenu Iymborvoma (2. Bepaum,
Tepmanus). Yemanosneno, umo ne xajcoas Mazucmepckas. npozpamma npedycmampusaem obyuenue ¢ npumMeHeHuem
ucciedosamenvckux mexuux. OOHAKO YCMAHOBIEHO, YMO CUCEMA 00YUEHUS HA UCCIeO08AMENLCKOU OCHOBE 6 C60EM
NPABUTLHOM NPUMEHEHUU OXBAMbLEAEM He NPOCMO HAYUHO-UCCIeO08AMENLCKYIO 0eSIMEeNbHOCMb CMY0eHma, Omuacmu
omopsannyio om 006paszoeamenvHoz0 NPouecca, a HAxXo0um céoe OMPAaddceHue 8 KaNcOOu UYUAeMOU CMmyoeHmom
Jucyuniune.

Knioueevte caoea: obpazosamenvnas cucmema; npopeccuoHaibnas nodzomoeka;, cucmema obyuenus Hna
UCCTe08AMENBCKOL OCHOBE; CNEUUANUCTI COUUATLHOU Cepbl.

Cmamms nadiiuia do pedaxuyii 10.02.2019
IIpuiinamo do dpyxy 25.04.2019



